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Executive summary  \ 1

This report documents the outcome of a process 
that started in ���� when the &oPPonwealth 
Secretariat initiated a consultative and participatory 
Srocess to deYeloS a Eroad 3an�&oPPonwealth 
Standards Framework for Teachers and School 
/eaders to serYe as a Juide to countries in deǌninJ 
the Easic reTuirePents related to NnowledJe� 
SedaJoJical sNills and Sersonal attriEutes oI 
teachers and school leaders� )ollowinJ e[tensiYe 
consultation, the PSF standards framework 
was aJreed to in ���� and SuElished in ���� 
�&oPPonwealth 6ecretariat ������ 7he IraPeworN 
includes a set oI PethodoloJical Juidelines Ior the 
development and implementation of professional 
standards for individual countries.

The PSF standards framework sets out to (ibid., p. 3):

Ũ lay the Ioundation Ior deYeloSinJ or enhancinJ 
Sre�serYice� in�serYice and continuinJ 
professional development;

Ũ assist teachers with selI�assessPent oI their 
competencies, on the basis of which they can 
deYeloS their learninJ and traininJ Slans to 
consolidate their SroIessional Tualiǌcations�

Ũ lay the Ioundation Ior PonitorinJ and 
eYaluatinJ teachersš SroIessional Jrowth and 
learninJ�

Ũ suSSort the SlanninJ� deSloyPent and 
utilisation of teachers and school leaders; and

• act as the basis on which to propose policies 
towards a coPSetent Tualiǌed teachinJ Iorce�

$ Ney recoPPendation aJreed to with the 
completion of the PSF standards framework was 
to Šinclude >the@ Yalidation oI the standards throuJh 
Silots in the identiǌed countriesš �iEid�� S� ���� $t 
this Soint it was also stronJly ePShasised that the 
developmental nature of the standards should be 
kept in mind.

In line with this recommendation, the 
&oPPonwealth 6ecretariat coPPissioned 
researchers to work with South Africa, Mauritius, 

Swaziland, Botswana, Samoa, Kenya and Maldives 
to conduct a validation exercise. Jamaica was 
identiǌed as a control country since it had already 
Pade consideraEle SroJress in deYeloSinJ its 
own national standards. The exercise took place 
between November 2014 and September 2015 
and the ǌndinJs which are intended to Juide the 
development of standards in individual countries 
are presented in this report. An online workshop 
Ior sharinJ NnowledJe� e[Seriences and lessons 
drawn from the development and implementation 
of national standards was held between 7 and 
�� 6eStePEer ���� usinJ the &oPPonwealth 
&onnects SlatIorP�

7his Yalidation study shows that� Ey and larJe� 
the 3an�&oPPonwealth 3roIessional 6tandards 
Framework for Teachers and School Leaders has 
been useful to the countries involved and has, to 
soPe deJree� addressed the oEMectiYes outlined 
above. It was found that except for Botswana, 
Maldives and Mauritius, countries appear to be in 
the initial staJes oI interroJatinJ the IraPeworN� 
Some countries, such as Swaziland and Samoa, 
also reTuire ǌnancial suSSort to taNe the Srocess 
Iorward� 3olicy�PaNers haYe shown stronJ 
coPPitPent to SarticiSatinJ in the deYeloSPent oI 
the IraPeworN� ,t aSSears that the &oPPonwealth 
Srocess has had an iPSortant catalytic eǋect on the 
development of national standards and certainly 
on the e[tent to which Solicy�PaNers haYe Eeen 
made aware of the importance and potential of 
professional standards.

Overall, it was found that the standards have 
helped teachers and school leaders to identify their 
strenJths and areas in which Iurther deYeloSPent 
is reTuired� 7heir selI�eYaluation� althouJh 
conducted as a part of the validation exercise, 
has shown that the standards have the potential 
to be used as a tool to assist all educators1 in 
assessinJ their coPSetencies� enaElinJ educators 
to deYeloS their own learninJ and traininJ Slans to 
consolidate their SroIessional Tualiǌcations� ,t was 

Executive summary

�  $lthouJh the word Šteacherš is SreIerred in this reSort� Eoth Šeducatorš and Šteacherš are used to Ee consistent with the Yariation 
across literature included in the study.
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clear from responses received from academics 
that academic institutions in the countries have 
enJaJed diǋerently with the 3an�&oPPonwealth 
Professional Standards Framework. While some 
institutions haYe had the oSSortunity to enJaJe 
with the PSF standards framework, others in the 
same country have not.

7he Yalidation e[ercise conǌrPed that the 
&oPPonwealth 6tandards )raPeworN has the 
potential to provide a useful basis for countries 
deYeloSinJ national standards Ior teachers and 
school leaders. It was also starkly evident that 
awareness of the framework is limited mainly to a 
sPall JrouS oI Solicy�PaNers who were inYolYed 
in the consultations that tooN Slace durinJ the 
development of the standards.



Introductory comments \ 3

This validation report is the outcome of a process 
that started in ���� when the &oPPonwealth 
Secretariat initiated a consultative and participatory 
Srocess to deYeloS a Eroad 3an�&oPPonwealth 
Standards Framework for Teachers and School 
/eaders� 7he oEMectiYe oI the Srocess has Eeen to 
Juide countries in deǌninJ the Easic reTuirePents 
related to NnowledJe� SedaJoJical sNills and 
personal attributes of teachers and school leaders. 
)ollowinJ e[tensiYe consultation� the standards 
IraPeworN was aJreed to in ���� and SuElished 
in ���� �&oPPonwealth 6ecretariat ������ 7he 
SuElication included a set oI PethodoloJical 
Juidelines Ior countries to use when deYeloSinJ and 
iPSlePentinJ their own SroIessional standards Ior 
teachers and school leaders.

Overall, the standards framework set out to achieve 
the IollowinJ �iEid�� S� ���

• lay the Ioundation Ior deYeloSinJ or enhancinJ 
Sre�serYice� in�serYice and continuinJ 
professional development;

• assist teachers in selI�assessinJ their 
competencies, on the basis of which they can 
deYeloS their learninJ and traininJ Slans to 
consolidate their SroIessional Tualiǌcations�

Ũ lay the Ioundation Ior PonitorinJ and eYaluatinJ 
teachersš SroIessional Jrowth and learninJ�

Ũ suSSort the SlanninJ� deSloyPent and utilisation 
of teachers and school leaders; and

• act as the basis on which to propose policies 
towards a coPSetent Tualiǌed teachinJ Iorce�

$ Ney recoPPendation aJreed to with the 
completion of the standards framework was to 
Šinclude >the@ Yalidation oI the standards throuJh 
Silots in the identiǌed countriesš �iEid�� S� ���� $t 
this Soint it was also stronJly ePShasised that the 
developmental nature of the standards should be 
kept in mind.

The proposed validation exercise took place 
between November 2014 and September 
���� when the &oPPonwealth 6ecretariat 
commissioned researchers to work with South 
Africa, Mauritius, Swaziland, Botswana, Samoa, 

.enya and 0aldiYes� -aPaica was identiǌed as 
a control country because it had already made 
consideraEle SroJress towards deYeloSinJ its own 
professional standards on a national level. The 
ǌndinJs oI the Yalidation Sresented in this reSort are 
intended to Juide the deYeloSPent oI standards 
in individual countries. An online workshop for 
NnowledJe sharinJ and e[Serience e[chanJe 
reJardinJ lessons drawn IroP the deYeloSPent 
and implementation of national standards was 
held Eetween � and �� 6eStePEer ���� usinJ the 
&oPPonwealth &onnects SlatIorP� 7he online 
workshop also served as an opportunity for a peer 
review process of the draft validation report.

7he reSort consists oI the IollowinJ sections�

• Involvement of countries in the standards 
IraPeworN Ş a ErieI suPPary oI the ranJe oI 
countries involved in the development and 
validation of the framework.

Ũ 5eǍections on the IorP and SurSose oI 
professional standards for teachers – a 
concise overview of the standards framework, 
supplemented by recent literature. This section 
should be read with the more extensive review 
SreYiously conducted �see &oPPonwealth 
Secretariat 2014).

• Validation approach – an overview of the key 
steSs taNen durinJ the Yalidation e[ercise� 
includinJ the use oI -aPaica as a control 
country.

Ũ )indinJs oI the Yalidation Ş detailed account oI 
the Ney ǌndinJs�

Ũ &oncludinJ coPPents and Iuture 
recommendations.

1 Introductory comments
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The development of the PSF standards 
framework draws on extensive work facilitated 
Ey the &oPPonwealth 6ecretariat� includinJ two 
workshops, one held in southern Africa (Mauritius, 
20–24 June 2011)2 and one in the 6outh 3aciǌc 
(Samoa, 28 May to 1 June 2012)3� 7he Pain Joal 
oI the worNshoSs was to reYiew SarticiSatinJ 
countriesš current Sractices and e[Seriences 
with reJard to SroIessional standards Ior school 
leaders and teachers� with a Yiew to deYeloSinJ a 
PethodoloJical IraPeworN that can Ee aSSlied in 
the Eroader &oPPonwealth conte[t� $ Sarallel 
Srocess tooN Slace in the &ariEEean reJion� driYen 
Ey the &ariEEean &oPPunity �&$5,&20� &ouncil 
for Human and Social Development and supported 
Ey the &oPPonwealth 6ecretariat� 7his Srocess 
Iocused on� aPonJ other Patters� the deYeloSPent 
oI reJional acadePic and SroIessional standards 
for teachers, as well as the establishment of a 
&$5,&20 &ouncil Ior 7eachinJ and 7eacher 
Education.

$n inter�reJional worNshoS was suEseTuently 
held in South Africa (27–30 May 2013)4 where 
the worN done in the $Irican� $sia�3aciǌc and 
&ariEEean reJions was reYisited� 7he outcoPe oI 
the deliEerations was the adoStion oI the 3an�
&oPPonwealth 6tandards )raPeworN Ior 7eachers 
and 6chool /eaders �&oPPonwealth 6ecretariat 
������ a JuidinJ IraPeworN Ior &oPPonwealth�
affiliated countries in the Srocess oI deYeloSinJ their 
own professional standards.

This report presents the outcomes of the validation 
exercise conducted in Samoa, Mauritius, South 
Africa, Maldives, Swaziland, Botswana and Lesotho5. 

The report includes an examination of, and 
coPSarison Eetween� the diǋerent understandinJs 
of professional standards for teachers and school 
leaders. It further captures the successes and 
challenJes each country Iaced in deYeloSinJ and 
iPSlePentinJ its standards� $s noted aEoYe� 
Jamaica served as a control country to test and 
YeriIy the instruPents to Ee used durinJ the 
validation exercise.

2 Involvement of countries in the 
Pan-Commonwealth Professional 
Standards Framework

�  3articiSatinJ countries IroP southern $Irica and one IroP $sia were %otswana� /esotho� 0aldiYes� 0auritius� 0o]aPEiTue� 
Namibia, Rwanda, Seychelles, Sierra Leone, Swaziland and The Gambia.

�  3articiSatinJ countries IroP the 6outh 3aciǌc were .iriEati� 3aSua 1ew *uinea� 6aPoa� 6oloPon ,slands� 7onJa� 7uYalu and 
Vanuatu.

�  3articiSatinJ countries were %otswana� -aPaica� /esotho� 0aldiYes� 0auritius� 0o]aPEiTue� 6eychelles� 6outh $Irica� 6wa]iland� 
and 7rinidad and 7oEaJo�

�  /esotho was not in the oriJinal saPSle oI SarticiSatinJ countries Eut was inYited to SarticiSate as a reSlacePent Ior .enya�
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Research has helped to establish the broad 
consensus that teacher quality is one of the most 
iPSortant in�school Iactors inǍuencinJ student 
achievement (Sachs 2003, p. 175). Internationally, 
education systePs are deYeloSinJ SroIessional 
standards Ior teachers to assist in attractinJ� 
deYeloSinJ� recoJnisinJ and retaininJ teachers oI 
a hiJh Tuality� $ccordinJ to 6achs ������ S� ����� 
professional standards for teachers are developed 
to Juide SroIessional learninJ� Sractice and 
enJaJePent and they Iacilitate the iPSroYePent 
of teacher quality and contribute positively to 
the SuElic standinJ oI the SroIession� 7he Ney 
elePents oI Tuality teachinJ are IoreJrounded 
when professional standards are developed and 
they articulate what teachers are expected to 
know and be able to do at the various levels of their 
careerbSaths�

Professional standards are also viewed as a way 
oI reJulatinJ the SroIession while SurSortinJ to 
improve quality (Gannon 2012, p. 60). Where 
standards are e[Slicit and sSeciǌc� they SroYide 
a set oI descriStors aJainst which teachinJ 
SerIorPance can Ee eYaluated� thereEy SroYidinJ 
caSacity Ior JuidinJ and containinJ teachers� $ Ney 
caution in this reJard is the SossiEility oI eYidence 
EeinJ IaEricated to Peet the reTuirePents in direct 
contradiction of the purpose of the standards: to 
enhance the SroIessionalisation oI teachinJ Ey 
treatinJ teachers as sNilled e[Serts� rather than 
supervised workers.

,t is eYident that the issue oI SroIessional teachinJ 
standards has Jenerated consideraEle interest IroP 
Yarious Tuarters and that this interest hinJes on the 
SroYision oI Jood�Tuality teachinJ and learninJ� 7he 
well�Nnown 0c.insey reSort ������ ePShasises 
that ‘no education system exceeds the quality 
oI its teachersš� affirPinJ the assertion that the 
Tuality oI a countryšs teachers reǍects the Tuality 
oI a countryšs education systeP� +usEands ������� 
howeYer� taNes issue with this Soint� arJuinJ that 
the Post iPSortant school�related Iactor in SuSil 
learninJ is not teachers thePselYes� Eut teachinJ� 

+is arJuPent is that all teachers can teach Eoth 
well and Eadly� eYen Jood teachers teach Post 
lessons well and some lessons not as well, while 
those teachers who are struJJlinJ are also aEle to 
teach a successful lesson on occasion. This shift 
IroP teachers to teachinJ inYolYes IocusinJ on 
the driYers oI Tuality teachinJ which� he arJues� are 
coPPitted teachers� riJorous suEMect NnowledJe 
and NnowledJe oI eǋectiYe SedaJoJy�

.eeYy and *allie �in &oPPonwealth 6ecretariat 
����� S� �� Paintain that with the raSid SroJress in 
the development of education systems, countries 
are confronted with the need to sustain increased 
TuantitatiYe achieYePents �e�J� increased school 
enrolPents� while iPSroYinJ the Tuality oI teachinJ 
and learninJ� 0aintaininJ this Ealance Eetween 
Tuantity and Tuality in the schoolinJ enYironPent 
depends on the extent to which teachers and their 
suSerYisors are suSSorted Ey enaElinJ systePs 
and structures which eǋectiYely Iacilitate the 
teachinJ and learninJ Srocesses� )or the Srocesses 
oI teachinJ and learninJ to succeed� certain 
transformative structures are required. These 
structures are ��� Sre� and in�serYice teacher traininJ 
SroJraPPes ��� releYant curriculuP statePents oI 
the professional skills and competencies that are 
reTuired in the classrooP and ��� releYant suSSortinJ 
learninJ Paterials such as teachersš Juides and 
other resources�Paterials that constitute Easic 
conditions for quality improvement.

,n SursuinJ the ideal oI Jood�Tuality education 
throuJh coPSetent teacher cohorts� JoYernPents� 
throuJh their Pinistries oI education and other 
reJulatory structures� haYe taNen the route oI 
deYeloSinJ SroIessional standards Ior teachers� 
school leaders and� in soPe cases� suEMect leaders� 
The approaches taken vary from one context to the 
next.

'eYeloSinJ SroIessional standards� it has Eeen 
arJued� is a way oI SroPotinJ Jood�Tuality 
education, as standards establish benchmarks 
Ior teachersš asSirational Joals in their classrooP 
practice. While most public schools have limited 

3	 Brief	reflections	on	the	form	and	
purpose of professional standards for 
teachers
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control oYer the Tuality oI new teachers enterinJ the 
education system, principals and school leaders are 
important interpreters of professional standards. 
,n this reJard� *rudnoǋ et al� ������ arJue that 
there is a need for teachers to involve themselves 
in the standards JeneratinJ Srocess� 7his Yiew 
is supported by Louden (2000), who notes that 
the development of professional standards for 
teachers is often based on the broad educational 
Joals oI the state which encoPSass coPSetencies� 
Jeneric sNills� deconte[tualised SerIorPance 
and assessPent� +e arJues that SroIessional 
standards should be ‘brief, transparent, specialised, 
conte[tualised� Iocused on teachinJ and learninJ 
and Patched Ey stronJ assessPentš ������ S� �����

,n suPPary� the IollowinJ Soints need to Ee taNen 
into account when reǍectinJ on the IorP and 
purpose of professional standards:

Ũ 7here is a stronJ international PoYe towards 
professional standards for teachers.

• Professional standards can be used to 
reJulate the SroIession� while also contriEutinJ 
to iPSroYinJ the Tuality oI teachers and� 
iPSortantly� oI teachinJ�

Ũ (naElinJ structures and systePs to eǋectiYely 
Iacilitate the teachinJ and learninJ Srocesses 
remain important.

• It is important to involve teachers in the 
development of professional standards.



7he 3an�&oPPonwealth 6tandards )raPeworN 
Ior 7eachers and 6chool /eaders consists oI ǌYe 
cateJories oI SroIessional standards�

3. 3roIessional NnowledJe Ş haYe the reTuired 
NnowledJe oI the curriculuP� the suEMect 
Patter� the learner� the teachinJ Sractice� 
the education�related leJislation� Pethods 
of communication and how to teach in a 
chanJinJ world�

PSP Professional skills and practice – possess 
the necessary skills and practices whereby 
teachers can become professional and 
competent educators who can also 
coPPunicate eǋectiYely with others�

PEVA Professional ethics, values and attributes 
– demonstrate positive values, attitudes 
and behaviour, responsibility for and 
understandinJ oI their SroIessional duties 
and awareness of the statutory framework 
within which teachers function.

3/&5 3roIessional leadershiS� coPPunity and 
relationships – demonstrate ability to work 
collaEoratiYely with colleaJues� coPPunities 
and stakeholders to create conducive 
learninJ enYironPents and to SroYide 
eǋectiYe coPPunication�

3/ 3roIessional learninJ Ş SarticiSate in a 
wide ranJe oI continuinJ SroIessional 

deYeloSPent �&3'� actiYities� SursuinJ 
oSSortunities to Jrow SroIessionally and 
to enhance the teachinJ and learninJ 
Srocess� recoJnisinJ the interdeSendence 
oI teachersš learninJ and studentsš learninJ 
and enJaJinJ in a continuuP oI SroIessional 
Jrowth to iPSroYe teachinJ Sractice�

(ach oI the cateJories is Iurther descriEed in terPs 
oI sSeciǌc standards and their associated leYel 
descriStors across the IollowinJ leYels�

Ũ initial Ş Ior newly Tualiǌed teachers with liPited 
experience, as well as more experienced 
teachers with limited professional development;

Ũ Sroǌcient Ş Ior Tualiǌed teachers who are aEle to 
demonstrate professional skills and attributes;

Ũ distinJuished Ş Ior Tualiǌed teachers who 
are able to demonstrate advanced levels of 
professional ethics, values and leadership as well 
as their own SroIessional learninJ�

Table 1 provides an indicative overview of the 
professional standards that carry the most 
ePShasis across the diǋerent leYels oI Sroǌciency�

7he standards are Eased on the IollowinJ Ney 
considerations:

)irstly� recoJnition oI two deEates relatinJ to 
professional standards: namely ‘conditions of 
serYiceš and ŠSroIessionalš� 7he SroPinence oI 
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4 Synopsis of the Pan-
Commonwealth Professional 
Standards Framework

Category of professional standard Initial Proficient Distinguished

3re�serYice 3roIessional NnowledJe *** ** *

,n�serYice Professional skills and practices ** *** **

Professional ethics, values and 
attributes

** ** ***

Professional leadership, community 
and relationships

* ** ***

3roIessional learninJ * ** ***

.ey� 


 hiJh ePShasis� 

 Poderate ePShasis� 
 less ePShasis�

Table 1. Professional standards and levels of proficiency
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each oI the deEates diǋers IroP country to country 
and also IroP reJion to reJion� $n iPSortant 
consideration for the advancement of professional 
standards is that the Šconditions oI serYiceš deEate 
should not predominate, as it limits the ability of 
staNeholders to enJaJe in hiJher�leYel SroIessional 
debates which shape the basis of professional 
standards.

6econdly� PiniPuP teacher Tualiǌcations 
should be considered. There are two aspects to 
Tualiǌcations� ��� Tualiǌcations are a SrereTuisite 
determined by conditions of service which 
are overseen by the employers of teachers 
(in both the public and private sectors), with 
stronJ inYolYePent oI teacher unions� and ��� 
Tualiǌcations Iunction as SroIessional standards 
which are overseen by professional councils and 
also� increasinJly� as the deEates Pentioned aEoYe 
shiIt towards the SroIessional asSects oI teachinJ� 
with the involvement of teacher unions. Extensive 
research into the comparability of initial teacher 
Tualiǌcations across &oPPonwealth countries was 
conducted Ey the &oPPonwealth 6ecretariat in 
���� �&oPPonwealth 6ecretariat ������

Thirdly, there is a clear need for improved 
quality assurance across several components 
of professional development to ensure that 
acceStaEle standards are EeinJ Paintained� 7hese 
include initial teacher education SroYisioninJ� 
induction� PentorinJ� in�serYice traininJ and &3'� 
This aspect is not well researched across the 
&oPPonwealth�

Finally, the standards framework is based on a 
consideration of the unique cultural contexts of 
countries and reJions� 7his reTuires that a Eroad 
IraPeworN� such as Ior the &oPPonwealth� 
should be developed in a manner that allows 
conte[tualisation within countries and reJions� 
An important component of the validation 
process was to determine the extent to 
which the standards framework allowed such 
conte[tualisation to taNe Slace� )iJure � illustrates 
the diǋerent leYels oI Jeneralisation at national� 
reJional and San�&oPPonwealth leYels�

Figure 1. Levels of contextualisation of professional standards

&oPPonwealth )raPeworN

5eJional standards

&ountry standards

Broad

2Yer�archinJ 6Seciǌc &onte[tual

5eJional  
focus



7he &oPPonwealth 6ecretariat outlined the terPs 
of reference for the validation exercise as follows:

Ũ Yalidate the 3an�&oPPonwealth )raPeworN Ior 
Professional Standards for Teachers and School 
Leaders in the selected countries, namely South 
Africa, Mauritius, Swaziland, Botswana, Samoa, 
Kenya and Maldives;

Ũ deYeloS eYaluation instruPents�tools Ior use 
durinJ the Silot�

• provide online technical assistance to countries 
that reTuire assistance to deYeloS their country�
sSeciǌc teachersš standards�

Ũ eYaluate the useIulness oI the 3an�
&oPPonwealth )raPeworN Ior 3roIessional 
Standards for Teachers and School Leaders in 
countries deYeloSinJ their own SroIessional 
standards;

Ũ assist countries� where necessary� in unlocNinJ 
challenJes which are within the doPain oI 
control of consultants;

• monitor and evaluate the entire process in each 
pilot country; and

Ũ orJanise and Iacilitate a PeetinJ in 6outh $Irica 
Ior NnowledJe sharinJ and e[Serience e[chanJe 
on lessons drawn from the development and 
implementation of national standards.

