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a)	 From the above scenario it seems that the data that Student N found to be an ‘eye 
opener’ is that displayed in Figure 12 of this unit.  

b)	 From the above scenario it seems that Student R wants to test whether there is a 
relationship between phonics knowledge and reading comprehension in isiZulu.

c)	 From the above scenario it seems that Student D will use ORF as a measure of 
how well learners read, as reflected in Figure 12, to see whether it affects learners’ 
voluntary reading. 

d)	 From the above scenario it seems that the reason why Students V and G want 
to include mid-frequency words in their proposed vocabulary test is to see how 
vocabulary development in Sesotho advances beyond common, everyday words 
during the course of a year.  
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Key to self-assessment activities
The correct responses to the self-assessment exercises are indicated below. 

NB: If you score less than 6/8 (75%) for these questions you are advised to re-read the unit 
again to strengthen your content and pedagogic knowledge.

Key for Unit 1
1a … componential  approach
1b … converging  evidence
1c … holistic  approach
1d …replication
1e … conditionality/the conditional  principle
2c
3b
4c

Key for Unit 2
1a  letters and the sounds that they represent.
1b  decoding/phonics 
1c  recognising/decoding the words
1d  accuracy
2a
3d
4d

Key for Unit 3
1a  … synthetic phonics approach also referred to as structured phonics …		
1b   … frequency of occurrence	
1c  … letter sounds 
1d  … blending
2c
3a
4c
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Key for Unit 4
1a  listening comprehension          accuracy and speed of reading
1b  the Low International Benchmark 
1c  longitudinal data 
1d  phonemic/phonological  level.
2c
3b
4a

Examples of summative questions requiring longer, more detailed 
responses
The questions given here serve as examples of summative assessment questions that are typically 
given in formal written examinations or assignments. 

These are longer essay type questions that require students to demonstrate their content 
knowledge of reading and its application to classroom instruction in ways that are clear and 
systematically presented. 

The mark allocation for questions provides a rough guide of how long your answer needs to be 
in relation to the total marks allocated to the examination paper. A question of 10 marks would 
require at least 1-1½ pages, while a 20-mark question requires a more detailed and extensive 
exposition of about 2-3 pages.  When in doubt, rather write more than less. Remember, your 
response to a question is a display of your knowledge, so short answers suggest superficial and 
inadequate knowledge.   

A rubric has been provided at the end to give you an idea of the different aspects of an essay 
that are taken into consideration when allocating marks, e.g. planning and logic; content, 
argumentation and examples; use of sources; language usage and technical finishing.

Note: When questions require examples to be provided, it is important for students to give their 
own, original examples and not simply copy examples from the module. Examples demonstrate 
whether students understand the content. Students who copy examples from the module will 
not be given credit for them; only original examples will be accepted. 

Question 1

a.	 �The Whole Language approach to teaching reading is a holistic approach that 
emphasises meaning above everything else. Describe and discuss two Whole 
Language claims about reading that are not supported by scientific evidence, 
and point out what implications this has for early reading instruction. (10) 
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b.	 �The principles underlying scientific research serve as quality control mechanisms in ensuring 
quality research and helping to adjudicate contrasting theoretical claims. (i) Explain what 
replicability and converging evidence refer to in scientific research. (ii) Give two examples 
from early reading development that show how the application of these principles have 
advanced our understanding of early reading development in alphabetic writing systems.	
(10)

c.	 �Explain how data from eye tracking research has helped to adjudicate contrasting claims 
about the role of accuracy and precision in reading. (5)

	 (25)

Question 2

a.	 Briefly explain what the Three Cueing method entails for identifying words while reading. 
Identify the flaws and misconceptions related to this method of identifying words that a 
young reader has not yet encountered. (10)

b.	 Briefly outline the so-called ‘Balanced Literacy approach’ that emerged after the National 
Reading Panel report of 2000. Explain why this approach is not as balanced as its name 
suggests. (8)

c.	 Reflect on the reasons why the Whole Language and Whole Word approaches to teaching 
reading are even more unsuitable for reading instruction in African languages compared to 
English. (7)

(25) 

Question 3

a.	 Even though there are different phonics approaches to teaching reading, the synthetic phonics 
approach is the one that consistently yields good results. Based on what you learned about 
the characteristics of a good phonics programme in Module 3 and in this module, explain 
why this particular approach to teaching reading in the early years tends to promote skilled 
reading across a range of learners and languages. (13)

b.	 Identify and describe at least six things that teachers must guard against or avoid when 
teaching phonics, to maximise its relevance to early reading success.  (12)		

(25) 
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Question 4

a.	 Briefly discuss the impact that neuroscience research has had on the teaching of reading. 
Focus in particular on how neuroscience has resolved certain misconceptions about learning 
to read. (10)

b.	 Explain why it is important to have benchmarks for reading in the individual African languages 
and how these benchmarks can be used to monitor and assess the reading development of 
beginner readers. (8)

c.	 Briefly discuss the role of morphological awareness on reading in alphabetic writing systems 
in general. Based on your own bilingual experience of reading in an African language and 
in English, explain what you think research in the South African context should focus on in 
order to better understand the role of morphological knowledge in reading across different 
languages. (7)

Question 5
Learning to read is a complex and challenging undertaking and it takes many years to become 
a skilled reader. A multitude of factors influence reading skill and the ability to read with 
comprehension. The way teachers are trained to teach reading can have a direct effect on how 
effectively they teach reading in the classroom. Explain why it is important for teacher training 
institutions to keep abreast with developments in the field of reading research, to make teacher 
trainees aware of the principles underlying scientific research, and how research findings can 
inform classroom teaching. Provide examples where possible to illustrate your point or to 
support your arguments. (25)

Portfolio Assignment: Module 7
Teachers find it challenging to develop an effective pedagogy for teaching reading, partly 
because reading has so many components that must be developed more or less at the same 
time. Write an assignment indicating how you would teach early reading to Grade 1 learners 
in Term 1 who come from largely disadvantaged home backgrounds. Give an account of how 
you would introduce the children to the world of written language and storybooks, how you 
would teach the first the first ten letter sounds in isiZulu/Sesotho, and how you would extend 
their vocabulary in isiZulu/Sesotho during Term 1. In each case, specify clearly what you want 
them to learn, how your teaching activities and resources will support the learning, and how 
you will determine whether they are achieving the desired learning outcomes.  (100)
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