7he SroMect teaP coPSrised the 6outh 
$Irican 4ualiǌcations $uthority �6$4$� as the 
SroMect consultants reSortinJ directly to the 
&oPPonwealth 6ecretariat and -(7 (ducation 
6erYices �-(7� as the SroMect iPSlePentinJ aJency�

7he e[ercise EeJan with a docuPent reYiew in 
order to deYeloS an understandinJ oI what is 
e[Sected oI the countries iPSlePentinJ the 
3an�&oPPonwealth 36) or aliJninJ theP to their 
own practices; the contextual factors that have an 
impact on the implementation of the standards 
in each country �Solicy iPSeratiYes� other JuidinJ 
documents, the stakeholders and how they 
contribute); and what is required to conduct 
the Yalidation e[ercise eǋectiYely �e�J� deǌninJ 
indicators for validation, inclusion of stakeholders, 

implementation at various levels in the education 
structure). The review familiarised the team with 
e[istinJ inIorPation on deYeloSinJ SroIessional 
standards for teachers, particularly the reports 
Sroduced durinJ earlier consultatiYe worNshoSs 
and resolutions taNen at the &onIerence oI 
&oPPonwealth (ducation 0inisters on the 
quality of teachers and the professionalisation of 
teachinJ�

Questionnaires were developed for the four 
cateJories oI staNeholders�

�� 3olicy�PaNers� that is� JoYernPent officials in 
ministries of education who are tasked with 
the responsibility of teacher education and 
development. Academics in institutions of 
hiJher learninJ or colleJes oI teacher traininJ 
such as deans oI colleJes�Iaculties�schools oI 
education were clustered under this cateJory�

2. Institutions that focus on quality assurance and 
certiǌcation oI teachers� such as councils Ior 
hiJher education� 7eacher trade unions were 
clustered under this cateJory�

3. School teachers.

�� +eads oI deSartPent and�or school leaders or 
principals.

7he indicators contained in the &oPPonwealth 
Standards Framework were used as a measure 
in the instruments for validation purposes and to 
PaNe scorinJ consistent�

The Jamaican participant, Dr Winsome Gordon, the 
&hieI 2Serations 2fficer oI the -aPaica 7eachinJ 
&ouncil� conǌrPed her SarticiSation as the Serson 
resSonsiEle Ior oYerseeinJ the iPSlePentation oI 
professional standards. The pilot was conducted 
with -aPaica in 0arch ���� throuJh the office oI 
Dr Gordon. In April 2015, the completed control 
site questionnaires were collected, analysed 
and revised before the validation of professional 
standards in the selected countries (South Africa, 
Kenya, Botswana, Swaziland, Maldives, Mauritius and 
Samoa) could proceed.

$ contact list was Jenerated usinJ lists oI 
participants in previous workshops (Mauritius, 20–24 

Validation approach  \ 9

5 Validation approach
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June 20116, and Samoa, 28 May to 1 June 20127). 
However, in some instances, because individuals 
had chanJed MoEs� the official SarticiSants were no 
lonJer reSresentatiYes Ior their countries� 6eeNinJ 
reSlacePents was a challenJe to the continuity oI 
this SroMect Eut eǋorts were Pade to ǌnd releYant 
officials� &ountry reSresentatiYes were contacted 
throuJh a letter oI introduction endorsinJ -(7 as the 
serYice SroYider assiJned to conduct the e[ercise�

The instructions to the country representatives 
were to select a sample of participants for the 
exercise as follows:

Ũ Solicy�PaNers IroP the Pinistry oI education 
resSonsiEle Ior teacher traininJ Ş as Pany 
as they deePed ǌt Ş notinJ the conte[ts oI 
diǋerent countries�

Ũ two officials IroP reJulatory Eodies such as 
teachersš councils�

Ũ heads oI schools oI education in uniYersities�
colleJes oI education�

• two primary school teachers – it was made clear 
that one should Ee an entry�leYel teacher and 
the other an experienced teacher with more than 
ǌYe years oI teachinJ e[Serience�

Ũ two secondary school teachers Ş one an entry�
level teacher and one an experienced teacher 
with Pore than ǌYe years oI teachinJ e[Serience� 
and

• one principal of a primary school and one of a 
secondary�coPSrehensiYe school�

To ensure that all possible key education stakeholders 
were JiYen the oSSortunity to Yalidate the SroIessional 
standards, countries were advised to include 
participation from teacher unions as well. In some 
countries there are active trade union movements 
that collaEorate with the JoYernPent to iPSroYe 
teacher professionalism, while in other countries it is the 
reJulatory Eodies that Slay that role� +ence� SarticiSatinJ 
countries were urJed to include all SossiEle staNeholders 
in the validation process. The questionnaires were sent 
to the country representatives between May and June 
����� 7hey were reTuested to PanaJe the coPSletion 
oI the instruPents and to return theP Ey Pid�-uly� 
Delivery of the instruments to the respective countries 
was haPSered Ey the Iact that Pany oI the oriJinal 
contacts Pade in ���� were no lonJer holdinJ office 

in ����� 7his Peant that newly assiJned officials had 
to Ee ErieIed on the instruPentsš SurSose and how to 
adPinister theP� :hile the new officials co�oSerated 
well and had enJaJed with the Yalidation e[ercise in 
a professional manner, time lines had to be revised 
to accommodate their late participation. Further, 
Kenya was unable to continue its participation, so it 
was reSlaced with /esotho in the JrouS oI selected 
countries� 7he ǌnal set oI coPSleted instruPents was 
receiYed Ey �� $uJust �����

Online technical assistance was provided to countries 
to deYeloS their country�sSeciǌc teachersš standards 
Eased on the 3an�&oPPonwealth 36)� &ountries 
were inIorPed Ey ePail that an e�SlatIorP had 
Eeen deYeloSed throuJh which they could share 
their e[Seriences oI deYeloSinJ standards with 
other SarticiSatinJ countries� $ ŠwiNi�sSaceš was 
set up in June 2015 and members were invited to 
Moin and share inIorPation on how they went aEout 
deYeloSinJ their own SroIessional standards� 7he 
platform was not used optimally, as it was perceived 
not to Ee user�Iriendly and PePEers e[Serienced 
technical SroElePs in accessinJ it� :hile another� 
perhaps more appropriate platform could have 
provided a basis for more comprehensive support, 
the notion of online technical support was limited. 
0uch Pore technical inYestiJation and suSSort 
needs to be considered in future interventions 
of this nature. The impact of the decision to use 
&oPPonwealth &onnects as the SlatIorP Ior the 
peer review workshop remains to be determined, but 
initial siJns are SositiYe� 2Yerall� online collaEoration 
is useIul� Pore cost�eǋectiYe and sustainaEle� Eut 
cannot reSlace the Yalue oI Iace�to�Iace interactions�

7he Yalidation Srocess within the identiǌed countries 
was monitored from inception to completion. The 
PonitorinJ started with estaElishinJ the conte[tual 
education landscape of each country to understand 
the countryšs school systeP and the Yarious reJulatory 
Eodies in Slace� 7he staJe oI each country in the 
Srocess oI deYeloSinJ SroIessional standards was 
also established. For example, it was discovered that 
.enya was at the initial staJe oI deYeloSinJ teacher 
professional standards with the assistance of the UK 
Department for International Development (DfID). 
&onstant coPPunication was Paintained with all 
selected countries reJardinJ their SroJress with 
adPinistration oI instruPents and any other challenJes�

� 3articiSatinJ countries IroP 6outhern $Irica and one IroP $sia were %otswana� /esotho� 0aldiYes� 0auritius� 0o]aPEiTue� 
Namibia, Rwanda, Seychelles, Sierra Leone, Swaziland and The Gambia.

�  3articiSatinJ countries IroP the 6outh 3aciǌc were .iriEati� 3aSua 1ew *uinea� 6aPoa� 6oloPon ,slands� 7onJa� 7uYalu and 9anuatu�



6.1 Overview
Jamaica was used as a pilot site. This involved the 
administration of the draft instruments to the key 
tarJet JrouSs in -aPaica� naPely Solicy�PaNers� 
academic institutions, school leaders and teachers.

The responses were reviewed and the instruments 
were reǌned in areas where Tuestions were 
aPEiJuous and�or additional Tuestions were needed 
to SroEe the releYant inIorPation� )ollowinJ the 
interaction with Jamaica to test the instruments, 
the countries identiǌed Ior the Yalidation oI 
the Professional Standards Framework were 
approached: Botswana, Maldives, Samoa, Kenya 
(later replaced by Lesotho), Mauritius, Swaziland 
and South Africa. Each country was requested to 
complete the four instruments listed hereunder (see 
instruments in Annex 2 of this report):

Ũ 3olicy�PaNers ,nstruPent� coPSleted Ey 
Ney Solicy�PaNers� includinJ PePEers oI the 
education Pinistry� reJulatory and SroIessional 
bodies, trade unions and any persons who were 
likely to contribute to policy development. Each 
country submitted completed instruments from 
as Pany Solicy�PaNers as deePed ǌt�

• Academic Institutions Instrument, completed by 
members of academic institutions who occupy 
Ney Sositions that enaEle theP to inǍuence 

reYision oI acadePic Tualiǌcations in relation 
to the SroIessional standards� &ountries were 
requested to send completed instruments from 
at least two academic institutions.

Ũ 3rinciSals�'eSuty 3rinciSals and +2's 
Instrument, completed by principals, deputy 
principals or heads of department (HODs) from 
two hiJh schools� two SriPary schools and two 
secondary�coPSrehensiYe schools�

• Teachers Instrument, completed by teachers 
IroP two hiJh schools� two SriPary schools and 
two comprehensive schools.

Note: while it was hoped that countries would send 
throuJh resSonses IroP a EeJinninJ teacher and a 
teacher who had Pore than ǌYe yearsš e[Serience� 
it would appear that either the countries 
misunderstood this instruction or it proved to be 
a difficult tasN� as teachersš leYels oI e[Serience 
were not indicated. Hence, all teacher responses 
were JrouSed toJether without cateJorisinJ theP 
on the Easis oI EeJinner or e[Serienced teachers� 
,n addition� the lenJth oI serYice is not a reliaEle 
indicator of the level of professionalism.

Most countries attempted to submit completed 
instruments as requested and there were 
sufficient resSonses IroP each country to enaEle a 
reasonaEle Yalidation oI the 3an�&oPPonwealth 
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Table 2. Categories of responses and numbers of respondents

6	 Validation	findings

Country Policy-maker Principal/HOD Teacher Academic Total

Botswana 1 2 2 0 5

Kenya 0 0 0 0 0

Lesotho 2 0 3 5 10

Maldives 2 3 3 2 10

Mauritius 3 3 4 3 13

Samoa 2 0 2 1 5

South Africa 4 24 14 4 46

Swaziland 1 3 3 3 10

Total 15 35 31 18 99
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Professional Standards Framework. In addition, 
-aPaica Slayed a role in SilotinJ the instruPents� 
SroYidinJ IeedEacN reJardinJ the reYision oI the 
instruPents and PethodoloJies and serYinJ as the 
control country for the validation exercise. Jamaica 
is currently in the Srocess oI iPSlePentinJ the 
Jamaican Professional Standards Framework for 
Teachers and School Leaders.

5esSonses were receiYed IroP the Iour cateJories 
oI SarticiSants IroP seYen oI the eiJht countries� 
and are reǍected in 7aEle ��

A total of 99 responses were received from seven 
oI the eiJht countries listed aEoYe� .enya was not 
able to send completed instruments from any of 
the stiSulated cateJories oI SarticiSants� $lthouJh 
.enya is currently enJaJed in deYeloSinJ its own 
professional standards with the assistance of 
DfID, the fact that Kenya was not directly involved 
in the deYeloSPent oI the 3an�&oPPonwealth 
Professional Standards Framework may have 
contriEuted to this lacN oI enJaJePent� /esotho 
was not in the oriJinal saPSle oI SarticiSatinJ 
countries but was invited to participate as a 
replacement for Kenya.

7here were �� resSonses IroP Solicy�PaNers� 
�� IroP acadePics� �� IroP SrinciSals�deSuty 
SrinciSals�+2's and �� IroP teachers� 1o 

academics from Botswana responded to the 
Tuestionnaire and no SrinciSals�deSuty SrinciSals�
HODs from either Lesotho or Samoa responded. 
,t EecaPe clear throuJh online discussion that 
Lesotho did not understand the use of the term ‘head 
oI deSartPent �+2'�š to Pean a senior teacher� 
school leader or SrinciSal� 7his understandinJ oI 
Š+2'š in the Tuestionnaire Pay haYe led to /esotho 
not distriEutinJ the Tuestionnaire to the school 
leaders� althouJh the terPinoloJy was clariǌed with 
the country representatives. Respondents who 
coPSleted the Solicy�PaNersš instruPent included 
members of education ministries, members of 
standard�settinJ or reJulatory Eodies� school 
inspectors and senior members of education trade 
unions who Slay a role in inǍuencinJ Solicy� 5esSonses 
from principals, deputy principals, HODs and teachers 
caPe IroP SriPary� hiJh and coPEined schools� 
The academics were from universities and teacher 
traininJ colleJes and included union PePEers IroP 
unionsš teacher education desNs�

6.2 Policy-makers
$ ErieI Sroǌle oI the Solicy�PaNers who resSonded 
to the validation exercise is presented in Table 3.

It was not possible to specify who should respond 
as Solicy�PaNers in the Yarious countries� *enerally 

Country Profile of policy-maker

Botswana Deputy Permanent Secretary

Kenya 1�$

Lesotho Inspector

&hieI (ducation 2fficer� /esotho &ouncil Ior +iJher (ducation

Maldives Minister of State for Education in the Ministry of Education and Head of the National 
Institute of Education (NIE)

+ead oI 3olicy 3lanninJ and 5esearch 'iYision

Mauritius 'irector in 3lanninJ and %udJetinJ� +5 0anaJePent and 'eYeloSPent oI 6Secial 
Education Needs

Director Secondary Education

$ctinJ 'irector 4uality $ssurance

Samoa $ssistant &hieI ([ecutiYe 2fficer �0onitorinJ� (Yaluation and 5eYiew 'iYision� Ior the 
0inistry oI (ducation� 6Sorts and &ulture

South Africa &hieI (ducation 6Secialist in the 0inistry oI %asic (ducation

'irector oI 3roIessional 'eYeloSPent� 3roIessional 'eYeloSPent ,nstitute� teachersš 
union

(ducation 2fficer� teachersš union

3roIessional 'eYeloSPent and 5esearch 0anaJer� 6outh $Irican &ouncil Ior (ducators

Swaziland 'irector oI (ducation and 7raininJ

Table 3. Brief profile of policy-makers who responded to the validation exercise



9alidation ǌndinJs  \ 13

it was understood that the respondent should hold 
a position in the education ministry. From the table 
aEoYe one can discern that at least eiJht oI the 
resSondents were IroP the countriesš education 
Pinistries� 7he ǌYe additional resSondents� who 
conǌrPed that they were in Sositions in which 
they could inǍuence Solicy e[Slained that they 
could do so because they were representatives 
oI orJanisations that were JiYen that role in their 
countries.

6.2.1 Participation in formulating the Pan-
Commonwealth Professional Standards 
Framework

7he Solicy�PaNers who resSonded indicated that 
their countries had SarticiSated in deYeloSinJ 
the 3an�&oPPonwealth 3roIessional 6tandards 
Framework for Teachers and School Leaders. All 
seven countries that responded to this validation 
e[ercise conǌrPed that they had SarticiSated in the 
workshops held in Mauritius (2011), Samoa (2012) 
and South Africa (2013) on the development of the 
framework.

6.2.2 Promotion of the Pan-Commonwealth 
Professional Standards Framework in the 
countries

Various approaches have been used to promote 
the 36) in the diǋerent countries� 7he resSondents 
reported that:

In Botswana education stakeholders have been 
involved in the promotion of a professional 
standards IraPeworN� $ Eill on estaElishinJ a 
7eachinJ &ouncil has Eeen draIted and is currently 
EeinJ Sresented to the %otswana 3arliaPent� 7his is 
considered a success by the Botswana respondent.

In Mauritius the professional standards have 
Eeen incorSorated into the countryšs 4uality 
Assurance and Inspection Framework (QAIF). 
7he 4$,) is currently EeinJ Siloted in a nuPEer oI 
secondary schools� aIter which it will Ee ǌnalised and 
implemented in all secondary schools. An evaluation 
of the pilot will be conducted by the end of 2015.

In Maldives the consultatiYe Srocess oI enJaJinJ 
with the representatives assisted the country 
to understand the Easic conceSts oI the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
for Teachers and School Leaders and also with 
reǌninJ the 0aldiYian )raPeworN oI 3roIessional 

Standards of Teachers.

The Professional Standards and Performance 
Appraisal in Samoa’s 7eachersš 0anual and 
/eadershiS and 0anaJePent 6tandards 
recoJnise and Pirror the doPains8 of the 
3an�&oPPonwealth 3roIessional 6tandards 
Framework. However, the Samoans who had 
attended the workshops and participated in the 
development of the standards framework have 
either leIt the Pinistry or Eeen deleJated to 
another division. Thus the level of awareness of the 
&oPPonwealth 6tandards )raPeworN was low Eut 
has increased as a result of this validation activity.

In South Africa the ǌrst steS was to Sresent the 
3an�&oPPonwealth 3roIessional 6tandards 
Framework to the Department of Basic Education in 
order to alert the deSartPent to the SilotinJ oI the 
standards� 7he 6outh $Irican &ouncil Ior (ducators 
�6$&(� was also consulted� 7he standards were 
shared with 6$&( and discussions held� $t the tiPe 
oI writinJ� 6$&( was leadinJ a research study on 
professional standards in preparation for continued 
SroIessional deYeloSPent and traininJ SroJraPPes 
Ior teachers and school leaders� 6$&(šs strateJy to 
take this forward includes stakeholder involvement 
and adYocacy� $s the worN is in the initial staJes it 
is not SossiEle to assess whether the strateJy has 
Eeen successIul or not� +oweYer� there is Jeneral 
aJreePent aPonJ staNeholders that there is a 
need to establish a common national professional 
standards framework that will be applicable 
and releYant to all leYels oI educators� 6$&( is 
resSonsiEle Ior driYinJ this endeaYour�

In Swaziland there has not been much activity 
to raise awareness of professional standards for 
teachers and school leaders. The reason for this has 
Eeen a lacN oI ǌnancial resources to host teacher 
workshops on these issues. The information on the 
3an�&oPPonwealth 36) was shared with the office 
of the Secretary General of the Swaziland National 
7eachersš $ssociation� +oweYer� the association 
could not aǋord to host worNshoSs to share the 
inIorPation� 7he office oI the 'irector Ior (ducation 
and 7raininJ had discussions with the &hieI ,nsSector 
for Secondary Schools and it was proposed that 
the ministry should use the framework as the basis 
Ior draItinJ a standards docuPent aSSroSriate to 
6wa]iland� 0ost oI the Sractices relatinJ to teachers 
and teachinJ are not docuPented in 6wa]iland 
and this has caused a number of problems and 

�  7he doPains are SroIessional NnowledJe� SroIessional sNills and Sractice� SroIessional ethics� Yalues and attriEutes� SroIessional 
leadershiS� coPPunity and relationshiSs and SroIessional learninJ�



14 \ 3an�&oPPonwealth 6tandards )raPeworN Ior 7eachers and 6chool /eaders

Jreat reliance on institutional PePory� ePShasisinJ 
the need to develop a professional standards 
IraPeworN Ior 6wa]iland� 'iscussions on the 3an�
&oPPonwealth 36) led to the deYeloSPent oI a 
Juide Ior teachers on SroIessional Yalues� ethics and 
attributes and this can be seen as a positive step. The 
Juide aiPs to alleYiate teacher Yiolence and aEuse� 
PisPanaJePent oI Iunds and corruStion in schools�

In Lesotho caPSaiJns on awareness oI SroIessional 
standards were to Ee undertaNen Ey the 7eachinJ 
&ouncil� $lthouJh inIorPation on the IraPeworN 
was shared and discussed Ey 7eachinJ &ouncil 
members, it was not shared with other stakeholders. 
6uEseTuently there has Eeen no SroJress and it 
seems that the country does not have immediate 
plans to take forward the development of a 
professional standards framework.

6.2.3 Existence of regulatory bodies

7here are standard�settinJ or education reJulatory 
bodies in Lesotho, Mauritius, Maldives, Swaziland and 
South Africa.

&urrently there is no reJulatory Eody in Botswana 
but, as mentioned, a bill is before parliament for the 
estaElishPent oI a 7eachinJ &ouncil� 7he 7eachinJ 
&ouncil would Slay the role oI a reJulatory Eody to 
reJulate the teachinJ SroIession and could Slay 
a useIul role in PaintaininJ teacher conduct and 
standards. The bill is a result of broader consultation 
aPonJ all staNeholders in %otswana� ,n addition� all 
staNeholders� includinJ the unions� are inYolYed in 
teacher development.

In Mauritius there are three reJulatinJ Eodies� 
namely:

Ũ 7he 3uElic 6erYice &oPPission �36&�� 
responsible for recruitment of all civil servants, 
includinJ teachers at state�owned SriPary and 
secondary schools� and deǌninJ MoE descriStions 
and sSeciǌcations Ior teachinJ� includinJ 
conditions of service;

• The Private Secondary Schools Authority (PSSA), 
resSonsiEle Ior adPinistration and PanaJePent 
of private secondary schools;

Ũ 7he 3ay 5esearch %ureau �35%�� PaNinJ 
recoPPendations on educatorsš SroIessional 
Jrowth�deYeloSPent and worNinJ conditions Ior 
implementation by the Ministry of Education.

,t was Ielt that� althouJh these three Eodies 
were useIul� there was a need Ior a sinJle central 
reJulatory Eody Ior teachers only�

7here are Iour reJulatory Eodies in Lesotho:

Ũ 7he 7eachinJ &ouncil is resSonsiEle Ior 
reJulation oI the teachinJ serYice� reJisters 
teachers and adYises the Pinister on teachersš 
terms and conditions of service.

Ũ 7he 7eachinJ 6erYice &oPPission aSSoints� 
transfers, promotes, demotes and dismisses 
teachers on the JoYernPent Sayroll�

Ũ 7he 7eachinJ 6erYice 7riEunal deals with 
teachersš aSSeal cases IollowinJ disciSlinary 
hearinJs Ey school Eoards�

Ũ 7he 7eachinJ 6erYice 'eSartPent deals with 
adPinistration oI teachersš salaries� Iacilitates 
SayPent oI terPinal Eeneǌts and PanaJePent 
oI teachersš estaElishPent�

It was mooted by both respondents that the 
Sresence oI these Eodies is Yery useIul� as they Iulǌl 
sSeciǌc Iunctions which they are aEle to carry out 
eǋectiYely� 7hese Eodies are the Pain adYocates 
Ior teachers� ensurinJ that teachersš riJhts are 
respected, that teachers are treated professionally 
and are well paid and that their conditions of 
service are improved. It is expected that all four 
bodies will participate in the development of 
/esothošs SroIessional standards to ensure SroSer 
iPSlePentation and ownershiS� eYen thouJh there 
are no immediate plans to do so.

7he Eody resSonsiEle Ior reJulatinJ teachers in 
Swaziland is called the 7eachinJ 6erYice &oPPission 
�76&�� 7he coPPission worNs as an indeSendent 
Eody without the inǍuence oI the 0inistry oI 
(ducation and 7raininJ� 7he coPPission is 
responsible for recruitment and retention of school 
leaders� 7he teachersš union� 6wa]iland 1ational 
Association of Teachers (SNAT), is responsible for 
issues reJardinJ conditions oI serYice Ior teachers 
and school leaders� 61$7 has siJned a recoJnition 
aJreePent with the 6wa]iland JoYernPent and 
neJotiates on EehalI oI all teachers� includinJ 
school leaders, on the conditions of service for 
teachers. SNAT represents teachers in all forums 
where education matters are discussed and is the 
main representative of the education sector, both 
in 6wa]iland and internationally� $ccordinJ to the 
resSondent� the Sresence oI the 76& is Yery useIul 
Ior 6wa]iland Eecause the 76& deals with all Patters 
that pertain to teachers. In addition, the fact that 
the Pinistry does not interIere with the worNinJ oI 
the 76& PaNes it easier Ior the coPPission to Ee 
iPSartial in dealinJ with teachers and school leaders� 
7he indeSendence oI the 76& helSs to eliPinate 



Eias and irreJularities with recruitPent� retention� 
SroPotion� disciSlininJ and ǌrinJ oI teachers� 7he 
Pinistry has also Eeen relieYed oI the day�to�day 
resSonsiEility Ior dealinJ with teachers� 7he 76& 
reports directly to the Minister for Education and 
7raininJ and is Juided Ey an $ct oI 3arliaPent� the 
7eachinJ 6erYice $ct oI ����� ,t is this act that 
stipulates the standards expected of teachers and 
school leaders� 7he role oI the 76& is iPSortant� as 
it is aEle to JiYe inSut into the deYeloSPent oI this 
act, which is due for revision.

7he 0inistry oI (ducation is the Pain reJulatory 
body in Maldives. The ministry has the mandate 
to recruit teachers, monitor and supervise them 
and provide them with continuous professional 
development support. Respondents felt that 
the Ministry of Education plays a vital role, as 
the ministry is the only body responsible for 
PaintaininJ Tuality� 0aldiYes does not haYe any 
other reJulatory Eody Ior teachers� 7he 1ational 
Institute of Education in the Ministry of Education 
developed the Maldivian Professional Standards for 
7eachers in ����� 7his was Srior to the SuElishinJ 
oI the 3an�&oPPonwealth 3roIessional 6tandards 
Framework. The ministry also has a quality 
assurance department which was established 
recently and PonitorinJ teacher standards has 
been included in the mandate of this department. 
7he deSartPentšs PaMor role is to act as a watchdoJ 
for the quality of the education sector and the 
services provided by educational institutions 
throuJhout the country� 7he need to Paintain and 
co�ordinate the PonitorinJ oI the education sector 
and the education institutions JaYe rise to this 
Eody� ,t does not Slay a role in settinJ SroIessional 
standards� 7he countryšs 7eacher $ssociation 
is Painly concerned with the social wellEeinJ oI 
teachers and runs PeetinJs and sePinars to 
adYocate Ior teachersš riJhts� 7he association 
worNs larJely to oEtain Say increases Ior teachers 
and has not Eeen enJaJed in any SroIessional 
activities or professional development. It is seen as 
a labour union.

The South African &ouncil Ior (ducators �6$&(� is 
the reJulatory Eody Ior teachers in 6outh $Irica� ,n 
addition, teachers are employed at a provincial level9 
in terms of the Education Labour Relations Act.

6$&(šs role is to SroYide Ior the reJistration oI 
Tualiǌed teachers� SroPote the iPaJe oI the 
teachinJ SroIession� PanaJe continuinJ teacher 

professional development, maintain and protect 
ethical and professional standards for educators 
and adYise the Pinister on Patters relatinJ to the 
education and traininJ oI teachers� 5esSondents 
haYe Sointed out that 6$&( is useIul Eecause it has�

Ũ PanaJed to reJister oYer ������� teachers 
in the country from both the public and 
independent school sectors;

• set ethical standards for teachers, which it 
maintains; and

Ũ Shased in a systeP Ior continuinJ SroIessional 
deYeloSPent with the aiP oI SroPotinJ liIelonJ 
learninJ aPonJ teachers�

$ccordinJ to the resSondents� 6$&( has 
acNnowledJed that there is a JaS with resSect 
to settinJ and PaintaininJ teacher SroIessional 
standards in the country� 6$&( has thereIore taNen 
a decision to develop the professional standards 
in consultation with key stakeholders. The current 
JuidinJ docuPents in 6outh $Irica are the Revised 
Policy on Minimum Requirements for Teacher 
Education Qualifications (MRTEQ) and the policies 
and aJreePents that ePanate IroP the (ducation 
/aEour 5elations &ouncil� )urther� deYeloSinJ 
and ǌnalisinJ SroIessional standards IorP Sart oI 
6$&(šs 6trateJic 3lan ����Ş���� and its ������� 
Annual Performance Plan. Teachers in South Africa 
EelonJ to diǋerent orJanisations that ranJe IroP 
teacher unions to SrinciSalsš associations and 
that adYance educator identity in diǋerent ways� 
)undaPentally� these orJanisations are there to 
suSSort teachersš riJhts and neJotiate with the 
ePSloyer �usually the JoYernPent� on EehalI oI 
teachers� ,n addition� the orJanisations SroYide 
teacher SroIessional deYeloSPent SroJraPPes 
and promote teacher professionalism. Recently 
they participated in a collaborative forum in which 
all the teacher unions and the Department of Basic 
(ducation caPe toJether to IorP the 7eacher 
8nion &ollaEoration� where teacher deYeloSPent 
needs and SroJraPPes are discussed and inSuts 
made into education policy development.

7here is no reJulatory Eody in Samoa at the 
PoPent� +oweYer� a teachersš Eill� which will JiYe 
reJulatory Iunctions �reJistration and license 
renewal� to a SroSosed 7eachersš &ouncil� is 
currently PaNinJ its way throuJh the 6aPoan 
SarliaPent� 0eanwhile� the JoYernPent is the Pain 
employer of teachers in Samoa and public servant 
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�  7here are nine SroYinces in 6outh $Irica� (astern &aSe� )ree 6tate� *autenJ� .wa=ulu�1atal� /iPSoSo� 0SuPalanJa� 1orthern 
&aSe� 1orth :est and :estern &aSe�

http://www.che.ac.za/media_and_publications/documents-interest/joint-dhet-che-communiqu-implementation-new-policy-teacher
http://www.che.ac.za/media_and_publications/documents-interest/joint-dhet-che-communiqu-implementation-new-policy-teacher
http://www.che.ac.za/media_and_publications/documents-interest/joint-dhet-che-communiqu-implementation-new-policy-teacher
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Country Pan-Commonwealth Professional Standards 

Framework incorporated into national policy

National policy reviewed in relation to  

Pan-Commonwealth Professional Standards 

Framework

Botswana <es� $ll &oPPonwealth SroIessional standards 

incorporated.

No. While the policy framework has been reviewed, 

the policy has not been reviewed.

Lesotho 1ot yet� Eut soPe 3an�&oPPonwealth standards 

were considered when the 7eacher 4ualiǌcations 

Framework was developed in December 2014.

The national policy has not been revised yet.

Maldives The National Institute of Education in the Ministry 

oI (ducation has incorSorated the &oPPonwealth 

professional standards into the Maldivian 

Professional Standards for Teachers.

The Maldivian Professional Standards for 

Teachers have been reviewed based on the 

3an�&oPPonwealth 3roIessional 6tandards 

Framework.

Mauritius $t the tiPe oI writinJ� a national Solicy had not 

yet Eeen elaEorated� Eut the &oPPonwealth 

professional standards had been incorporated in 

the QAIF.

No.

Samoa 6tandards Ior SrinciSals haYe incorSorated the 3an�

&oPPonwealth 6tandards� 6tandards Ior teachers 

haYe not� as the 6aPoan standards were ǌnalised 

EeIore the 3an�&oPPonwealth 3roIessional 

Standards Framework came out.

It is yet to be done for teacher standards. This 

will Ee considered durinJ the deYeloSPent oI 

standards for lead teachers other than principals, 

which is SendinJ�

South Africa 1ot yet� ,t Pay Ee a lonJ Srocess� ,t will Ee led Ey 

6$&( and will haYe to taNe into consideration all 

the work that has been done and the systems that 

are currently in oSeration� such as the ,nteJrated 

4uality 0anaJePent 6ysteP� whole�school 

evaluation and the standards for principalship. 

South Africa does not state the professional 

standards in a sinJle docuPent� ,nstead the 

standards can be found in various documents, with 

Yaried ePShases� $lthouJh the terPinoloJy Pay 

not Ee siPilar to that oI the 3an�&oPPonwealth 

Professional Standards Framework, the concepts 

seem similar.

1ot yet� althouJh the &oPPonwealth IraPeworN 

has been noted and welcomed. It is referred 

to in discussions and will be considered in the 

worN oI deYeloSinJ the countryšs standards� 

The South African Professional Standards 

)raPeworN has recently Eeen reYised� ,t reǍects 

the 3an�&oPPonwealth standards� althouJh the 

terPinoloJy and JrouSinJ oI standards and leYel 

descriStors diǋer to suit the 6outh $Irican conte[t� 

$ sinJle docuPent containinJ coPPon standards 

does not e[ist in 6outh $Irica� althouJh docuPents 

Sut out Ey diǋerent aJencies and structures allude 

to professional standards for teachers.

Swaziland By the time the Educational Sector policy was 

deYeloSed� the 3an�&oPPonwealth 3roIessional 

6tandards were not yet in Slace� 6wa]iland EeJan 

reYisinJ its education sector Solicy in ���� and the 

reYision will include Eest Sractices� includinJ those 

oI the &oPPonwealth�

/acN oI IundinJ has hindered the iPSlePentation 

of most of the planned activities of the ministry. 

+oweYer� in ����� IundinJ was secured IroP 

development partners to revise and develop 

a nuPEer oI Solicy docuPents to ErinJ theP 

into line with some of the interventions aimed 

at iPSroYinJ the runninJ oI schools as well as 

SroPotinJ SroIessionalisP aPonJ teachers 

and school leaders. Such interventions will 

include incorSoratinJ the 3an�&oPPonwealth 

Professional Standards Framework for Teachers 

and 6chool /eaders� addressinJ issues oI 

inclusivity in education; education for sustainable 

deYeloSPent� and iPSroYinJ early childhood 

education and the traininJ oI teachers oI early 

childhood education.

Table 4. Countries’ adaptation of professional standards using the Pan-Commonwealth 
Professional Standards Framework



employment conditions are set by the Public 
6erYice &oPPission and the 0inistry oI (ducation� 
7he 7eachersš &ouncil will Ee concerned Painly 
with teacher reJistration and renewal oI teachersš 
licences every three years.

6.2.4 Incorporation of the Pan-
Commonwealth Professional Standards 
Framework  into national policy

On the questions of whether or not countries 
have incorporated the PSF into national policy and 
reYiewed their SroIessional standards in liJht oI the 
framework, the responses in Table 4 were received.

From the responses summarised in Table 
�� it is clear that aIter haYinJ SarticiSated in 
the deYeloSPent worNshoSs oI the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
for Teachers and School Leaders, countries 
haYe EeJun the Srocess oI reYiewinJ their own 
professional standards frameworks and are 
currently at Yarious staJes oI coPSletion�

Maldives has already developed its professional 
standards IraPeworN in line with the 3an�
&oPPonwealth 3roIessional 6tandards 
Framework, but it is not clear if the Maldives has 
developed a policy in line with the framework, or to 
what e[tent iPSlePentation has EeJun�

Mauritius has not prepared a policy, but has 
incorSorated soPe asSects oI the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
into the QAIF.

In Samoa� the Srocess has EeJun with a IraPeworN 
Ior SrinciSalsš SroIessional standards� Eut not Ior 
teachers.

Swaziland� owinJ to a lacN oI IundinJ� only EeJan 
the Srocess oI reYiewinJ and reYisinJ its Solicy and 
professional standards frameworks in early 2015.

Botswana has incorSorated the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
into its country�sSeciǌc SroIessional standards 
IraPeworN� Eut has not EeJun the Srocess oI 
reYisinJ the countryšs Solicy�

South Africa and Lesotho are in the initial staJes oI 
this Srocess� 7hey haYe not enJaJed with the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
extensively and very little consultation with key 
stakeholders has taken place.

6.2.5 Measuring teacher performance

All seven countries have methods in place to 

Peasure their teachersš SerIorPance� *enerally 
countries have performance appraisal systems in 
Slace which haYe diǋerent naPes in each country� 
The performance appraisal systems examine 
competencies, personal attributes, ability to use 
diǋerent Pethods to teach� school PanaJePent 
issues, etc. Some of the countries make use of 
additional assessment criteria such as learner 
SerIorPance� school PanaJePent eǋectiYeness� 
Seer�reYiew and Sarent and learner IeedEacN to 
measure teacher performance. In most cases the 
SerIorPance PanaJePent systeP is linNed to 
salary increases and SroPotions� &ountries diǋer 
in the frequency of performance assessments and 
who conducts them. However, the assessment 
system is most commonly an entrenched practice 
JoYerned Ey laEour�related leJislation� ,n /esotho� 
howeYer� the SerIorPance PanaJePent systeP 
is still in the form of a draft document, up for 
discussion and revision. The measure currently 
used in Lesotho is learner performance.

6.2.6 Minimum standards for educators

7he resSonses receiYed reJardinJ the PiniPuP 
standards e[Sected oI the diǋerent leYels oI 
educators in each oI the SarticiSatinJ countries are 
reǍected in 7aEle ��

Of the seven countries that responded to the 
Tuestionnaire� resSondents IroP ǌYe sSeciǌed 
that education Tualiǌcations� Ee they diSloPas or 
deJrees� were reTuired as a PiniPuP Ior teachers 
to be considered new teachers or experienced 
teachers, and also for school leaders or principals. In 
addition� the ǌYe countriesš resSondents sSeciǌed 
Jood teachinJ Sractices and Sersonal attriEutes as 
minimum standards. Samoan and South African 
participants did not specify minimum education 
Tualiǌcations� Eut hiJhliJhted certain norPs 
and standards. Only Samoa linked the minimum 
standards oI teachers in its country to the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN�

$ll seYen countriesš resSonses descriEed the leYels 
oI teachersš NnowledJe increPentally� IroP new 
teacher to principal. There are additional minimum 
standards that aSSly to SrinciSals that hiJhliJht the 
SrinciSalšs role as the PanaJer oI the school� 7he 
Swaziland participant reported that a new teacher 
is not conǌrPed as a SerPanent teacher in the 
ǌrst two years aIter oEtaininJ a Tualiǌcation and 
that new teachers may leave the profession at any 
tiPe durinJ those ǌrst two years� $Iter two years 
of service a teacher is considered permanent and 
would haYe to Iollow due Srocess iI resiJninJ�
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Table 5. Minimum criteria for educators in each participating country

Country

Botswana 

Lesotho 

 

 

Maldives 

 

 

 

 

 

 

 

Mauritius

 

 

 

Samoa 

 

 

 

 

South Africa 

 

 

 

 

 

School leaders 

4ualiǌcations and leadershiS 

competencies.

7eachinJ Tualiǌcation and 

e[Serience �diSloPa Slus eiJht 

yearsš e[Serience or deJree with 

ǌYe yearsš e[Serience��

&oPSulsory Ior school leaders 

or SrinciSals to haYe a deJree 

in educational PanaJePent in 

order to qualify for the post. 

 

 

 

 

1. Interpersonal skills.

2. Leadership skills.

�� 3roIessional NnowledJe�

�� 3lanninJ and PonitorinJ sNills�

�� (ǋectiYe PanaJePent oI 

schools with respect to:

a). student performance and 

their holistic development;

b). optimal utilisation of 

resources;

c�� PanaJePent oI staǋ� 

1. Moral stewardship.

�� /eadinJ teachinJ and 

learninJ�

�� /eadinJ PanaJePent oI the 

school.

�� /eadinJ enJaJePent 

and involvement with the 

community. 

School leadersš SerIorPance is 

Peasured aJainst all oI the �� 

standards listed:

1. The creation of a positive 

learninJ enYironPent�

�� .nowledJe and understandinJ 

of the curriculum;

�� /esson SlanninJ� SreSaration 

and presentation;

4. Learner assessment and 

achievement;

Experienced teachers

'eJree Slus eiJht yearsš 

experience and above.

No response. 

 

 

&oPSulsory Ior e[Serienced 

or senior teachers or heads of 

departments to qualify for the 

post of teacher. They must 

have a minimum of a diploma 

in teachinJ and two yearsš 

experience. The preferred 

Tualiǌcation Ior teachers is a 

deJree in teachinJ�

1. Appropriate academic 

Tualiǌcations in releYant ǌeld�

2. Role model for students.

�� *ood NnowledJe oI aSSroSriate 

SedaJoJical aSSroaches to 

cater to needs of all students.

4. Student performance.

�� &lassrooP PanaJePent�

�� ,nYolYePent in e[tra�

curricular and other activities.

7. Good conduct and sense of 

ethics.

The same domains as those 

oI the 3an�&oPPonwealth 

Professional Standards 

Framework are implemented and 

used to measure experienced 

teachersš SerIorPance� 

SroIessional NnowledJe� 

professional practice and 

professional attributes.

The minimum standards for 

experienced teachers are the 

saPe as the ǌrst �� standards 

for school leaders. They include:

1. The creation of a positive 

environment;

�� .nowledJe and understandinJ 

of the curriculum;

�� /esson SlanninJ� SreSaration 

and presentation;

New teachers

Diploma and above. 

'iSloPa or deJree� 

 

 

'iSloPa in teachinJ� 

 

 

 

 

 

 

 

�� %asic acadePic Tualiǌcations 

Ior NnowledJe oI suEMect 

matter.

2. Awareness of national 

curriculum and code of 

conduct for teachers.

�� 6tudent SroJress�

�� &lassrooP PanaJePent�

�� ,nYolYePent in e[tra�

curricular and other activities.

6. Good conduct and sense of 

ethics.

Samoa will measure new 

teachersš SerIorPance usinJ 

the same domains as those 

oI the 3an�&oPPonwealth 

Professional Standards 

Framework: professional 

NnowledJe� SroIessional 

practice and professional 

attributes.

The minimum standards for new 

teachers are the same as the 

ǌrst eiJht oI the standards listed 

for school leaders. They include:

1. The creation of a positive 

environment;

�� .nowledJe and understandinJ 

of the curriculum;

�� /esson SlanninJ� SreSaration 

and presentation;
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Swaziland

5. professional development 

in ǌeld oI worN�career and 

participation in professional 

bodies;

6. human relations and 

contribution to school 

development;

�� e[tra�curricular and co�

curricular participation;

8. administration of resources 

and records;

9. personnel;

��� decision PaNinJ and 

accountability;

11. leadership, communication 

and serYicinJ the JoYerninJ 

body;

��� strateJic SlanninJ� ǌnancial 

SlanninJ and education 

PanaJePent deYeloSPent�

The new standards for principals 

framework, which is not yet 

ǌnalised� has the IollowinJ 

standards:

�� leadinJ and PanaJinJ the 

learninJ at school�

�� shaSinJ the direction and 

development of the school;

�� assurinJ Tuality and securinJ 

accountability;

�� deYeloSinJ and ePSowerinJ 

self and others;

�� PanaJinJ the school as an 

orJanisation�

�� worNinJ with and Ior the 

community.

All school leaders should 

have a professional teacher 

Tualiǌcation at least at deJree 

level. They should also have 

been deputy head teachers 

before they are promoted to 

be head teachers. They should 

haYe tauJht Ior at least eiJht 

years.

4. learner assessment and 

achievement;

5. professional development 

in ǌeld oI worN�career and 

participation in professional 

bodies;

6. human relations and 

contribution to school 

development;

�� e[tra�curricular and co�

curricular participation;

8. administration of resources 

and records;

9. personnel;

��� decision PaNinJ and 

accountability. 

 

 

 

 

 

 

 

 

 

 

An experienced teacher should 

also Ee a SroIessionally Tualiǌed 

teacher with a PiniPuP oI ǌYe 

yearsš teachinJ e[Serience�

4. learner assessment and 

achievement;

5. professional development 

in ǌeld oI worN�career and 

participation in professional 

bodies;

6. human relations and 

contribution to school 

development;

�� e[tra�curricular and co�

curricular participation;

8. administration of resources 

and records.

 

 

 

 

 

 

 

 

 

 

 

 

 

A new teacher is a professionally 

Tualiǌed teacher who has 

recently Jraduated IroP a 

teacher traininJ colleJe or a 

university and has less than 

two yearsš e[Serience� 6uch a 

teacher is not yet conǌrPed 

Ey the 7eachinJ 6erYice 

&oPPission as a teacher� +e�

she can leaYe the teachinJ 

profession at any time – such a 

teacher is on probation.
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6.2.7 Implementing the Pan-Commonwealth 
Professional Standards Framework

This section reports on the responses received from 
the seven countries on the extent to which each 
country has enJaJed with the 3an�&oPPonwealth 
3roIessional 6tandards )raPeworN and the staJe 
at which the country is in the revision of its own 
professional standards framework.

6.2.7.1	Monitoring	process,	ministerial	monitoring	
body	and	implementing	mechanisms
In relation to the institution of a process and the 
estaElishPent oI a Pinisterial Eody Ior PonitorinJ 
the implementation of the PSF and the creation 
oI PechanisPs or co�ordinatinJ Eodies to EeJin 
iPSlePentation� the countriesš SarticiSants 
responded as follows:

Botswana reported that the processes were well 
under way and that estaElishinJ a Eody to iPSlePent 
the SroIessional standards was in the initial staJes�

Lesotho reported that the process had not started yet.

The two respondents from Maldives tended to aJree 
with each other to a limited extent. Both felt that the 
Srocesses Ior PonitorinJ the iPSlePentation had 
not EeJun yet� one stated that the iPSlePentation 
and the establishment of the ministerial body to 
Ponitor the estaElishPent had not EeJun yet� while 
the other thouJht it was in the initial staJes�

The Mauritian respondents reported that they had 
not started yet.

Samoa believed that the processes either were in 
the initial staJes or had not started yet�

South Africa reported that the process had 
not EeJun yet� althouJh the two union�Eased 
respondents believed that some processes had 
EeJun� +oweYer� since the Pinistry will Ee leadinJ 
this process, it appears that there may have been 
some confusion between this initiative and other 
initiatiYes that are taNinJ Slace in the country�

Swaziland reported that the processes for 
PonitorinJ iPSlePentation had not started yet� 
while the estaElishPent oI the Pinisterial PonitorinJ 
Eody and the PechanisPs Ior iPSlePentinJ the 36) 
were well under way.

6.2.7.2 Processes undertaken to implement the 
Pan-Commonwealth Professional Standards 
Framework
To the questions about whether or not the 
country had enJaJed with Eroader staNeholders 
reJardinJ deYeloSPent oI a SroIessional standards 

IraPeworN� had EeJun reYiewinJ its national Solicy 
and adoStinJ the 3an�&oPPonwealth 3roIessional 
Standards Framework and had started to revise its 
Sre� and in�serYice teacher Tualiǌcations in order to 
aliJn theP with the 3an�&oPPonwealth 36)� the 
countriesš SarticiSants resSonded as Iollows�

Botswana stated that discussions with the broader 
stakeholders were well under way, but the revision 
oI the national Solicy was in the initial staJes� 7he 
reYisions and aliJnPent oI the teacher Tualiǌcations 
and the in�serYice teacher traininJ SroJraPPes 
were well under way.

Lesotho stated that none of the processes had 
started; Lesotho had not initiated discussions with 
Eroader staNeholders and had not EeJun reYiewinJ 
its Tualiǌcations or in�serYice SroJraPPes yet�

Maldives stated that processes were either well 
under way or EeJinninJ� PonitorinJ Srocesses and 
estaElishinJ a PonitorinJ Eody were in the early 
staJes� while reYision and aliJnPent oI Tualiǌcations 
were well under way.

Mauritius stated that discussions with the broader 
staNeholders had not yet EeJun� Eut it had EeJun 
reYisinJ its Solicy to adoSt the 3an�&oPPonwealth 
Professional Standards Framework. Revision of the 
countryšs Tualiǌcations and in�serYice SroJraPPes 
had not yet started.

Samoa had not EeJun discussions with the Eroader 
staNeholders� nor had it EeJun to reYise Solicy� it 
had, however, commenced the revision of Samoan 
Tualiǌcations and in�serYice SroJraPPes to aliJn 
theP to the 3an�&oPPonwealth 3roIessional 
Standards Framework.

South Africa had not EeJun any oI the Srocesses 
yet; the broader stakeholder community had not 
Eeen enJaJed in discussions on the 36)� nor 
had policy revisions been undertaken. A review 
oI Tualiǌcations and in�serYice SroJraPPes had 
also not commenced. However, South Africa had 
Eeen inYolYed in reYiewinJ SroIessional standards 
because of other internal imperatives.

Swaziland reported that processes were currently 
in the early staJes� e[ceSt Ior the reYision oI 
Tualiǌcations and in�serYice traininJ SroJraPPes� 
which had commenced.

6.2.7.3 Report on whether the countries have 
found the Pan-Commonwealth Professional 
Standards Framework useful or not
Respondents from Botswana found the PSF useful 
and hiJhliJhted the Iact that in�serYice traininJ is 



treated comprehensively in the PSF. It was also 
indicated that the ǌYe cateJories oI the 36)� naPely 
3.� 363� 3(9$� 3/&5 and 3/� are aSSroSriate to the 
countryšs conte[t�

Lesotho participants found the PSF useful, 
eYen thouJh the country had not done Puch in 
deYeloSinJ its local standards IraPeworN� /esotho 
acNnowledJed that the 3an�&oPPonwealth 36) 
will SroYide Juidance durinJ the deYeloSPent 
of professional standards for Lesotho. Lesotho 
found all the standards in the PSF acceptable, but 
may review them over time once implementation 
EeJins� 7he ǌYe cateJories IorP a Jood 
IraPeworN Ior the teachinJ SroIession and helS 
to identify areas that need to be considered when 
SroIessionalisinJ the teachinJ SroIession�

Respondents from Maldives stated that the 
36) helSed Jreatly with reYiewinJ the 0aldiYian 
Professional Standards Framework and commented 
that the 3an�&oPPonwealth 36) could SroYide 
Iurther oSSortunities to include the reliJious 
aspects of the profession.

Participants from Mauritius stated that the 
3an�&oPPonwealth 3roIessional 6tandards 
Framework is useful, but standards for the country 
could not Ee identiǌed without Eroader staNeholder 
consultation at the national level. Hence, its 
usefulness could be determined only once all 
stakeholders had been consulted. Mauritius found 
the ǌYe cateJories oI SroIessional standards 
aSSroSriate� Eut Ielt that they need to Ee reǌned 
Ior the diǋerent leYels oI the education sector� 
naPely Sre�SriPary� SriPary� secondary and 
tertiary� ,t was also suJJested that the standards 
Eebconte[tualised Ior each country�

Samoan participants stated that the PSF is clear 
and helpful and that the review of the Samoan 
standards would Eeneǌt IroP this initiatiYe� 6aPoa 
stated that the standards are feasible, but the 
indicators would need to be minimised so that they 
did not overwhelm the teachers or exhaust their 
eǋorts to teach� 7he cateJories were Iound to Ee 
appropriate to the Samoan context.

All four respondents from South Africa aJreed that 
the 3an�&oPPonwealth 36) is useIul� 7hey Sointed 
out that it serYes as a useIul Juide and SroYides a 
clear direction and coYers Post asSects oI teachinJ� 
:hile they Ielt that it was difficult to Soint out areas 
where the PSF could be improved because they 
had not enJaJed with it sufficiently� esSecially in a 
consultative forum, the respondents felt that there 
was a need to address the fact that the framework 

sSeciǌes what is e[Sected oI teachers Eut does not 
elaborate on how to achieve these expectations. 
$ Iurther issue raised was that iI the Juidelines are 
used for teacher development purposes and not in 
a way that Pay disadYantaJe teachers� huJe strides 
could be made in teacher professionalisation. All 
were in aJreePent aEout the aSSroSriateness oI the 
ǌYe cateJories� Eut a caution aEout treatinJ theP 
as seSarate� stand�alone cateJories was raised� 
5esSondents urJed that the ǌYe cateJories Ee 
treated in an inteJrated Panner�

Swaziland respondents found the Standards 
Framework useful, as it sets benchmarks and 
JuidesbSarticiSatinJ countries on how their own 
standards frameworks could be developed. The 
&oPPonwealth 36) is clear and concise and coYers 
all the areas of teacher professionalism. Respondents 
were unable to comment on improvements to the 
36)� as they had not enJaJed with it in a Eroader 
consultatiYe IoruP and had not interroJated it Ior 
the Swazi context yet. However, they believed that 
all ǌYe cateJories oI the SroIessional standards were 
appropriate for Swaziland.

6.3 Principals and heads of 
department
$ Iew oI the SarticiSatinJ countries haYe a seSarate 
level of school leader termed head of department 
(HOD), who performs similar roles to those of 
a SrinciSal or deSuty SrinciSal� +ence� a sinJle 
instruPent Ior SrinciSals�deSuty SrinciSals and 
HODs was developed to elicit responses from all 
three leYels oI teachinJ staǋ IroP hiJh� SriPary 
and coPEined schools in relation to the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN� 
Table 6 provides a description of the distribution of 
resSondents in this cateJory oI SarticiSants� naPely 
SrinciSals�deSuty SrinciSals or +2's�
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Country Comprehensive High Primary Total

Botswana 0 1 1 2

Maldives 1 1 1 3

Mauritius 0 3 0 3

South 

Africa

0 15 9 24

Swaziland 0 2 1 3

Total 1 22 12 35

Table 6. Categories of principals/deputy principals 
and heads of departments who responded
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In total there were 35 respondents, one from a 
coPSrehensiYe school� �� IroP hiJh schools and 
�� IroP SriPary schools� $lthouJh a Iew countries 
haYe diǋerent school Shases� such as secondary 
and hiJher secondary or SriPary�secondary� Ior 
ease oI reIerence� this reSort reIers to the schoolinJ 
Shases as SriPary and hiJh and the schools which 
oǋer Eoth leYels oI schoolinJ are reIerred to as 
combined. Two teachers from Botswana responded 
to this study� one IroP a hiJh school and one IroP 
a primary school; three teachers from Maldives, 
one IroP each oI the three cateJories oI schools� 
three SriPary school SrinciSals�deSuty SrinciSals or 
+2's resSonded IroP 0auritius� �� hiJh and nine 
SriPary school SrinciSals�deSuty SrinciSals or +2's 
responded from South Africa; and three teachers 
from Swaziland responded, one from a primary 
school and two IroP hiJh schools�

7he nuPEers oI years oI teachinJ e[Serience oI the 
resSondents ranJed IroP � to �� years and their 
lenJth oI tiPe in a senior Sosition ranJed IroP � to 
25 years.

6.3.1 Self-evaluation results from principals 
and HODs

:ith resSect to JradinJ thePselYes in relation to the 
diǋerent NnowledJe leYels descriEed in the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN� 
the IollowinJ Juidelines were SroYided� 7hree leYels 
oI e[Sertise terPed ŠleYel descriStorsš are JiYen 
Ior each SroIessional standard� toJether with a 
deǌnition oI the leYel descriStor� 7hese are�

• Initial: This is a level used mainly to describe 
newly Tualiǌed teachers with liPited e[Serience� 
as well as more experienced teachers with limited 
professional development.

• Proficient:	This is a level used mainly to describe 
Tualiǌed teachers who are aEle to dePonstrate 
professional skills and attributes.

• Distinguished:	7his is used Ior Tualiǌed teachers 
who are able to demonstrate advanced levels of 
professional ethics and values, leadership as well 
as own SroIessional learninJ�

(Commonwealth Secretariat 2014)

Figure 3. Principals’/HODs’ professional knowledge

Key
PK1: Knowledge and understanding of the curriculum
PK2: Knowledge of the subject matter
PK3: Knowledge of the learner
PK4: Knowledge of teaching and learning environment
PK5: Knowledge of the teaching practice
PK6: Knowledge of planning skills
PK7: Knowledge of the education related policies and 

legislation including the rights of children

PK8: Knowledge of methods of communication
PK9: Knowledge of assessment, monitoring and 

evaluation of the learner
PK10: Knowledge of quality assessment, monitoring and 

feedback procedures
PK11: Knowledge of information and communication 

technology (ICT) including a wide range of new 
technologies
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Figure 4. Principals’/HODs’ professional skills and practices

Figure 5. Principals’/HODs’ professional ethics, values and attributes

Key
PSP1: Knowledge of the context in which teaching 

strategies are developed
PSP2: Knowledge of quality assessment, monitoring and 

feedback procedures
PSP3: Effectively review and reflect on teaching and 

learning practices

PSP4: A safe and supportive learning environment
PSP5: Team spirit and collaboration
PSP6: Communicate professionally

Key
PEVA1:  Respect for learners’ rights and dignity
PEVA2:  Role model to learners
PEVA3:  Treat parents and guardians with utmost respect 

and courtesy

PEVA4:  Respect contract(s) duly entered into with employer 
and other parties



24 \ 3an�&oPPonwealth 6tandards )raPeworN Ior 7eachers and 6chool /eaders

Figure 6. Principals’ and HODs’ professional leadership, community and relationships

Figure 7. Principals’/HODs’ professional learning

Key
PLCR1:  Engage in promoting high-quality teaching and 

learning
PLCR2:  Committed to a vision for their students, colleagues 

and communities and playing an active role in 
promoting a distinctive school culture and/or ethos

PLCR3:  Preserve and promote local and national culture
PLCR4:  Partnerships between community and stakeholders

PLCR5:  Nurturing, mentoring and coaching
PLCR6:  Outstanding interpersonal skills to empower 

colleagues and communities
PLCR7:  Apply critical analysis and problem solving skills to 

educational matters
PLCR8:  Create conducive learning environment through the 

incorporation of new technologies

Key
PL1: Assess and identify own professional needs for self-

development
PL2: Participate in professional development 

opportunities
PL3: Engage in a continuum of professional growth to 

improve practice

PL4: Incorporate new skills in the teaching and learning 
process

PL5: Reflect on the subject taught and how to teach the 
subject to students

PL6: Recognise the interdependence of teacher learning 
and student learning
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The respondents were asked to refer to the 
diǋerent SroIessional standards and� usinJ the leYel 
descriStors� rate thePselYes accordinJly in relation to 
their current Sosition as a SrinciSal�deSuty SrinciSal 
or +2'� 7heir resSonses are deSicted in )iJures 
�Ş� Ior each oI the ǌYe SroIessional standards� 
(ach ǌJure also SroYides resSonses Ior each oI the 
substandards within each professional standard.

5eǍectinJ on )iJures �Ş�� it is interestinJ to note 
that the responses were quite varied, irrespective 
oI the resSondentšs nuPEer oI years in teachinJ or 
the number of years in a senior position. In some 
cases the respondents noted that they were at the 
initial level in a particular competency, while in other 
cases they were at a Sroǌcient or distinJuished 
level. For almost all the professional standards, 
more of the respondents rated themselves at the 
Sroǌcient leYel and Yery Iew at the initial leYel� 2nly 
in a few cases were there more respondents who 
rated thePselYes at the distinJuished leYel� ,t is 
interestinJ to note that Pore resSondents rated 
thePselYes at the distinJuished leYel in all oI the 
suEcateJories in the SroIessional standard oI 3(9$� 
3erhaSs this JrouS oI educators are acutely aware 
oI their role in helSinJ shaSe society�

At this level, 33 out of 35 educators found 
the actiYity oI ratinJ thePselYes aJainst the 
professional standards useful, while two did not. 
There were 27 who felt that they could identify 
Iurther traininJ�deYeloSPent needs throuJh this 
eYaluation and Iour who could not� 7he rePaininJ 
three respondents did not respond to the question. 
,n addition� �� resSondents suJJested that they 
would recoPPend that their teachers enJaJe in 
a similar activity to evaluate themselves and to 
identify further development needs.

5eJardinJ whether or not staǋ SerIorPance is 
evaluated on the basis of standards, 16 responses 
were in the affirPatiYe� with all resSondents 
citinJ Sarticular SerIorPance PanaJePent tools 
and processes for such evaluations. In addition, 
respondents referred to learner performance and 
teacher NnowledJe and SedaJoJical sNills as their 
measures for teacher performance. They also referred 
to the ,nteJrated 4uality 0anaJePent 6ysteP as one 
Peans oI eYaluatinJ teacher SerIorPance�

A few incomplete questionnaires were submitted, 
which could not Ee analysed� ǌYe resSondents 
did not answer the selI�eYaluation Tuestion 
and �� stated that staǋ SerIorPance was not 
evaluated on the basis of standards. In addition, 
�� resSondents conǌrPed that the 3an�

&oPPonwealth 3roIessional 6tandards )raPeworN 
had Eeen incorSorated into their countryšs school 
iPSroYePent Slan to a Jreater or lesser e[tent�

Not all of the respondents have discussed or 
collaEorated with other staNeholders on the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN� 
At least 11 respondents stated that they had worked 
throuJh the standards either toJether with others 
in their schools or on their own. They indicated, 
however, that they did collaborate with schools in the 
saPe cluster and staNeholders reJardinJ their own 
countryšs standards�

There were 25 respondents who stated that the 
ǌYe cateJories oI SroIessional standards were 
appropriate for their context; two respondents said 
they were not appropriate; one did not respond; and 
three respondents did not complete this section of 
the instrument.

7he IollowinJ oSinions reJardinJ the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
were provided by the respondents (verbatim). 
Positive responses with no reservations included:

• They are clear and well structured.

Ũ 2utstandinJ�

Ũ 7he standards are Yery Jood�

• They addressed almost every aspect of 
teachinJ and learninJ�

• They are appropriate in my view.

• They are excellent.

Ũ 7hey are sSot�on�

Ũ 6ufficient�

Some positive responses contained comments on 
how the PSF can be used:

Ũ /ayinJ the Ioundation Ior SroIessional 
development.

Ũ (YaluatinJ teachers in Jrowth and learninJ with 
the use oI a PonitorinJ tool�

Ũ 6uSSortinJ teachers in iPSlePentation oI Slans 
to be developed.

Ũ 0aNinJ school Solicies towards deYeloSinJ 
competent teachers.

2ther resSonses were tentatiYe or JaYe 
suJJestions Ior iPSroYePent�

Ũ $SSarently these standards are Yery Jood� Eut 
any suJJestions Ior Iurther iPSroYePent would 
only Ee Pade aIter aSSlyinJ it�
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Ũ 7hey are Jood Ior a start�

• Unable to elaborate now.

• I would like to see that inclusive education was 
also addressed.

Ũ :ill Ee Jood iI it is iPSlePented riJht and 
advocacy done.

• Not sure.

Ũ 3/�� 5ecoJnise the interdeSendence oI teacher 
learninJ and student learninJ� is not Yery clear 
and needs to be improved.

Ũ 3roIessional /eadershiS� &oPPunity and 
5elationshiS� and 3roIessional /earninJ are 
eǋectiYe SroIessional standards�

Ũ 363�� &oPPunicates SroIessionally� ,&7 literacy 
is Jood Eut it is introduced incorrectly Eecause 
still need basic literacy, numeracy manually 
before they can proceed to electronics.

6.4 Teachers
7he �� teachers IroP the SarticiSatinJ countries 
who responded to the validation exercise occupy 
Sositions in diǋerent tySes oI schools� naPely 
SriPary� hiJh and coPSrehensiYe� and colleJes� 
7he resSondents also occuSy diǋerent leYels or 
positions in the schools. The information is provided 
in Tables 7 and 8.

7he teachers who resSonded occuSy diǋerent 
strata oI the teachinJ Iraternity� Eut are all enJaJed 
in teachinJ� 7here were �� Munior and �� senior 
teachers who responded, as well as nine HODs. One 
responded as an educator and it was not possible to 
ascertain his�her leYel in the school� ,n addition� one 
deputy principal responded. Three of the teachers 
are IroP coPSrehensiYe schools� �� IroP hiJh 
schools and 10 from primary schools. Samoa sent 
throuJh two resSonses IroP colleJes �which IorP 
Sart oI the secondary schoolinJ systeP��

Table 7. Types of schools represented in the validation exercise

Table 8. Levels of teaching posts held by respondents

Country College Comprehensive High Primary Total

Botswana 0 0 1 1 2

Lesotho 0 0 2 1 3

Maldives 0 1 1 1 3

Mauritius 0 0 2 2 4

Samoa 2 0 0 0 2

South Africa 0 2 8 4 14

Swaziland 0 0 2 1 3

Total 2 3 16 10 31

Country
Deputy 

principal
Educator HOD Junior Senior Total

Botswana 0 0 1 0 1 2

Lesotho 0 0 1 0 2 3

Maldives 0 0 0 2 1 3

Mauritius 0 1 2 0 1 4

Samoa 0 0 1 0 1 2

South Africa 1 0 3 7 3 14

Swaziland 0 0 1 1 1 3

Total 1 1 9 10 10 31
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6.4.1 Self-evaluation against the Pan-
Commonwealth Professional Standards 
Framework

7eachers were reTuested to coPSlete the selI�
eYaluation tool� usinJ the diǋerent standards 
descriEed in the 3an�&oPPonwealth 3roIessional 
Standards Framework in order to check their own 
level of professionalism and to verify whether 
or not the professional standards capture their 
SroIessional Tualiǌcations and sNills aSSroSriately� 
)iJures �Ş�� SroYide a reǍection oI how teachers 
resSonded to the selI�eYaluation�

:ith resSect to the teachersš selI�eYaluation� Pore 
teachers aSSear to see thePselYes EeinJ at the 
Sroǌcient leYel in Pore oI the suEcateJories within 
the broader standards framework than at either the 
initial or the distinJuished leYel� ,n �� cases Pore 
teachers rated thePselYes at the distinJuished 
level. Like principals and HODs, more teachers see 
thePselYes as distinJuished in all Iour suEcateJories 
within the 3(9$ SroIessional standard� aJain re�
ePShasisinJ their role as society Euilders�

Of note is the relatively low number of responses in 
which teachers rated thePselYes as ŠdistinJuishedš 
for competencies that are usually emphasised as the 

Easic coPSetency oI teachers� naPely Š.nowledJe 
and understandinJ oI the curriculuPš� Š.nowledJe oI 
the suEMect Patterš and Š.nowledJe oI the teachinJ 
and learninJ enYironPentš� $t the saPe tiPe� one 
other IundaPental coPSetency� Š.nowledJe oI the 
learnerš� aSSears not to Ee this JrouS oI teachersš 
stronJ Soint� 0ore teachers rated thePselYes at the 
initial level in this competency. Reasons for this need 
to Ee SroEed Iurther to Jain a Eetter understandinJ 
of how the teachers value these competencies.

Subareas in which more teachers rated themselves 
as distinJuished are�

Ũ saIe and suSSortiYe learninJ enYironPent�

• team spirit;

• communicate professionally;

Ũ enJaJe in SroPotinJ hiJh�Tuality teachinJ and 
learninJ�

• committed to a vision for their students, 
colleaJues and coPPunities and SlayinJ an 
actiYe role in SroPotinJ a distinctiYe school 
culture and�or ethos�

• participate in professional development 
opportunities;

Figure 8. Teachers’ professional knowledge

Key
PK1: Knowledge and understanding of the curriculum
PK2: Knowledge of the subject matter
PK3: Knowledge of the learner
PK4: Knowledge of teaching and learning environment
PK5: Knowledge of the teaching practice
PK6: Knowledge of planning skills
PK7: Knowledge of the education related policies and 

legislation including the rights of children
PK8: Knowledge of methods of communication
PK9: Knowledge of assessment, monitoring and 

evaluation of the learner
PK10: Knowledge of quality assessment, monitoring and 

feedback procedures
PK11: Knowledge of ICT including a wide range of new 

technologies
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Figure 9. Teachers’ professional skills and practices

Figure 10. Teachers’ professional ethics, values and attributes

Key
PSP1: Knowledge of the context in which teaching 

strategies are developed
PSP2: Knowledge of quality assessment, monitoring and 

feedback procedures
PSP3: Effectively review and reflect on teaching and 

learning practices

PSP4: A safe and supportive learning environment
PSP5: Team spirit and collaboration
PSP6: Communicate professionally

Key
PEVA1:  Respect for learners’ rights and dignity
PEVA2:  Role model to learners
PEVA3:  Treat parents and guardians with utmost respect 

and courtesy

PEVA4:  Respect contract(s) duly entered into with employer 
and other parties
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Figure 11. Teachers’ professional leadership, community and relationships

Figure 12. Teachers’ professional learning

Key
PLCR1:  Engage in promoting high-quality teaching and 

learning
PLCR2:  Committed to a vision for their students, colleagues 

and communities and playing an active role in 
promoting a distinctive school culture and/or ethos

PLCR3:  Preserve and promote local and national culture
PLCR4:  Partnerships between community and stakeholders

PLCR5:  Nurturing, mentoring and coaching
PLCR6:  Outstanding interpersonal skills to empower 

colleagues and communities
PLCR7:  Apply critical analysis and problem solving skills to 

educational matters
PLCR8:  Create conducive learning environment through the 

incorporation of new technologies

Key
PL1: Assess and identify own professional needs for self-

development
PL2: Participate in professional development 

opportunities
PL3: Engage in a continuum of professional growth to 

improve practice

PL4: Incorporate new skills in the teaching and learning 
process

PL5: Reflect on the subject taught and how to teach the 
subject to students

PL6: Recognise the interdependence of teacher learning 
and student learning
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Ũ enJaJe in a continuuP oI SroIessional Jrowth to 
improve practice; and

Ũ reǍect on the suEMect tauJht and how to teach 
the suEMect to students�

7his is a SositiYe reǍection oI the education 
enYironPent� iPSlyinJ that there is a Ioundation 
on which the education system can be improved. If 
there were no such SositiYe attriEutes aPonJ the 
teachinJ Iraternity� the need to oYerhaul the systeP 
would be imperative.

6.4.2 Usefulness of the self-evaluation 
activity

It would appear that the standards framework does 
Iacilitate a leYel oI selI�enJaJePent with the teachersš 
own SroIessional Tualiǌcations and coPSetencies� 7his 
can Ee Yeriǌed Ey teachersš resSonses to Tuestions 
reJardinJ the useIulness oI the 3an�&oPPonwealth 
Professional Standards Framework.

All 31 of the respondents stated that they found 
the 3an�&oPPonwealth 3roIessional 6tandards 
)raPeworN useIul and that they Iound the selI�
eYaluation actiYity useIul as well� 7wenty�nine 
resSondents aJreed that they would Ee aEle to 
identiIy Iurther traininJ�deYeloSPent needs throuJh 
this activity and 30 respondents stated that they 
would recommend this activity to help improve the 
quality of teachers in their countries.

6.4.3 Teachers engaged in discussions on the 
Pan-Commonwealth Professional Standards 
Framework with other groups

2nly one teacher conǌrPed that he or she had 
enJaJed in discussions on the 3an�&oPPonwealth 
Professional Standards Framework with a task team 
that was aSSointed Ey the countryšs education 
ministry; two teachers reported that they had 
enJaJed with discussions on the standards 
framework with teachers from other schools; and 
only three teachers reSorted haYinJ enJaJed in 
discussions with teachers from their own schools.

6.4.4 Applicability of the Pan-
Commonwealth Professional Standards 
Framework to the participating countries

There were 22 teachers who felt that the PSF was 
applicable to their countries, while two felt that it 
was not� the rePaininJ resSondents did not answer 
thisbTuestion�

6oPe reasons JiYen Ior aSSlicaEility� with no 
chanJes suJJested to the IraPeworN� were�

Ũ 7he teachinJ SroIession at SriPary leYel is looNed 
down uSon Ey the Eest Tualiǌed school leaYers� 
The Professional Standards Framework may 
help to improve teacher performance as well 
as the standards oI teachinJ and contriEute to 
the uSJradinJ oI the teachinJ SroIession thus 
attractinJ hiJh caliEre SroIessionals�

• The professional standards are inclusive and 
aSSly to all teachers� 7hey oǋer the SroIessional 
coPPunity sSeciǌcations aJainst which 
teachers are aEle to set Joals Ior Sersonal 
deYeloSPent and SroJress in the SroIession�

Ũ , EelieYe it is worthwhile JiYinJ it a try Ior the 
Eeneǌt oI the educational systeP in 0auritius 
and potential future of our youth.

Ũ .nowledJe oI inIorPation and coPPunication 
technoloJy�

Ũ 7eachers haYe the NnowledJe oI and 
understandinJ oI the suEMect Patter�

Ũ ,t will enhance teachers to reǍect throuJh their 
teachinJ and ErinJ Eeneǌcial chanJes to their 
teachinJ�

• It could be used to identify areas teachers need 
to improve in their professional development.

• There are so many teachers who have received a 
certiǌcate leYel oI teachinJ a lonJ tiPe EacN and 
they are in need of professional development. 
Not only them, as teachers, we all, always should 
Ee JoinJ throuJh traininJ sessions to enrich our 
NnowledJe and sNills as we are resSonsiEle to 
deliver quality education to all the students. The 
&oPPonwealth standards dePand the teachers 
and leaders to Ee liIelonJ learners and it could also 
Ee used as a Juideline to eYaluate ourselYes in 
order to SroJress throuJh the career Sathways�

• Because of the quality of education is very much 
aSSreciated to iPSroYe education and learninJ in 
my country.

Ũ ,t will Ee siJniǌcant in Py country Eecause we 
are worNinJ on uSJradinJ the standard oI Tuality 
education for a better future.

Ũ ,t has hiJh international standards�

Ũ %ecause accordinJ to the surYey it inYolYes lots 
oI thinJs that they can Ee iPSlePented durinJ 
traininJ oI teachers� 7hey can deǌnitely Eoost 
the standard of education in our country.

• The standards are applicable to any professional 
at any worNinJ enYironPent so it PaNes it easy to 
be easily implemented.
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Ũ (ducation is soPethinJ that eYolYes Eecause 
tiPes chanJe� thereIore the &oPPonwealth 
Professional Standards can assess and 
recoPPend necessary chanJes�

2ther reasons Ior aSSlicaEility suJJested chanJes 
or reservations:

• As the standards are meant to be applied in 
teachinJ serYice� they are aSSlicaEle thouJh 
they must be elasticised since they do not 
assure SroIessionalisP in teachinJ�

• This depends on a number of factors, resources 
the main one. In some cases yes, in some no.

7he IollowinJ reasons were JiYen Ior statinJ 
that the framework was not applicable to the 
resSondentšs country�

Ũ /earninJ culture could diǋer causinJ diǋerent 
needs and expectations from both teacher and 
learner.

• The Education System does not support 
teacher deYeloSPent strateJies i�e� there are no 
scholarshiSs�study leaYe set aside Ior IurtherinJ 
studies.

6.4.5 Participating teachers’ definitions of a 
professional teacher

:ith resSect to what the teachers would deǌne as 
key characteristics of a professional teacher, the 
IollowinJ is a suPPary oI their resSonses�

Ũ 2ne who is NnowledJeaEle and sNilIul oI the 
curriculum, competent and committed to 
the world of work, and should be supportive 
and respectful to the learners and the school 
coPPunity� $lso has a deeS understandinJ oI 
suEMect Patter and SedaJoJical NnowledJe�

Ũ 0ust Ee aEle to enJaJe all staNeholders in 
learner education.

Ũ +as SroIessional NnowledJe� use oI child 
centred approach, respects students, warm, 
accessiEle� enthusiastic and carinJ and creates 
a sense oI coPPunity and EelonJinJ in the 
classroom.

Ũ ,s a liIelonJ learner� assesses his�her teachinJ 
throuJhout the lessons and ǌnds new ways 
to present material to make sure that every 
student understands the key concepts.

Ũ &ollaEorates with colleaJues on an on�JoinJ 
Easis� and sharinJ oI Jood Sractice with 
colleaJues� in and outside oI school�

• Punctual.

Ũ ,s Juided Ey an ethical code oI Sractice�

Ũ $ SroIessional teacher is a Sarent ǌJure to 
whom learners look up to for their holistic 
deYeloSPent� +e�she is hiJhly ethical and 
SerIorPs his�her desiJnated SroIessional duties 
with distinction.

Ũ 7o haYe a Iull understandinJ oI the IollowinJ� 
understandinJ oI the curriculuP� NnowledJe 
oI the suEMect Patter� NnowledJe oI Tuality 
assessPent and PonitorinJ and IeedEacN 
procedure.

• A professional teacher must have leadership 
Tualities and Jood coPPunication sNills�

Ũ 0ust Ee willinJ to learn and Pust haYe teaP 
spirit.

$ ranJe oI characteristics haYe Eeen SroYided� 
which in essence are not very dissimilar. They also 
aSSear to reǍect Pany oI the standards sSeciǌed 
in the 3an�&oPPonwealth 3roIessional 6tandards 
Framework.

6.4.6 Possibility of a career pathway

On the question of whether or not the teachers 
thouJht that the IraPeworN SroYided an indication 
of a career pathway within the education system, 
�� resSondents aJreed that it deǌnitely did indicate 
how teachers can develop and build a career in 
education� 6oPe oI the reasons JiYen were�

• It clearly shows where we are and where we 
should reach. It helps us to understand the weak 
areas within us in our profession and hence 
would help us to strive hard to achieve the 
maximum.

• It reminds and equips me more on my work in 
the education system. Teacher and student 
relationships are important. It also focuses on 
Tuality learninJ and teachinJ�

• They demonstrate commitment to the vision 
oI the school Ior students� colleaJues and 
coPPunities� thus coPPitPent in SroPotinJ 
and SreserYinJ the countryšs local history�

Ũ ,t PotiYates teachers� encouraJes SarticiSation 
and encouraJes selI and Seer deYeloSPent�

Ũ ,t JiYes clear indication oI what is e[Sected oI a 
teacher.

Those who felt that the framework did not provide a 
career Sathway JaYe the IollowinJ reasons�
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Ũ ,t is not easy to Jet Pa[iPuP Sotential in the 
work place as the opportunities are limited.

• It can work only if it is truly implemented. But 
promotion is still based on seniority in the 
primary sector and not on merit. Teachers are 
promoted to deputy headmaster after 28–30 
years. Deputy headmasters are promoted to 
headPasters aIter �Ş� years� ,t all taNes a lonJ 
time and is based only on years of employment in 
the system. Merit, ability and success do not play 
a role. Hence the standards framework will not 
have an impact in this area.

It is obvious that, while the standards framework 
does promise the possibility of a career pathway, it 
is important that each country ensure that there is a 
reliaEle and transSarent systeP dePonstratinJ Iair 
and eTuitaEle teacher deYeloSPent traMectories and 
career pathways.

6.4.7 Relevance of the Pan-Commonwealth 
Professional Standards Framework to the 
immediate teaching environment

7wenty�eiJht teachers Ielt that the standards were 
releYant to their iPPediate teachinJ enYironPents 
Ior the IollowinJ reasons�

• It develops leadership, community and holistic 
teachinJ�

• The standards are relevant, but there is always 
room for improvement to meet the ever dynamic 
learninJ enYironPent�

• They have a lot of what the teacher needs. 
7hey helS a teacher with worNinJ relationshiSs 
with students and colleaJues� 7hey rePind the 
teacher of professional ethics.

Ũ 7hey are releYant eYen thouJh they cannot 
be entirely divorced from social forces such as 
Solitics� reliJion and econoPy in the country�

• Since I am also a teacher, these standards have 
already helped me to be a better teacher by 
rePindinJ Pe oI the Tualities , already haYe as 
well as the qualities I still have to work hard to 
achieYe� ,n other words� it JaYe Pe a deeSer 
insiJht into Py attriEutes and what , should 
achieve in order to be a better teacher.

• They are relevant and promote trust and 
understandinJ and Euilds SartnershiS with all 
seJPents oI the school coPPunity�

Ũ 7hey encouraJe conduciYe teachinJ and learninJ 
environment.

Ũ ,t is releYant�aSSlicaEle to your iPPediate 
teachinJ enYironPent� Eecause , aP teachinJ 
in a very poor community where we do not have 
the access to the newest technoloJy�

Ũ 7hey JiYe clear Juidelines as to how Eest to 
deliYer the curriculuP esSecially in liJht oI the 
new &urriculuP $ssessPent 3olicy 6tatePent 
(South Africa).

The one teacher who stated that the professional 
standards were not relevant or applicable 
unIortunately did not SroYide a reason Ior sayinJ so�

6.4.8 Suggestions for improvement to the 
Pan-Commonwealth Professional Standards 
Framework

7eachers SroYided the IollowinJ suJJestions on how 
the 3an�&oPPonwealth 3roIessional 6tandards 
Framework could be improved:

• The professional standard ‘Professional ethics, 
Yalues and attriEutesš could include criteria such 
as selI�esteeP� selI�resSect and selI�PotiYation� 
as oIten teachers are dissatisǌed or Irustrated 
for some reason, which can eventually lead to 
teacher burnout.

Ũ ,ncorSorate reliJion� it will helS with Jood 
behaviour of students.

Ũ 7he standards Pust Ee Ǎe[iEle to allow Ior 
transformation as they are not perfect.

Ũ &onsider chanJinJ the clause Štreat Sarents and 
Juardians with utPost resSect and courtesyš to 
‘build and maintain a positive relationship with 
Sarents and Juardiansš instead�

Ũ (nJaJinJ in SroPotinJ Tuality teachinJ and 
learninJ NnowledJe and understandinJ oI the 
curriculum.

Ũ )or the 3.�� Ş Š.nowledJe oI inIorPation and 
coPPunication technoloJy �,&7� includinJ a wide 
ranJe oI new technoloJiesš� teachers need Pore 
traininJ in coPSuter literacy� and the schools 
should suSSort this traininJ� $lso this standard 
Pust Ee noted in conMunction with teacher and 
learner ability to master the written and spoken 
lanJuaJe�

6.4.9 Confidence in achieving the standards 
stipulated in the Pan-Commonwealth 
Professional Standards Framework

7he �� teachers who stated that they Ielt conǌdent 
they could achieYe the standards oI the 3an�
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&oPPonwealth 3roIessional 6tandards )raPeworN 
Pade the IollowinJ coPPents in this reJard�

Ũ :ith SroSer traininJ Slans and caSacity EuildinJ� 
most of the standards will be achieved but it 
deSends uSon the willinJness oI the authority 
to implement and sustain the Professional 
Standards Framework.

• They are achievable but it is a process.

• It is possible to achieve most of them 
althouJh challenJes will always Ee there due to 
uncontrollable events.

Ũ 7he cateJories are clearly deǌned and all oI 
them are very helpful to the teacher. All of them 
talk about real life developments.

• I always try to be the best in whatever I do. By 
JoinJ throuJh this� , caPe to Nnow that there are 
many areas I could improve as a teacher and the 
Eest thinJ is that now , Nnow the weaN areas and 
I can clearly see where I have to reach if I am to 
Ee a distinJuished teacher� 6ince , haYe a stronJ 
will� , aP conǌdent that , could achieYe Post oI 
the standards in the PSF.

Ũ , will Ee Pore conǌdent iI , Nnow Py strenJths 
and weaNnesses� ,I , Nnow what , aP doinJ to 
Eeneǌt teachinJ and learninJ oI the students� 
7he 36) helSs to weiJh uS Py strenJths and 
weaknesses.

• It is achievable, but with the support of our 
countryšs education deSartPent and also 
ǌnancial EacNinJ�

Ũ , EelieYe , can achieYe Pore and Eeneǌt a lot 
IroP this SroMect�

7his is useIul Ior the countries to taNe coJnisance 
oI when deYeloSinJ their own standards� 7he 36) 
can be used to empower teachers much more than 
if it were used only as an indicator for promotions 
andbrePuneration�

6.5 Academics and academic 
institutions
7he �� acadePics who resSonded to the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
validation instrument were from Lesotho, Maldives, 
Mauritius, Samoa, South Africa and Swaziland. 
Botswana did not send a completed instrument 
IroP this cateJory oI resSondents� 7aEle � SroYides 
a description of the distribution.

6.5.1 Academic institutions’ recognition 
of and engagement with the Pan-
Commonwealth Professional Standards 
Framework

$PonJ the resSondents were lecturers� heads oI 
education� associate SroIessors� an actinJ dean� 
a course co�ordinator� a senior lecturer� a director 
of a professional development institute within a 
teacher union and an adYisor to the &ouncil Ior 
+iJher (ducation� 7he resSondents had Eeen at the 
academic institutions for between 4 and 23 years. 
2I the �� acadePics� nine stated that the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
was recoJnised Ey their institutions� si[ said that the 
standards were not recoJnised Ey their institutions 
and two said they did not know whether or not their 
institutions had enJaJed with the 36)� while one 
respondent indicated that he or she was not aware 
of the framework.

Four academics, two from Mauritius, one from 
Lesotho and one from South Africa, stated that their 
uniYersities were tasNed with reYiewinJ the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN� 
7he others stated that their institutions were not JiYen 
that opportunity or that they did not know whether 
their universities were involved or not. It is noted that 
resSondents IroP within the saPe country JaYe 
diǋerent resSonses to this Tuestion� 7his could iPSly 
that the SarticiSants were IroP diǋerent institutions or 
that the framework discussions within the institution 
tooN Slace only aPonJ a sPall JrouS and not Pore 
widely aPonJ the rest oI the staǋ�

Table 10 provides an indication of the countries in 
which academic institutions were involved in the 
review of the professional standards and the extent 
to which the institutions recoJnised the IraPeworN�

Country Number of 
respondents

Lesotho 5

Maldives 2

Mauritius 3

Samoa 1

South Africa 4

Swaziland 3

Total 18

Table 9. Number of academic respondents 
per country
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Country Institution involved in 
reviewing the PSF

Institution not involved in reviewing 
PSF, or don’t know

Standards PSF 
recognised

Yes No

Botswana � � � �

Lesotho 1 4 1 4

Maldives 0 2 1 1

Mauritius 2 1 2 1

Samoa 0 1 1 �

South Africa 1 2 1 3

Swaziland 0 2 3 0

Total 4 12 9 9

Table 10. Institutional review of Pan-Commonwealth Professional Standards Framework 
and institutional recognition (number of responses)

Table 11. Academics’ responses to recognition of the Pan-Commonwealth Professional 
Standards Framework (number of responses per category)

Country Seen in 
institutional policy

Seen in internal 
practices

Discussions with 
no actions yet

Not recognised 
yet

5ecoJnition oI the 3an�&oPPonwealth 36) in the deYeloSPent oI a IraPeworN Ior teacher Tualiǌcations

Botswana 0 0 0 0

Lesotho 0 1 4 0

Maldives 0 1 0 1

Mauritius 0 2 0 1

Samoa 1 0 0 0

South Africa 0 2 0 1

Swaziland 1 2 0 0

Total 2 8 4 3

(nJaJePent with the 3an�&oPPonwealth 36) with SrosSectiYe educators durinJ contact sessions 
(lectures, discussions, etc.)

Botswana 0 0 0 0

Lesotho 0 1 2 1

Maldives 0 0 1 1

Mauritius 0 0 2 1

Samoa 1 0 0 0

South Africa 0 2 0 1

Swaziland 1 1 1 0

Total 2 4 6 4
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While the university in Swaziland was tasked with 
reYiewinJ the 3an�&oPPonwealth 3roIessional 
Standards Framework and respondents indicated 
that the uniYersity had recoJnised the IraPeworN� 
they noted that the country was unable to proceed 
with iPSlePentinJ the IraPeworN Eecause oI 
IundinJ constraints� 5esSondents also suJJested 
that the country needs support from the 
&oPPonwealth to deYeloS curricula and aSSly the 
IraPeworN with reJard to SroIessional sNills and 
competencies required in the classroom.

6.5.2 Recognition of the Pan-
Commonwealth Professional Standards 
Framework in the development of teacher 
qualifications and engagement with 
student teachers

With respect to whether or not the academics 
IroP the diǋerent countries had enJaJed with the 
Professional Standards Framework, the responses 
varied. They are provided in Table 11.

Two responses, from Swaziland and Samoa, 
conǌrPed that the institution had recoJnised 
the 3an�&oPPonwealth 3roIessional 6tandards 
)raPeworN in teacher Tualiǌcation deYeloSPent 
throuJh institutional Solicy� (iJht resSonses 
reJardinJ internal Sractices� IroP Mauritius, 
Swaziland, Lesotho, Maldives and South Africa, 
were in the affirPatiYe� 5esSonses IroP Iour 
respondents from Lesotho said that there had been 
discussions, but they indicated that no actions in 
relation to implementation or policy development 
had taken place. Respondents from three countries, 
Maldives, Mauritius and South Africa� conǌrPed 
that their countries had not recoJnised the 
standardsbyet�

This analysis clearly shows that academic 
institutions in each oI the countries haYe enJaJed 
with the 3an�&oPPonwealth 3roIessional 
6tandards )raPeworN diǋerently� :hile soPe 
institutions haYe had the oSSortunity to enJaJe 
with the PSF, others in the same country have not.

5eJardinJ the enJaJePent with student teachers� 
respondents from Samoa and one from Swaziland 
reSorted that the 3an�&oPPonwealth 3roIessional 
Standards Framework was incorporated in 
institutional policies. The respondent from 
6wa]iland reSorted that lecturers were encouraJed 
to enJaJe in discussinJ the IraPeworN with 
prospective educators. Four respondents stated 
that enJaJePent with students was seen in internal 
Sractices� si[ resSondents stated that enJaJePent 

was at the discussion level only; and four stated 
that there was no recoJnition oI the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
at the institutional or departmental level.

,t is clear that institutional enJaJePent with the 
3an�&oPPonwealth 3roIessional 6tandards 
Framework has been uneven within institutions and 
across academic sectors.

6.5.3 Included Pan-Commonwealth 
Professional Standards Framework in own 
teaching practice or collaborated with other 
institutions

With respect to whether the lecturers in each 
institution reSresented recoJnised the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
in their teacher traininJ Sractices� �� said no� statinJ 
that they had never had the opportunity to discuss 
the framework, that the institution did not have the 
caSacity to PaNe the necessary chanJes or that 
the standards were not widely disseminated and as 
a result were not recoJnised Ey the institution� 7he 
rePaininJ si[ resSondents stated that only certain 
aspects of the framework were incorporated into or 
included in their SroJraPPes or that the IraPeworN 
was incorporated, but not at an institutional level. 
It would appear from these responses that certain 
asSects oI the 3an�&oPPonwealth 36) were 
favoured and incorporated.

Fourteen respondents claimed that they had 
never collaborated with other teacher education 
institutions or other countries to aliJn their 
Tualiǌcations with the 3an�&oPPonwealth 
Professional Standards framework. However, a few 
resSondents stated that they did Slan to enJaJe 
with other &oPPonwealth countries in the near 
Iuture� 7he rePaininJ Iour resSondents claiPed 
that they worNed closely with the &oPPonwealth� 
that they had attended workshops in the clusters or 
countries or that they had worked closely with other 
institutions.

6.5.4 Appropriateness of the professional 
standards

Seventeen respondents stated that they found 
all ǌYe cateJories oI the SroIessional standards 
aSSroSriate or Jenerally aSSroSriate� 7he reasons 
Ior their resSonses ranJed IroP the Yalue to 
the institution oI usinJ the IraPeworN to the 
ePSowerinJ eǋect the IraPeworN has on teachers 
and other educators. The respondents noted that 
the IraPeworN is releYant Ior the twenty�ǌrst�
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century teacher and Ior teachinJ in a chanJinJ world� 
There were, however, concerns raised that some 
oI the Pore SressinJ teacher education issues and 
the deeper contextual issues are, at best, implicit in 
the standards. These issues may need to be teased 
out more and the standards made more nuanced in 
diǋerent conte[ts�

The respondents from Samoa felt that the 
framework was appropriate to the needs of a 
deYeloSinJ nation such as theirs and that the 
utilisation of standards such as those in the 
IraPeworN will assist in iPSroYinJ the Tuality oI 
education in Samoa.

One respondent from South Africa noted that the 
standards are broad and they can be applied broadly 
to the teachinJ and learninJ that taNe Slace in the 
initial teacher education SroJraPPes� sSeciǌcally the 
%achelor oI (ducation �%(d� deJree� 7he standards 
are seen as EeinJ aSSlicaEle to the 6outh $Irican 
situation and as EeinJ Sarticularly useIul in helSinJ 
teacher educators to assess their courses and to 
implement a culture of professional accountability.

One respondent from Swaziland stated that an 
iPSortant suEcateJory oI 3(9$ standards Ior 
Swaziland could be ‘to demonstrate positive values, 
attitudes and behaviour and be responsible for and 
be aware of their professional duties and statutory 
IraPeworN within which they Iunctionš�

6.5.5 Standards that could be improved

Two respondents from Mauritius, two from Lesotho 
and three from South Africa were comfortable with 
the framework as it stands. They stated that the 
standards appear to cover in some detail what is 
e[Sected oI a teacher� 7hey suJJested that they 
would like to attempt to implement the standards 
EeIore suJJestinJ any iPSroYePents�

The other respondents provided some comments 
reJardinJ how the standards could Ee iPSroYed� 
Most of the respondents felt that the PEVA 
standard Ialls short in addressinJ Ney issues such as�

• how the standard will be implemented and 
measured;

Ũ includinJ Pore sSeciǌc criteria on Yalues� and 
PentioninJ the word ŠYalueš in the standards�

Ũ SroPotinJ conte[tual or the countryšs Yalues� 
ethics and attriEutes� to encouraJe learners to 
iPEiEe and resSect their own countryšs Yalues� 
ethics and attributes; and

Ũ includinJ ŠresSect Ior colleaJuesš in the standard�

2ther coPPents were aEout countries enJaJinJ 
internally in widesSread discussions on the 3an�
&oPPonwealth 36)� 5esSondents suJJested 
that the JoYernPents and education Pinisters 
should EeJin looNinJ at ways in which SroIessional 
Tualiǌcations can Ee iPSroYed Ey incorSoratinJ 
professional ethics and conduct, professional 
deYeloSPent� and SroIessional Jrowth and learninJ 
aPonJ teachers and school leaders in Solicies and 
JuidinJ docuPents� 7hey suJJested that Sre�
serYice and in�serYice traininJ SroJraPPes could Ee 
included Ey incorSoratinJ the standards in theP�

,t was also suJJested that the adYocates oI the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
should reIer to the study conducted Ey 7aJataese 
Tupu Tuia (2013), Decontextualizing and Re-theorising 
Cultural Values in Teacher Education Practices: A 
Samoan Standpoint, to help improve professional 
standards in a more practical and relevant way that 
considers each countryšs uniTue Yalues and socio�
political system.
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7.1 The framework is useful but it 
has had very limited exposure
7his Yalidation study has shown that� Ey and larJe� 
the 3an�&oPPonwealth 3roIessional 6tandards 
Framework for Teachers and School Leaders has 
been useful to the countries involved and has, to 
soPe deJree� addressed the oEMectiYes outlined 
in the introductory comments. It was found that, 
except for Botswana, Maldives and Mauritius, 
countries aSSear to Ee in the initial staJes oI 
interroJatinJ the IraPeworN� 5easons Ior this are�

• Representatives who attended the workshops 
are no lonJer in their Pinistries and new SeoSle 
who haYe taNen oYer are only Must EeJinninJ the 
process. Many of these people will need further 
suSSort in taNinJ the IraPeworN Iorward� ,n 
addition, champions in each country need to be 
identiǌed and suSSorted�

• Some countries, such as Swaziland and Samoa, 
also reTuire ǌnancial suSSort to taNe the 
process forward. Lesotho has also indicated 
that the &oPPonwealth should assist with 
ǌnancial suSSort to enaEle the adYocacy and 
development of the standards.

Ũ 7he Sresence oI reJulatory Eodies could 
assist in PaintaininJ SroIessional standards� 
however, such bodies require a national 
Pandate and JoYernPent suSSort to do so� 
)or reJulatory Eodies to haYe Pore inIluence 
on the settinJ oI standards� their Pandates 
need to Ee e[tended Ey the JoYernPents and 
suSSorted with leJislation�

7.2 Policy-makers have an 
important role to play
3olicy�PaNers haYe shown stronJ coPPitPent 
to and participation in the development of the 
IraPeworN� ,t aSSears that the &oPPonwealth 
Srocess has had an iPSortant catalytic eǋect 
on the development of national standards and 
certainly on the e[tent to which Solicy�PaNers 
have been made aware of the importance and 
potential of professional standards. The research 
also shows that teacher reJulatory Eodies are 
SlayinJ an increasinJly iPSortant role in the 
countries surveyed. The teacher councils in 
Eoth /esotho and %otswana will Ee JiYen the 
resSonsiEility oI chaPSioninJ the standards once 
they have been developed (online discussion 
contriEution�� 3olicy�PaNers SroYided a ranJe oI 
responses to the question on minimum standards 
for educators. In some cases, the response was 
liPited to Tualiǌcations� while others dePonstrated 
a Eroader understandinJ oI SroIessional standards� 
This variation is symptomatic of the varied 
understandinJs oI SroIessional standards aPonJ 
Solicy�PaNers�

7.3 Teachers and school leaders 
included in the study used the 
standards	with	good	results
7hirty�ǌYe SrinciSals and +2's and �� teachers 
were asNed to conduct a selI�eYaluation Eased on 
the criteria contained in the IraPeworN� 7he ǌndinJs 
were reported in detail in the previous section of 

7	 Cross-cutting	observations

Item Principals and HODs Teachers

&orrelation Eetween e[Serience and Sroǌciency Not explicit Not explicit

Usefulness of the PSF 33 out of 35 31 out of 31

Evaluation of performance on the basis of standards 16 out of 35 No data available

Appropriateness of standards to context 25 out of 35 22 out of 31

Table 12. Comparison of comments from principals and HODs with those of teachers
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the report. It is, however, useful to consider some 
oYerarchinJ oEserYations in this reJard �7aEle ����

:e coPSare the selI�eYaluations oI the SrinciSals�
deSuty SrinciSals�+2's and the teachers to estaElish 
the efficacy oI the IraPeworNšs standards Ior this 

Srocess� )iJures ��Ş�� show how the two JrouSs oI 
educators (school leaders and teachers) responded 
to each level of the professional standards. In this 
reJard it Pust Ee noted that the relatiYely sPall 
saPSle does not allow any Jeneralisation�

Figure 13. Principal and teacher professional knowledge levels

Figure 14. Principals’ and teachers’ level of professional skills and practices

PK Professional knowledge – knowledge of the curriculum, 
the subject matter, the learner, the teaching practice, 
the education-related legislation, methods of 
communication and how to teach in a changing world. 

Key
P,  principals/deputy principals and HODs; 
T,  teachers.

PSP Professional skills and practice – necessary skills and 
standards that would enable teachers to become 
professional and competent teachers who can also 
communicate effectively with others.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.
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Figure 16. Principals’ and teachers’ level of professional leadership, community and relationships

Figure 15. Principals’ and teachers’ levels of professional ethics, values and attributes

PLCR Professional leadership, community and 
relationships – work collaboratively with colleagues, 
communities and stakeholders to create a conducive 
learning environment and to provide effective 
communication.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.

PEVA Professional ethics, values and attributes – 
demonstrate positive values, attitudes and behaviour 
and be responsible for and be aware of their 
professional duties and statutory framework within 
which they function.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.
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)iJure �� Sresents the results oI the SrinciSalsš and 
teachersš selI�eYaluation aJainst the SroIessional 
standard of professional knowledge. For most of the 
suEcateJories within this SroIessional standard� 
more of the principals and teachers rated themselves 
as Sroǌcient� 0ore teachers rated thePselYes as 
distinJuished Ior NnowledJe and understandinJ oI 
the curriculuP than at the initial or Sroǌcient leYel� 
More principals and teachers rated themselves 
as distinJuished Ior NnowledJe oI the suEMect 
Patter and NnowledJe oI the teachinJ and learninJ 
environment. A fair number of principals and teachers 
rated thePselYes at the initial leYel Ior NnowledJe 
of the learner and more principals rated themselves 
at the initial leYel than at the distinJuished leYel Ior 
NnowledJe oI ,&7� $t a Jlance� it is relatiYely easy to 
see the levels the respondents rated themselves at 
for each of the standards, and therefore to determine 
the areas in which Iurther traininJ is reTuired� ,n 
addition, it is easier to note areas in which principals 
and teachers Pay disSlay distinJuished leYels oI 
competence.

For the standard professional skills and practice, 
)iJure �� shows that Pore SrinciSals and teachers 
rated thePselYes as Sroǌcient than at the initial or 
distinJuished leYel Ior NnowledJe oI the conte[t in 
which teachinJ strateJies are deYeloSed� NnowledJe 

oI Tuality assessPent� PonitorinJ and IeedEacN 
Srocedures� and aEility to eǋectiYely reYiew and 
reǍect on teachinJ and learninJ Sractices� 0ore 
principals and teachers were able to place themselves 
at the distinJuished leYel Ior EuildinJ teaP sSirit and 
collaEoration and Ior coPPunicatinJ SroIessionally� 
7he interestinJ suEcateJory shown in the JraSh 
is that oI creatinJ a saIe and suSSortiYe learninJ 
enYironPent� Ior this suEcateJory� Pore SrinciSals 
rated themselves at the initial level, while more 
teachers rated thePselYes at the distinJuished 
leYel� 7his JiYes one the iPSression that soPe 
competencies are priorities for principals, while others 
are priorities for teachers.

)iJure �� indicates that� Ior the standard professional 
ethics, values and attributes, more principals and 
teachers rated thePselYes as distinJuished than 
at the initial or Sroǌcient leYel� 9ery Iew oI either 
JrouS oI resSondents rated thePselYes at the 
initial level. While more teachers rated themselves 
as distinJuished Ior resSect Ior learnersš riJhts 
and diJnity� the ratio oI distinJuished to Sroǌcient 
SrinciSals was �� to �� iPSlyinJ that only a Iew Pore 
SrinciSals were rated at the distinJuished leYel than 
at the Sroǌcient leYel Ior that Sarticular suEcateJory� 
Overall, the principals and teachers appear to be 
hiJhly coPSetent in this SroIessional standard� 

Figure 17. Principals’ and teachers’ levels of professional learning

PL Professional learning – participation in a wide range 
of CPD activities, pursuing opportunities to grow 
professionally and to enhance the teaching and learning 
process, the recognition of the interdependence 
of teacher learning and students’ learning, and 
engagement in a continuum of professional growth to 
improve their practice.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.
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This observation was noted by participants from 
Botswana and Lesotho, who maintained that, in 
Iuture teacher traininJ curriculuP reYiews� the 
professional ethics, values and attributes should be 
considered, to reinforce current practice in school 
environments.

Generally for the standard professional leadership, 
community and relationships� )iJure �� shows that 
the principals and teachers rated themselves as 
Sroǌcient� :here Pore teachers rated thePselYes 
as distinJuished� the diǋerence Eetween those 
who rated thePselYes at the Sroǌcient leYel and 
those at the distinJuished leYel is Yery sliJht� $ Iew 
teachers rated thePselYes as distinJuished Ior two 
suEcateJories� enJaJe in SroPotinJ hiJh�Tuality 
teachinJ and learninJ� and coPPitPent to a Yision 
Ior their students� colleaJues and coPPunities 
and SlayinJ an actiYe role in SroPotinJ a distinctiYe 
school culture and�or ethos� 7his is another area 
that reTuires soPe Srioritisation� 3erhaSs in�serYice 
traininJ in this area Pay Sroduce Jreater results than 
at the Sre�serYice leYel�

)iJure �� shows that� Ior the standard oI professional 
learning, most of the principals and teachers 
rated thePselYes as Sroǌcient� e[ceSt Ior three 
suEcateJories in which Pore teachers rated 
thePselYes as distinJuished� naPely SarticiSatinJ in 
SroIessional deYeloSPent oSSortunities� enJaJinJ 
in a continuuP oI SroIessional Jrowth to iPSroYe 
Sractice� and reǍectinJ on the suEMect tauJht and 
how to teach the suEMect to students� 7his is an 
interestinJ oEserYation� as it is linNed to SroJression 
IroP teacher to senior�leYel Sositions� ,ncentiYes 
such as promotions and salary increases may be a 
contriEutinJ Iactor in this SroIessional standard�

Overall, it would seem that the standards have 
helped teachers and school leaders to identify their 
strenJths and areas in which Iurther deYeloSPent 
is reTuired� :hile considerinJ the liPitations oI a 
selI�eYaluation� the research has shown that the 
standards have the potential to be used as a tool to 
assist all teachers in assessinJ their coPSetencies� 
and also to deYeloS their own learninJ and traininJ 
Slans to consolidate their SroIessional Tualiǌcations�

7.4 Academics also have an 
important role to play
It is clear from responses received from academics 
that academic institutions in the countries have 
enJaJed with the 3an�&oPPonwealth 36) 
diǋerently� :hile soPe institutions haYe had the 

oSSortunity to enJaJe with the 36)� others in the 
saPe country haYe not� 7he PaMority oI acadePics 
noted that they Iound all ǌYe cateJories oI the 
SroIessional standards aSSroSriate or Jenerally 
appropriate. Academics in particular found that the 
PEVA standard requires further development and 
Ǎe[iEility to Ee conte[tualised Ey sSeciǌc countries�

Botswana did not involve academics, but the 
participant asserts that the Dean of the School of 
(ducation at the 8niYersity oI %otswana was JiYen a 
questionnaire. However, no responses were received 
from the university.

The two participants from Botswana and Lesotho 
who responded on the online platform state 
that, overall, the involvement of academics and 
researchers in the professional standards for 
teachers is iPSortant� +oweYer� there are country�
sSeciǌc dynaPics that need to Ee addressed to 
encouraJe stronJer collaEoration Eetween Solicy�
makers, on the one hand, and academics and 
researchers� on the other� $ suJJestion is Pade that� 
in all future work on teacher standards, academics 
should be included.
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8 Limitations of this study

As with any study, there are limitations to what 
can Ee achieYed� 7his Yalidation oI the 3an�
&oPPonwealth 3roIessional 6tandards )raPeworN 
for Teachers and School Leaders was limited 
to 99 respondents from seven countries from 
diǋerent leYels oI the systeP� Solicy�PaNers� 
school leaders, teachers and academics. While 
the resSonse rate was Yery Jood� the saPSle 
was liPited and the ǌndinJs thus only indicatiYe� 
Despite these limitations, the study has provided 
iPSortant insiJhts that stand to Eeneǌt countries 
deYeloSinJ SroIessional standards on a national 
leYel and also Ior the Iurther reǌnePent oI the 3an�
&oPPonwealth 36)�

The country representatives also indicated that 
tiPe JiYen Ior the Yalidation study was liPited and 
they could not ErieI their resSondents sufficiently� 
They would have liked to have broadened their 
countrybsaPSles�
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9	 Concluding	comments

7he deEates on estaElishinJ SroIessional standards 
Ior teachers are wide and Iar�reachinJ� 7here are 
arJuPents Ior and aJainst the use oI standards� 7he 
nature of professionalisation itself has also been 
a lonJ�standinJ deEate� the ,nternational /aEour 
2rJanisation and the 8nited 1ations (ducational� 
6cientiǌc and &ultural 2rJani]ation �81(6&2� 
recoPPended Pore than si[ decades aJo that 
teachinJ should Ee reJarded as a SroIession� 7he 
3an�&oPPonwealth 36) is an iPSortant attePSt 
to take this recommendation forward, in this case 
Eeyond national and reJional leYels� to SroYide a 
set oI hiJh�leYel standards that &oPPonwealth 
countries are able to interpret and contextualise. 
,n this sense� the 3an�&oPPonwealth 36) is the 
ǌrst oI its Nind and has the Sotential to serYe as a 
coPPonly aJreed reIerence Soint in Eoth reJional 
and national standards development processes.

$PonJ the oEMectiYes oI the 3an�&oPPonwealth 
PSF were to

�� /ay the Ioundation Ior deYeloSinJ or enhancinJ 
Sre�serYice� in�serYice and continuinJ 
professional development;

�� $ssist teachers in selI�assessPent oI their 
competencies, from which they can develop their 
learninJ and traininJ Slans to consolidate their 
SroIessional Tualiǌcations�

�� /ay the Ioundation Ior PonitorinJ and eYaluatinJ 
teachersš SroIessional Jrowth and learninJ�

�� 6uSSort the SlanninJ� deSloyPent and utilisation 
of teachers and school leaders; and

5. Act as the basis to propose policies towards 
a coPSetent Tualiǌed teachinJ Iorce� 
�&oPPonwealth 6ecretariat ����� S� ���

:hile these oEMectiYes Pay Ee Yiewed as oYerly 
ambitious, the validation study has found that the 
framework, in its current form, has the potential to 
contriEute to each oI the oEMectiYes� $t Sresent� 
inYolYePent is liPited to a sPall JrouS� Painly oI 
Solicy�PaNers� which PaNes it difficult to Jeneralise� 
The interaction with teachers and school leaders 
does� howeYer� show Jreat Sotential Ior assistinJ 
with the selI�assessPent oI coPSetencies and 

Ior PonitorinJ Jrowth and learninJ� 7here is a real 
need for advocacy for the framework if the potential 
outlined aEoYe is to Ee Iulǌlled� $s noted earlier� all 
the sampled countries except Botswana, Mauritius 
and 0aldiYes haYe only Must EeJun enJaJinJ with 
theb36)�

7he role oI reJulatory Eodies Ior teachers should 
also not be underestimated. The research has 
shown that in the countries in which such bodies 
e[ist� standards are Postly EeinJ reYised� /essons 
learnt from these countries need to be shared with 
the other countries to assist in estaElishinJ new 
reJulatory Eodies that can Slay a Pore releYant role 
in deYeloSinJ and iPSlePentinJ standards�

)inally� the 3an�&oPPonwealth 36) should Ee 
iPSroYed� reǌned and also conte[tualised on a 
reJular Easis� ,nsiJhts IroP this study will Ee useIul in 
that reJard�

7he Yalidation e[ercise has conǌrPed that the 
&oPPonwealth 3roIessional 6tandards )raPeworN 
for School Leaders and Teachers has the potential 
to SroYide a useIul Easis Ior countries deYeloSinJ 
national standards for teachers and school leaders. 
,t is also starNly eYident that awareness oI the 3an�
&oPPonwealth 36) is liPited Painly to a sPall 
JrouS oI Solicy�PaNers who haYe Eeen inYolYed 
in the consultations that tooN Slace durinJ the 
development of the standards. This validation 
process will undoubtedly contribute to awareness 
of the PSF, but more will have to be done. The 
suJJestion to identiIy country chaPSions to Euild on 
the momentum created thus far seems reasonable, 
but the key to this process will be the traction 
Jained aPonJ Solicy�PaNers as a result oI the Yalue 
added when usinJ the IraPeworN as a reIerence 
tool� 7he roEustness oI the 36)� drawinJ on the 
extensive consultations, will be the ultimate factor 
to consider� 7he ǌndinJs oI this Yalidation Srocess 
seeP encouraJinJ and the online discussion with 
South Africa, Lesotho, Botswana and Mauritius 
conǌrPs the ǌndinJs as a true reǍection oI the 
countriesš understandinJ and leYel oI deYeloSPent 
of the professional standards for teachers and 
schoolbleaders�
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Annex 1: Commonwealth Standards 
Framework

Introductory note

%ased on a reTuest IroP &oPPonwealth 0inisters oI 
(ducation this set oI ǌYe SroIessional standards has Eeen 
deYeloSed Ey reSresentatiYes oI &oPPonwealth 0ePEer 
6tates with suSSort IroP the &oPPonwealth 6ecretariat� 
The standards draw on country experiences and have been 
developed to:

Ũ /ay the Ioundation Ior deYeloSinJ or renoYatinJ 
Sre�serYice� in�serYice and continuinJ SroIessional 
deYeloSPent �&3'��

Ũ $ssist teachers in selI�assessinJ their coPSetencies� 
Eased uSon which they can deYeloS their learninJ 
and traininJ Slans to consolidate their SroIessional 
Tualiǌcations�

Ũ /ay the Ioundation Ior PonitorinJ and eYaluatinJ 
teachersš SroIessional Jrowth and learninJ�

Ũ 6uSSort the SlanninJ� deSloyPent and utilisation oI 
teachers and school leaders; and

• Act as the basis to propose policies towards a 
coPSetent teachinJ Iorce�

7he ǌYe cateJories oI SroIessional standards are as Iollows�

�� 3roIessional NnowledJe Ş NnowledJe oI the 
curriculuP� the suEMect Patter� the learner� the 
teachinJ Sractice� the education�related leJislation� 
methods of communication and how to teach in a 
chanJinJ world�

2. Professional skills and practice – necessary skills and 
standards that would enable teachers to become 
professional and competent teachers who can also 
coPPunicate eǋectiYely with others�

3. Professional ethics, values and attributes – 
demonstrate positive values, attitudes and behaviour 
and be responsible for and be aware of their 
professional duties and statutory framework within 
which they function.

4. Professional leadership, community and relationships 
Ş worN collaEoratiYely with colleaJues� coPPunities 
and staNeholders to create a conduciYe learninJ 
enYironPent and to SroYide eǋectiYe coPPunication�

�� 3roIessional learninJ Ş SarticiSation in a wide 
ranJe oI &3' actiYities� SursuinJ oSSortunities to 
Jrow SroIessionally and to enhance the teachinJ 
and learninJ Srocess� the recoJnition oI the 
interdeSendence oI teacher learninJ and studentsš 
learninJ� and enJaJePent in a continuuP oI 
SroIessional Jrowth to iPSroYe their Sractice�

(ach oI the cateJories is Iurther descriEed in terPs oI 
sSeciǌc standards and their associated leYel descriStors 
across the IollowinJ leYels�

Ũ ,nitial Ş Ior newly Tualiǌed teachers with liPited 
experience, as well as more experienced teachers 
with limited professional development.

Ũ 3roǌcient Ş Ior Tualiǌed teachers that are aEle to 
demonstrate professional skills and attributes.

Ũ 'istinJuished Ş Ior Tualiǌed teachers that are aEle to 
demonstrate advanced levels of professional ethics 
and values, leadership as well as own professional 
learninJ�

The table below provides an indicative overview of the 
professional standards that carry the most emphasis 
across the diǋerent leYels oI Sroǌciency�

Teachers, school leaders, curriculum developers 
and Solicy PaNers are encouraJed to contact the 
&oPPonwealth 6ecretariat Ior Pore inIorPation and�
or to EecoPe Sart oI the JrowinJ coPPunity oI Sractice 
involved in this initiative:

&oPPonwealth 6ecretariat� 0arlEorouJh +ouse� 
Pall Mall, London SW1Y 5HX, UK
Phone: +44 (0)20 7747 6500 (switchboard)
Fax: +44 (0)20 7930 0827 
Email: info@commonwealth.int

Category of professional standard  Initial Proficient Distinguished

3re�serYice 3roIessional NnowledJe *** ** *

,n�serYice Professional skills and practices ** *** **

Professional ethics, values and attributes ** ** ***

Professional leadership, community and relationships * ** ***

3roIessional learninJ * ** ***
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Professional	knowledge

&oPPonwealth teachers should Nnow the curriculuP� 
the suEMect Patter� the learner� the teachinJ Sractice� 
the education�related leJislation� Pethods oI 
coPPunication and how to teach in a chanJinJ world�

7he IollowinJ SroIessional standards should Ee Pet Ey 
&oPPonwealth teachers�

PK1

 
 
 
 
 
 
 
 
 
 
 
 
PK2

 
 
 
 
 
PK3

 
 
 
 
 
 
 
 
PK4

.nowledJe and 
understandinJ oI 
the curriculum 
 
 
 
 
 
 
 
 
 

.nowledJe oI 
suEMect Patter

 
 
 
 
.nowledJe oI the  
learner 
 
 
 
 
 

 
.nowledJe oI 
the teachinJ 
and learninJ 
environment

Is able to apply and use 
NnowledJe oI curriculuP 
content and SedaJoJy to Slan 
PeaninJIul� enJaJinJ learninJ 
experiences appropriate to 
student level; has an adequate 
NnowledJe oI the SrereTuisite 
curriculum that precede and 
follow the current level; is able 
to dePonstrate the inter�
relatedness of disciplines that 
is demonstrated in lessons at a 
basic level

Demonstrates an adequate 
NnowledJe and understandinJ 
oI the suEMect Patter that 
creates and supports basic 
opportunities for students to 
learn

Demonstrates adequate 
NnowledJe oI the underlyinJ 
principles of how students 
develop and learn; 
demonstrates adequate 
recoJnition and acceStance oI 
social and economic diversity of 
learners

 
Uses practical and theoretical 
NnowledJe oI SedaJoJy� to 
desiJn and adaSt a ranJe oI 
teachinJ� learninJ� and classrooP 
PanaJePent strateJies releYant 
to student staJes oI learninJ� 
dePonstrates Easic NnowledJe 
and understandinJ oI studentsš 
EacNJround� their sNills� interests 
and prior achievements

Is able to apply and use 
NnowledJe oI curriculuP 
content and SedaJoJy to Slan 
PeaninJIul� enJaJinJ learninJ 
experiences appropriate 
to student level; knows the 
curriculum required for student 
mastery of content of the 
levels that precede and follow 
the current level; consistently 
dePonstrates the inter�
relatedness of disciplines in 
lessons

Demonstrates a secure 
NnowledJe and understandinJ oI 
the suEMect Patter that creates 
and supports opportunities for 
students to learn 

Demonstrates secure 
NnowledJe and understandinJ 
oI the underlyinJ SrinciSles oI 
how students develop and learn; 
dePonstrates understandinJ oI 
social and economic diversity of 
learners 
 

Uses practical and theoretical 
NnowledJe oI SedaJoJy� to 
desiJn and adaSt a ranJe oI 
teachinJ� learninJ� and classrooP 
PanaJePent strateJies releYant 
to student staJes oI learninJ� 
dePonstrates NnowledJe and 
understandinJ oI studentsš 
EacNJround� their sNills� interests 
and prior achievements in a 
Ǎe[iEle and resSonsiYe Panner 
to Peet the studentsš learninJ 
needs� is aEle to Iacilitate teachinJ 
and learninJ Ior PultinJrade 
classrooms

Is able to apply and use 
NnowledJe oI curriculuP 
content and SedaJoJy to Slan 
PeaninJIul� enJaJinJ learninJ 
experiences appropriate 
to student level; knows the 
curriculum required for student 
mastery of content of the 
levels that precede and follow 
the current level; has a deep 
NnowledJe oI the content and 
its interrelatedness within and 
across the disciplines

Demonstrates a deep 
NnowledJe and understandinJ 
oI the suEMect Patter that 
creates and supports the best 
possible opportunities for 
students to learn

'ePonstrates deeS NnowledJe 
and understandinJ oI the 
underlyinJ SrinciSles oI how 
students develop and learn; 
dePonstrates understandinJ 
of social and economic diversity 
oI learners and inǍuences 
colleaJues and learners to do 
the same

,s sufficiently inIorPed and has 
the releYant e[Serience to JiYe 
advice on the development and 
diverse needs of students

Standards

Initial Proficient Distinguished

Level Descriptors
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PK5 
 
 
 
 
 
 
 
 

PK6 
 
 
 
 
 
 
 
 
 
 
 
 
 

PK7 
 
 
 
 
 
 
 
 
 
 

 
 
PK8

 
 
 
 
 
 
PK9

.nowledJe oI the 
teachinJ Sractice 
 
 
 
 
 
 
 

.nowledJe oI 
SlanninJ sNills

 
 
 
 
 
 
 
 
 
 
 
 
 
.nowledJe oI 
the education�
related policies and 
leJislation includinJ 
the riJhts oI children

 
 
 
 
 
 
 
 
 
.nowledJe oI 
methods of 
communication

 
 
 
 
.nowledJe oI 
assessment, 
PonitorinJ and 
evaluation of the 
learner

+as Eroad understandinJ 
of mainstream theories 
inIorPinJ teachinJ Sractice� 
some application of theories in 
practice 
 
 
 
 

Demonstrates adequate 
SlanninJ sNills to cater Ior the 
diǋerent learninJ aEilities� aEle 
to linN oEMectiYes oI lessons 
to learninJ outcoPes� uses 
aSSroSriate and Yaried teachinJ 
strateJies 
 
 
 
 
 
 
 

Demonstrates awareness of 
the countryšs leJislatiYe and 
policy framework for education 
that teachers need to comply 
with IollowinJ ePSloyPent in a 
school� resSects the riJhts oI 
children 
 
 
 
 
 
 

Demonstrates adequate use 
oI NnowledJe oI eǋectiYe 
verbal, nonverbal and written 
communication techniques

 
 
 
'ePonstrates NnowledJe and 
understandinJ oI eǋectiYe 
assessment practices to assess 
student achieYePent oI learninJ 
outcomes; relies primarily 
on summative assessment 
for evaluation; may refer to 
prior instruction, but does not 
routinely make connections to 
new learninJ� SroYides adeTuate 
feedback to learners

7eachinJ Sractice is inIorPed Ey 
theories; possesses the ability 
to understand, critique and apply 
theories that inform classroom 
practice 
 
 
 
 

'ePonstrates Jood SlanninJ 
sNills to cater Ior the diǋerent 
learninJ needs and aEilities� 
aEle to linN oEMectiYes oI lessons 
to learninJ outcoPes� uses 
aSSroSriate and Yaried teachinJ 
strateJies� unSacNs oEMectiYes 
to attain 60$57 �6Seciǌc� 
Measurable, Appropriate (and) 
$ction�2riented� 5esults�
oriented� 7iPe 6Seciǌc� learninJ 
outcomes; develops a Disaster 
0anaJePent 6trateJy that 
caters for both physical and 
human needs of the school

'ePonstrates NnowledJe and 
aSSlication oI the countryšs 
leJislatiYe and Solicy IraPeworN 
for education that teachers 
need to coPSly with IollowinJ 
employment in a school; works 
collaboratively with others 
includinJ colleaJues� Sarents� 
Juardians and coPPunity 
members to contribute to 
implementation of workplace 
Solicies and Sractices includinJ 
health and safety; respects and 
adYances the riJhts oI children

'ePonstrates Jood use 
oI NnowledJe oI eǋectiYe 
verbal, nonverbal and written 
communication techniques

 
 
 
Demonstrates comprehensive 
NnowledJe and understandinJ oI 
a ranJe oI eǋectiYe assessPent 
practices to assess student 
achieYePent oI learninJ 
outcomes; uses balanced 
assessment (i.e. formative and 
suPPatiYe� to Juide instruction� 
actiYates Srior NnowledJe and 
teaches students strateJies to 
enJaJe with the content� SroYides 
clear and constructive feedback to 
learners

Uses theories and current 
research to inform practices; 
thinks systematically about 
practices; possesses the ability 
to learn from experience; 
is involved as a member of 
learninJ coPPunities� seeNs 
professional development 
opportunities to enhance skills 
and practices

Demonstrates creativity in 
relatinJ lesson oEMectiYes to 
Eroader educational Joals� 
deYeloSs lonJ� and PediuP�
terP Slans� SlanninJ taNes 
coJnisance oI PaMor eYents and 
includes these as teachinJ and 
learninJ oSSortunities 
 
 
 
 
 
 

'ePonstrates deeS NnowledJe 
and aSSlication oI the countryšs 
leJislatiYe and Solicy IraPeworN 
for education that teachers 
need to coPSly with IollowinJ 
employment in a school; makes 
contributions to education 
policy and practice at the 
school and in wider professional 
contexts; actively participates in 
Solicy and leJislatiYe Srocesses� 
includinJ to adYance the riJhts 
of children 

Demonstrates use of 
NnowledJe oI eǋectiYe 
verbal, nonverbal and written 
communication techniques 
to foster the use of inquiry, 
collaboration and supportive 
interactions

Demonstrates, models and 
Sractices selI�assessPent� 
SroPotes and encouraJes 
student selI�assessPent� 
transIers ownershiS oI learninJ 
to students and teaches 
students to enJaJe with 
content� uses uS�to�date 
inIorPation relatinJ to national 
testinJ and e[aPinations to 
assist learners to improve 
their achievements; provides 
clear and constructive feedback 
to learners that encouraJes 
reǍectiYe Sractices
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PK10 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PK11 
 
 
 
 
 

.nowledJe oI 
quality assessment, 
PonitorinJ 
and feedback 
procedures 
 
 
 
 
 
 
 
 
 
 
 
 
 

.nowledJe oI 
information 
and communication 
technoloJy �,&7� 
includinJ a wide 
ranJe oI new 
technoloJies

Gathers data on student 
SerIorPance usinJ soPe 
assessPent strateJies� NeeSs 
a record oI JrouS and indiYidual 
achievement; reports and 
SroYides onJoinJ IeedEacN 
of individual achievement to 
students and parents 
 
 
 
 
 
 
 
 
 
 

'ePonstrates an understandinJ 
oI technoloJical conceSts and 
eǋectiYely utilises technoloJies to 
suSSort teachinJ

7eachinJ Sractice is inIorPed 
Ey $Ele to PanaJe and 
Ponitor studentsš learninJ 
throuJh continuous IorPatiYe 
assessPent and Podiǌcation 
oI teachinJ strateJies to 
suit the needs and learninJ 
abilities of students; able to use 
assessPent as a tool to Juide 
and iPSroYe studentsš learninJ� 
provides parents and students 
with IeedEacN on studentsš 
learninJ� deYeloSs and Suts 
in place an assessment and 
PonitorinJ systeP to Juide 
how studentsš SerIorPance will 
be assessed and monitored; 
constantly monitors and 
eYaluates SroJress

'ePonstrates an understandinJ 
oI technoloJical conceSts 
and eǋectiYely utilises a ranJe 
oI technoloJies to suSSort 
teachinJ� NnowledJe oI selectinJ 
aSSroSriate e�curriculuP Paterials 
and inteJrate theP into lesson 
SlanninJ and iPSlePentation

Gathers data on student 
SerIorPance usinJ a Yariety oI 
assessPent strateJies� NeeSs a 
continuous and comprehensive 
record oI JrouS and indiYidual 
achievement; reports and 
SroYides onJoinJ IeedEacN 
of individual achievement 
to students and parents; 
reǍects on trends in student 
assessment data to inform 
teachinJ Sractices

 
 
 
 
 
 
 
Demonstrates an 
understandinJ oI technoloJical 
conceSts and eǋectiYely 
utilises a ranJe oI technoloJies 
to suSSort their teachinJ� 
NeeSs aEreast oI chanJes 
in technoloJy as it relates to 
instructional and administrative 
functions 
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Professional skills and practices

&oPPonwealth teachers should deYeloS and uShold 
necessary skills and standards that would enable them to 
become professional and competent teachers who can 
also coPPunicate eǋectiYely with others�

7he IollowinJ SroIessional standards should Ee Pet Ey 
&oPPonwealth teachers�

PSP1

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PSP2

 
 
 
 
 
 
 
 
 
 
 
 
PSP3

 
 
 
 
 
 
 
 

.nowledJe oI the 
context in which 
teachinJ strateJies 
are developed 
 
 
 
 
 
 
 
 
 
 
 
 

.nowledJe 
of quality 
assessment, 
PonitorinJ 
and feedback 
procedures

 
 
 
 
 
 
 
(ǋectiYely reYiew 
and reǍect on 
teachinJ and 
learninJ Sractices 
 

'esiJns and iPSlePents 
conte[tually releYant teachinJ 
and learninJ strateJies

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Gathers data on student 
SerIorPance usinJ assessPent 
strateJies� NeeSs a record 
oI JrouS and indiYidual 
achievement; reports and 
SroYides onJoinJ IeedEacN 
of individual achievement to 
students and parents

 
 
 
 
 
5eYiews and reǍects on their 
Sractices� reǍects their use oI 
uS�to�date suEMect NnowledJe 
and SedaJoJy� PaNes soPe 
adMustPents to enhance 
student learninJ

$SSlies eǋectiYe teachinJ 
strateJies in deliYery oI lessons� 
demonstrates creativity in their 
teachinJ� uses aSSroSriate 
teachinJ resources that would 
Peet studentsš learninJ needs� 
acNnowledJes studentsš 
Srior NnowledJe oI conceSts 
learned, especially in their own 
conte[ts� desiJns and teaches 
PotiYatinJ lessons that would 
raise studentsš attainPent leYel� 
as well as insSirinJ curiosity and 
satisIaction in learninJ� aEle to 
dePonstrate a carinJ� loYinJ and 
SositiYe attitude in their teachinJ 
and learninJ Sractice

0anaJes and Ponitors studentsš 
learninJ throuJh continuous 
formative assessment and 
Podiǌcation oI teachinJ 
strateJies to suit the needs and 
learninJ aEilities oI students� 
uses assessment as a tool to 
Juide and iPSroYe studentsš 
learninJ� SroYides Sarents and 
students with feedback on 
studentsš learninJ� deYeloSs� 
monitors and evaluates policy 
for assessment

5eǍects on and reYiews teachinJ 
practice constantly and its 
iPSact on studentsš learninJ and 
achieYePent leYels� reǍects on 
the IeedEacN JiYen to students 
reJardinJ their SerIorPance and 
SroYides Juidance to theP on 
how they can improve in their 
learninJ and SerIorPance 

'esiJns and iPSlePents 
conte[tually releYant teachinJ 
and learninJ� anticiSates and 
Slans the Ninds oI learninJ 
they will need to respond to a 
variety of educational contexts; 
promotes and leads the 
development of contextually 
releYant� inclusiYe teachinJ 
strateJies

 
 
 
 
 
 
 
Gathers data on student 
SerIorPance usinJ a Yariety oI 
assessPent strateJies� NeeSs a 
coPSrehensiYe record oI JrouS 
and individual achievement; 
reSorts and SroYides onJoinJ 
feedback of individual 
achievement to students and 
parents; uses trends in student 
achievement data to inform 
teachinJ Sractices

 
 
5eYiews and reǍects on their 
practices and take responsibility 
Ior identiIyinJ and PeetinJ their 
deYeloSinJ SroIessional needs� 
reǍects their use oI uS�to�
date suEMect NnowledJe and 
SedaJoJy� PaNes necessary 
adMustPents to enhance 
student learninJ

Standards

Initial Proficient Distinguished

Level Descriptors
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PSP4

 
 
 
 
 
 
 
 
 
 
 
PSP5

 
 
 
 
 
 
 
PSP6

 
 
 
 
 
 
 
 

A safe and 
suSSortiYe learninJ 
environment 
 
 
 
 
 
 
 
 

Team spirit and 
collaboration

 
 
 
 
 
 
&oPPunicate 
professionally

&reates and Paintains a 
saIe� and suSSortiYe learninJ 
environment where students 
are treated with courtesy, 
resSect� inteJrity� Mustice� 
ePSathy and diJnity 
 
 
 
 
 

Demonstrates commitment 
to collaEoration� co�oSeration 
and colleJiality� worNs as a 
teaP PePEer and identiǌes 
oSSortunities Ior worNinJ with 
colleaJues� and sharinJ the 
deYeloSPent oI eǋectiYe Sractice 
with them

&oPPunicates in the lanJuaJe 
oI education usinJ Srecise 
lanJuaJe and aSSroSriate 
oral and written expressions; 
coPPunicates eǋectiYely 
with students, parents and the 
coPPunity� dePonstrates ,&7 
literacy for the betterment of 
studentsš learninJ

(staElishes a PeaninJIul� 
saIe and suSSortiYe learninJ 
environment for students 
accordinJ to their needs 
and abilities and in their 
own contexts; provides an 
enYironPent that saIeJuards 
students from any forms of 
abuse

 
 
 
$ctiYely enJaJes in learninJ with 
colleaJues in a way that Podels 
collaEoration and colleJiality to 
improve practice

 
 
 
 
&oPPunicates learninJ content 
in the lanJuaJe oI education 
usinJ Srecise lanJuaJe and 
appropriate oral and written 
expressions in ways that lead 
to the inteJration oI learninJ� 
and reveal the relevance and 
educational Yalue oI the suEMect� 
estaElishes SroSer two�way 
communication processes in the 
school and with stakeholders; 
coPPunicates eǋectiYely 
with students, parents and the 
coPPunity� ,&7 literate Ior the 
EetterPent oI studentsš learninJ

&reates and Paintains a 
saIe and suSSortiYe learninJ 
environment that is conducive 
to teachinJ and learninJ� and 
SroPotes resSonsiEility aPonJ 
learners for themselves, 
others and the environment; 
neJotiates with students 
their learninJ enYironPent� 
Juides colleaJues to create 
saIe and suSSortiYe learninJ 
environments

&ontriEutes to the SroIessional 
deYeloSPent oI colleaJues 
throuJh coachinJ and 
PentorinJ� dePonstratinJ 
eǋectiYe Sractice� and SroYidinJ 
advice and feedback

 
 
0aNes and strenJthens 
connections between home 
and school throuJh eǋectiYe 
communication with families 
and other members of the 
community; communicates 
in a variety of ways that 
demonstrate a sensitivity to 
cultural� linJuistic� Jender and 
social diǋerences� Iosters 
eǋectiYe coPPunication 
aPonJ teachers and the 
administration
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Professional	ethics,	values	and	attributes

&oPPonwealth teachers haYe the resSonsiEility to 
haYe sound NnowledJe oI� and to uShold and Podel� the 
standards of professional ethics, values and attributes 
associated with teachinJ� &oPPonwealth teachers 
should demonstrate positive values, attitudes and 
behaviour and be responsible for and aware of their 
professional duties and the statutory framework within 
which they function. Teachers are also responsible 
Ior PaintaininJ the diJnity oI learners� colleaJues� 

adPinistrators� Sarents and the larJer coPPunity� they 
should show empathy for learners, respect for other 
SeoSlešs norPs� Yalues and oSinions� and Nnow how to 
identiIy and suSSort children and younJ SeoSle whose 
SroJress� deYeloSPent or wellEeinJ is aǋected Ey 
chanJes or difficulties in their Sersonal circuPstances�

7he IollowinJ SroIessional standards should Ee Pet Ey 
&oPPonwealth teachers�

PEVA1

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PEVA2

 

 
 
 

Respect for 
learnersš riJhts and 
diJnity 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
Role model to 
learners

Demonstrates respect for 
huPan riJhts� includinJ the 
riJhts oI the child� and diJnity 
without SreMudice to indiYidual 
or cultural diǋerences� includinJ 
the riJht to SriYacy and 
conǌdentiality� resSects the 
values, customs and norms of 
the community; understands 
and utilises alternative forms 
of discipline; maintains 
aSSroSriate conǌdentiality on 
learner matters and data

 
 
 
 
 
 
 
 
 
 
 
 
 
Demonstrates the kind of 
behaviour, character and virtues 
e[Sected oI learners� has hiJh 
selI�esteeP� honest in dealinJ 
with students� colleaJues and 
the coPPunity� law aEidinJ� 
tolerates diǋerences in reliJion� 
ethnicity, etc.; is open minded; 
acts upon advice, and is open to 
coachinJ and PentorinJ 

$SSlies eǋectiYe teachinJ 
Demonstrates respect for 
learnersš riJhts and diJnity 
without SreMudice to indiYidual 
or cultural diǋerences� 
includinJ the riJht to SriYacy 
and conǌdentiality� shuns all 
IorPs oI aEuse includinJ those 
related to office� resSects the 
values, customs and norms of 
the community; demonstrates 
appreciation of the basic worth 
of each individual and cultural 
JrouS� Paintains and adYocates 
aSSroSriate conǌdentiality 
on learner matters and data; 
promotes human treatment 
of learners; knows and uses 
alternative forms of discipline

 
 
 
 
 
 
 
Demonstrates the behaviour, 
character and virtues expected 
of learners; accepts other 
responsibilities outside of 
their desiJnated roles� Yalues 
constructive criticism

0odels resSect Ior learnersš 
riJhts and diJnity without 
SreMudice to indiYidual or cultural 
diǋerences� includinJ the riJht 
to SriYacy and conǌdentiality� 
shuns all forms of abuse 
includinJ those related to 
office� encouraJes colleaJues 
to respect the values, customs 
and norms of the community; 
dePonstrates and encouraJes 
appreciation of the basic worth 
of each individual and cultural 
JrouS� understands alternatiYe 
forms of discipline and is 
able to monitor and support 
these; maintains, advocates 
and ensures appropriate 
conǌdentiality on learner 
matters and data; promotes 
humane treatment of learners 
and worNs as YanJuards 
aJainst all IorPs oI child laEour 
and maltreatment within the 
education orJanisation or in 
society

Demonstrates the behaviour, 
character and virtues they 
expect of learners and 
colleaJues� acceSts other 
responsibilities outside of 
their desiJnated roles� Yalues 
constructive criticism 
 
 

Standards

Initial Proficient Distinguished

Level Descriptors
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PEVA3

 
 
 
 
 
 
 
 
 
 
 
 
 
PEVA4

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

Treat parents and 
Juardians with 
utmost respect 
and courtesy 
 
 
 
 
 
 
 
 
 

Respect 
contract(s) duly 
entered into with 
employer and 
other parties

Works actively to involve 
Sarents in their childšs acadePic 
activities and performance, 
and communicates clearly with 
them; demonstrates respect 
and courtesy towards parents 
and Juardians 
 
 
 
 
 
 

Keeps to the contractual 
aJreePents with the ePSloyer

Interacts with parents and 
Juardians in a SroIessional 
manner that is fair and equitable; 
reSorts eǋectiYely to Sarents and 
careJiYers aEout student learninJ� 
demonstrates and promotes 
respect and courtesy towards 
Sarents and Juardians

 
 
 
 
 
 
Keeps to the contractual 
aJreePents with the ePSloyer 
and supports others to do the 
same

&oPPunicates eǋectiYely 
with Sarents and Juardians� 
conYeyinJ tiPely and releYant 
information about attainment, 
oEMectiYes� SroJress and 
well�EeinJ� dePonstrates the 
iPSortance oI inYolYinJ Sarents 
and careJiYers in the educatiYe 
process; demonstrates, 
promotes and ensures respect 
and courtesy towards parents 
and Juardians� Ponitors 
and facilitates appropriate 
behaviour of other teachers

(ǋectiYely PanaJes collectiYe 
EarJaininJ and other 
contractual aJreePents related 
to the school
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Professional	leadership,	community	and	
relationships

Leaders are developed to work collaboratively with 
colleaJues� coPPunities and staNeholders to create 
conduciYe learninJ enYironPents and to SroYide eǋectiYe 
communication. They participate with stakeholders to 

train teachers to iPSroYe the eǋectiYeness and efficiency 
oI their teachinJ and learninJ�

7he IollowinJ SroIessional standards should Ee Pet Ey 
&oPPonwealth teachers�

3/&5�

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3/&5�

 
 
 
 
 
 
 
 
 
 
3/&5�

 
 
 
 
 
 
 
 

(nJaJe in 
SroPotinJ Tuality 
teachinJ and 
learninJ 
 
 
 
 
 
 
 
 
 
 
 
 

 
&oPPitted 
to a vision for 
their students, 
colleaJues and 
communities and 
SlayinJ an actiYe 
role in SroPotinJ a 
distinctive school 
culture and�or 
ethos

 
Preserve and 
promote local and 
national culture 
 

Participates in continued, 
hiJh�Tuality SroIessional 
development; provides 
opportunities for the 
development of quality 
relationships between students, 
colleaJues� the school and 
wider community; ensures 
the releYance oI the teachinJ 
with reJard to the curriculuP� 
includinJ Ior learners with 
special needs

 
 
 
 
 
 
Demonstrates commitment 
to the vision of the school 
Ior students� colleaJues and 
communities

 
 
 
 
 
 
 
Demonstrates commitment 
to SreserYinJ and SroPotinJ 
the countryšs local and national 
history, environment and 
SeoSle� Sarticularly indiJenous 
peoples and cultures

Participates in continued, 
hiJh�Tuality SroIessional 
development; advises and 
assists colleaJues to desiJn and 
iPSlePent hiJh�Tuality teachinJ 
and learninJ SroJraPPes� 
provides opportunities for 
the development of quality 
relationships between students, 
colleaJues� the school and wider 
community

 
 
 
 
 
 
 
Assists in the development of 
a clear vision of a desired future 
state for the school and makes 
input into how the initiatives 
will contriEute to achieYinJ the 
schools vision

 
 
 
 
 
Demonstrates commitment 
to SreserYinJ and SroPotinJ 
the countryšs local and national 
history, environment and people, 
Sarticularly indiJenous SeoSles 
and cultures; understands 
how to use this NnowledJe in 
the conte[t oI their teachinJ� 
ensures that the school 
schedules cultural days and 
cultural actiYities are inteJrated 
into the SroJraPPe 

+as a record oI outstandinJ 
teachinJ and coPPitPent 
to enhancinJ the Tuality 
oI teachinJ and learninJ� 
articulates a vision of education 
to their students, peers, the 
profession and the wider 
community; takes a leadership 
role in enhancinJ teacher 
NnowledJe and understandinJ 
about the school and wider 
coPPunity� Iulǌls an actiYe 
role in deYeloSinJ a conduciYe 
school culture and ethos; 
uSholds and encouraJes 
fellow teachers to meet the 
requirements of professional 
standards

Works in collaboration with 
colleaJues Ey SarticiSatinJ� 
PentorinJ and JuidinJ 
colleaJues as they iPSlePent 
the initiatives and communicate 
the schoolšs Yision with Sarents 
and the community to share 
how school�wide initiatiYes will 
actively support an improved 
learninJ enYironPent Ior 
students

Demonstrates commitment 
to SreserYinJ and SroPotinJ 
the countryšs local and national 
history, environment and 
SeoSle� Sarticularly indiJenous 
peoples and cultures; 
understands how to use this 
and how to support others 
to use this NnowledJe in the 
conte[t oI their teachinJ

Standards

Initial Proficient Distinguished

Level Descriptors
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3/&5�

 
 
 
 
 
 
 
 
 
 
3/&5�

 
 
 
 
 
 
3/&5�

 
 
 
 
 
 
 
3/&5�

 
 
 
 
 
 
 
 
 
3/&5� 
 
 
 
 

Partnerships 
between the 
community and 
stakeholders

 
 
 
 
 
 
 
1urturinJ� 
PentorinJ and 
coachinJ

 
 
 
 
2utstandinJ 
interpersonal 
skills to empower 
colleaJues and 
communities

 
 
 
Apply critical 
analysis and 
problem 
solYinJ sNills 
to educational 
matters

 
 
 
 
&reate conduciYe 
learninJ 
environment 
throuJh the 
incorporation of 
new technoloJies

Works in partnership with 
colleaJues� IaPilies� other 
professionals, institutions, 
NGOs and the wider 
community 
 
 
 
 
 

Acts upon advice and feedback 
and is oSen to coachinJ and 
PentorinJ� contriEutes to 
deYeloSinJ and�or enhancinJ 
the professional expertise and 
practice of other teachers

 
Possesses the analytical, 
interSersonal and orJanisational 
skills necessary to empower 
colleaJues and coPPunities

 
 
 
 
6elects and uses teachinJ 
strateJies� includinJ SroEleP 
solYinJ� critical analysis and 
creatiYe thinNinJ

 
 
 
 
 
 
8tilises new technoloJies in 
lessons� worNs with colleaJues 
to iPSlePent new technoloJies

Promotes trust and 
understandinJ and Euilds 
SartnershiSs with all seJPents 
of the school community; 
conducts reJular �Tuarterly 
where SossiEle� PeetinJs with 
school communities

 
 
 
 
&oaches and Pentors teachers� 
contriEutes to deYeloSinJ the 
professional expertise and practice 
of other teachers

 
 
 
Have the commitment, 
enthusiasm and interpersonal 
skills to assume a professional 
role within schools and their 
broader communities

 
 
 
6elects and uses teachinJ 
strateJies� includinJ SroEleP 
solYinJ� critical analysis� creatiYe 
thinNinJ and resources to 
enJaJe students and suSSort 
their achieYePent oI learninJ 
Joals

 
 
 
,dentiǌes and utilises new 
technoloJies in lessons� worNs 
with colleaJues� coPPunities 
and stakeholders to implement 
new technoloJies

Establishes respectful and 
productive relationships 
and deYeloSs co�oSeratiYe 
partnerships with diverse 
families, educators and others 
in the community in support 
oI student learninJ and 
wellEeinJ� Ponitors success 
of partnerships and takes 
corrective actions where 
needed

Develops and supports 
PentorinJ SroJraPPes Ior 
new� returninJ and Sre�serYice 
teachers and those needinJ 
professional support; develops 
the professional expertise and 
practice of other teachers

Have the commitment, 
enthusiasm and interpersonal 
skills to assume a professional 
role within schools and their 
broader communities and to 
contribute to the operations 
of a school as a whole; 
resSonsiEilities are deleJated

Supports teachers to select 
and use teachinJ strateJies� 
includinJ SroEleP solYinJ� 
critical analysis� creatiYe thinNinJ 
and resources to enJaJe 
students and support their 
achieYePent oI learninJ Joals� 
Iacilitates SroEleP solYinJ 
PeetinJs with colleaJues and 
communities

,dentiǌes and utilises new 
technoloJies in own lessons 
and assists others to do the 
same; initiates the use of new 
technoloJies with colleaJues� 
throuJh the enJaJePent oI 
communities and stakeholders
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Professional	learning

&oPPonwealth teachers should actiYely SarticiSate in 
a wide ranJe oI &3' actiYities� SursuinJ oSSortunities 
to Jrow SroIessionally and to enhance the teachinJ 
and learninJ Srocess� &oPPonwealth teachers should 
recoJnise the interdeSendence oI teacher learninJ 

and student learninJ� they enJaJe in a continuuP oI 
SroIessional Jrowth to iPSroYe their Sractice�

7he IollowinJ SroIessional standards should Ee Pet Ey 
&oPPonwealth teachers�

PL1

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PL2

 
 
 
 
 
 
 
 
 
 
 
 
 

Assess and 
identify their 
own professional 
needs for self 
development 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Participate in 
professional 
development 
opportunities

&arries out selI�eYaluation and 
estaElishes SroIessional Joals 
under supervision; consults 
resources to inform their 
practice and be committed to 
iPSroYinJ their Sractice throuJh 
appropriate professional 
deYeloSPent� includinJ releYant 
&3' courses

 
 
 
 
 
 
 
 
 
 
 
 
Participates in relevant 
SroIessional deYeloSPent in�
services, workshops, courses, 
and conferences that relate 
to appropriate instructional 
approaches, content, and 
learninJ theory 

Persistently and critically 
e[aPines their Sractice throuJh 
a continuous cycle oI selI�
improvement focused on how 
they learn, teach and work in 
a JloEal and diJital society� 
conducts action research; 
reǍects on and iPSroYes their 
practice, and takes responsibility 
Ior identiIyinJ and PeetinJ their 
deYeloSinJ SroIessional needs� 
and sharinJ their e[Seriences 
with colleaJues

 
 
 
 
 
 
 
 
Participates as active members 
of the professional community, 
enJaJinJ in a wide ranJe oI 
reǍectiYe Sractices

 
 
 
 
 

'ePonstrates a hiJh deJree 
of responsibility for own 
professional development and 
the identiǌcation oI their own 
professional needs; awareness 
that professional development 
activities should lead to the 
improvement of learner 
achievements, especially in 
Soorer and disadYantaJed 
communities; provides 
mentorship to other teachers 
in their selI�reǍection and 
identiǌcation oI their Iurther 
professional development; 
leads professional development 
actiYities aPonJ the teachers� 
enJaJes in school�Eased 
research to inIorP teachinJ�
learninJ and SroIessional 
development

Participates as active, 
responsible members of the 
professional community, 
enJaJinJ in a wide ranJe 
oI reǍectiYe Sractices� 
Sursues oSSortunities to Jrow 
professionally and establishes 
colleJial relationshiSs to 
enhance the teachinJ and 
learninJ Srocess oI thePselYes 
and their colleaJues and 
encouraJes and suSSorts 
professional development 
aPonJ teachers

Standards

Initial Proficient Distinguished

Level Descriptors
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PL3

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PL4

 
 
 
 
 
 
 
 
 
 
 
 
 
PL5

 
 
 
 
 
 
 
 
PL6

 
 

(nJaJe in a 
continuum of 
professional 
Jrowth to iPSroYe 
practice

 
 
 
 
 
 
 
 
 
 
 
Incorporate 
new skills in the 
teachinJ and 
learninJ Srocess

 
 
 
 
 
 
 
 
 
 
5eǍect on the 
suEMect they teach 
and how to teach 
the suEMect to 
students

 
 
 
 
5ecoJnise the 
interdependence 
oI teacher learninJ 
and student 
learninJ

 
 

5ecoJnises that continuous 
SroIessional Jrowth is an 
inteJral Sart oI teachinJ� 
demonstrates a commitment 
to continued professional 
Jrowth Ey SarticiSatinJ in 
SroIessional learninJ actiYities 
 
 
 
 
 
 
 
 

Incorporates new skills and 
NnowledJe Jained throuJh 
professional development into 
the learninJ enYironPent to 
enhance the quality of instruction

 
 
 
 
 
 
 
 
 
5eǍects on their suEMects�
curriculum areas and related 
SedaJoJy to enaEle theP to 
teach eǋectiYely across the aJe 
and aEility ranJe Ior which they 
are trained

 
 
 
$cNnowledJes the 
interdependence of teacher 
and learner learninJ

 

5ecoJnises that continuous 
SroIessional Jrowth is an inteJral 
Sart oI teachinJ� recoJnises 
that teachinJ and SroIessional 
Jrowth are inǍuenced Ey 
personal, social and educational 
contexts; demonstrates a 
commitment to continued 
SroIessional Jrowth and shares 
successful areas of practice with 
colleaJues

 
 
 
 
 
Takes own initiative to incorporate 
new sNills and NnowledJe Jained 
throuJh SroIessional deYeloSPent 
into the learninJ enYironPent to 
enhance the quality of instruction

 
 
 
 
 
 
 
 
 
'eYeloSs secure NnowledJe and 
understandinJ oI their suEMects�
curriculum areas and related 
SedaJoJy throuJh reǍection and 
enJaJePent with uS�to�date 
discourse to enable them to teach 
eǋectiYely across the aJe and 
aEility ranJe Ior which they are 
trained

 $cNnowledJes and 
demonstrates the 
interdependence of teacher and 
learner learninJ� dePonstrates 
aEility to reǍect critically on 
teachinJ and learninJ Sractice 
to enhance teacher learninJ and 
student learninJ

5ecoJnises that continuous 
SroIessional Jrowth is an 
inteJral Sart oI teachinJ� 
recoJnises that teachinJ 
and SroIessional Jrowth are 
inǍuenced Ey Sersonal� social 
and educational contexts; 
demonstrates a commitment 
to continued professional 
Jrowth� creates oSSortunities 
Ior teachers to enJaJe in 
SroIessional Jrowth� enJaJes 
in dialoJue on issues related to 
teachinJ and learninJ� shares 
successful areas of practices 
with colleaJues

Takes own initiative and 
encouraJes others to 
incorporate new skills and 
NnowledJe Jained throuJh 
professional development 
into the learninJ enYironPent 
to enhance the quality of 
instruction� identiǌes and 
initiates opportunities for new 
sNills and NnowledJe to Ee 
Jained throuJh SroIessional 
development to enhance 
Sersonal and school Jrowth Ior 
self and other teachers

Becomes more aware of 
current trends in order to 
suSSort teachers to enJaJe 
in reǍectiYe Sractice to enaEle 
theP to teach eǋectiYely 
across the aJe and aEility ranJe 
for which they are trained

 
 
Applies the principles of the 
interdependence of teacher 
and learner learninJ to own 
Sractices and encouraJe 
others to do so; understands 
the inǍuences that aǋect 
indiYidual student learninJ and 
diǋerentiates their instruction 
accordinJly� e[Slains and 
understands the link between 
the Tuality oI teachersš Sractice 
and student learninJ
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Annex 2: Instruments

Universities,	Teacher	Training	Colleges	and	Curriculum	Developers	
Instrument (UTTCD)

Self-Evaluation Activity

Please answer these preliminary questions correctly:

a� &ountry in which you worN�

b. Position within the institution:

c. Number of years within the institution:

Additional Information on questionnaire. 

'eǌnitions oI ,nitial� Sroǌcient or distinJuished

Ũ ,nitial Ş you haYe with liPited e[Serience in this reJard� (ither as a newly Tualiǌed teacher or e[Serienced 
teacher with limited professional development.

Ũ 3roǌcient Ş you are Tualiǌed and aEle to dePonstrate these SroIessional sNills and attriEutes�

Ũ 'istinJuished Ş you are Tualiǌed and aEle to dePonstrate adYanced leYels oI SroIessional ethics and 
Yalues� leadershiS as well as own SroIessional learninJ�

7his section is to Ee coPSleted Ey reSresentatiYes IroP uniYersities�teachers education colleJes� �'ean oI 
education and 1 lecturer to complete)

Refer to Appendix 1 for detailed description of standards

Yes No

��    +aYe the &oPPonwealth SroIessional standards Eeen recoJnised in your 
institution"

��    :as your uniYersity Sart oI the national teaP tasNed with reYiewinJ the 
&oPPonwealth SroIessional standards IraPeworN"
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Please tick the applicable response 
for each of the questions below.

Yes, this can be 
seen in institutional 
policies

Yes, this can be 
seen in internal 
practices

There have been 
a few discussions 
without action yet

No, the standards 
have not been 
recognised

�� +as the institution recoJnised 
the &oPPonwealth 3roIessional 
Standards framework in teacher 
Tualiǌcation deYeloSPent"

4. Are lecturers in the institution 
encouraJed to enJaJe SrosSectiYe 
educators on the &oPPonwealth 
professional standards framework 
durinJ their contact sessions"

Yes No

�� +as your institution collaEorated with other teacher education institutions to aliJn 
Tualiǌcations with the &oPPonwealth 3roIessional 6tandards )raPeworN"

  

Yes No

�� $re the ǌYe cateJories oI SroIessional standards aSSroSriate"   

�� +aYe the lecturers in your institution recoJnised the &oPPonwealth 3roIessional 6tandards 
)raPeworN in their teacher traininJ Sractices" 3lease elaEorate�

�� :hich oI the standards can Ee iPSroYed� and how"
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Teacher Instrument (TI)

Completed by: Teacher

Please answer these preliminary questions correctly:

a� &ountry in which you teach�

E� 7ySe oI school� +iJh�3riPary�&oPSrehensiYe�2ther �sSeciIy��

c� 1uPEer oI years teachinJ in total�

d� 7eacher leYel within your school� -unior�6enior�+2'�2ther �sSeciIy��

Additional Information on questionnaire. 

'eǌnitions oI ,nitial� Sroǌcient or distinJuished

• Initial Ş you haYe with liPited e[Serience in this reJard� (ither as a newly Tualiǌed teacher or 
experienced teacher with limited professional development.

• Proficient Ş you are Tualiǌed and aEle to dePonstrate these SroIessional sNills and attriEutes�

• Distinguished Ş you are Tualiǌed and aEle to dePonstrate adYanced leYels oI SroIessional ethics and 
Yalues� leadershiS as well as own SroIessional learninJ�
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Self-Evaluation Checklist

Refer to Appendix 1 for detailed description of standards

Please indicate which level descriptor you believe applies to your abilities for each standard.

DistinguishedProficientInitial

1. Professional Knowledge

3.� Ş  .nowledJe and 8nderstandinJ oI the curriculuP

3.� Ş  .nowledJe oI suEMect Patter

3.� Ş  .nowledJe oI the learner

3.� Ş  .nowledJe oI the teachinJ and learninJ enYironPent

3.� Ş  .nowledJe oI the teachinJ 3ractice

3.� Ş  .nowledJe oI SlanninJ sNills

3.� Ş  .nowledJe oI the education related Solicies and leJislation 

includinJ the riJhts oI children

3.� Ş  .nowledJe oI Pethods oI coPPunication

3.� Ş  .nowledJe oI assessPent PonitorinJ and eYaluation oI 

the learners

3.�� Ş .nowledJe oI Tuality assessPent� PonitorinJ and 

feedback procedures.

3.�� Ş .nowledJe oI inIorPation and coPPunication technoloJy 

�,&7� includinJ a wide ranJe oI new technoloJies�

2. Professional Skills and Practices

363� Ş .nowledJe oI the conte[t in which teachinJ strateJies are 

developed.

363� Ş .nowledJe oI Tuality assessPent� PonitorinJ and 

feedback procedures.

363� Ş (ǋectiYely reYiew and reǍect on teachinJ and learninJ 

practices.

363� Ş $ saIe and suSSortiYe learninJ enYironPent�

PSP5 – Team spirit and collaboration

363� Ş &oPPunicate SroIessionally

3. Professional Ethics, Values and Attributes

3(9$� Ş 5esSect Ior learnersš riJhts and diJnity�

PEVA2 – Role model to learners.

3(9$� Ş 7reat Sarents and Juardians wit utPost resSect and 

courtesy.

PEVA4 – Respect contract(s) duly entered into with employer and 

other parties.
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4. Professional Leadership Community and Relationships

3/&5� Ş (nJaJinJ in SroPotinJ

3/&5� Ş &oPPitted to a Yision Ior their students� colleaJues and 

coPPunities and SlayinJ an actiYe role in SroPotinJ a 

distinctiYe school culture and�or ethos�

3/&5� Ş 3reserYe and SroPote local and national culture�

3/&5� Ş 3artnershiSs Eetween the coPPunity and staNeholders�

3/&5� Ş 1urturinJ� PentorinJ and coachinJ�

3/&5� Ş 2utstandinJ interSersonal sNills to ePSower colleaJues 

and communities.

3/&5� Ş $SSly critical analysis and SroEleP�solYinJ sNills to 

educational matters.

3/&5� Ş &reate conduciYe learninJ enYironPent throuJh the 

incorSoration oI new technoloJies�

5. Professional Learning

3/� Ş  $ssess and identiIy own SroIessional needs Ior selI�

development.

PL2 –  Participate in professional development opportunities.

3/� Ş  (nJaJe in a continuuP oI SroIessional Jrowth to iPSroYe 

practice.

3/� Ş  ,ncorSorate new sNills in the teachinJ and learninJ 

processes.

3/� Ş  5eǍect on the suEMect tauJht and how to teach the suEMect 

to students.

3/� Ş  5ecoJnise the interdeSendence oI teacher learninJ and 

student learninJ�

Yes/No Comment

  

a. A task team appointed by the education ministry

b. With members from other schools

c. Within your school

d. Other, please specify

6.  +aYe you enJaJed in discussions on the 
&oPPonwealth SroIessional standards 
IraPeworN with the IollowinJ JrouSinJs"
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Please provide reasons for your answer

 

Yes No

9.  Would you recommend this activity to help improve the quality of teachers in  
     your country"

  

Yes No

��� 'o you thinN the &oPPonwealth SroIessional standards IraPeworN is aSSlicaEle  
        in your country"

  

Yes No

12.  Does the Professional Standards Framework provide an indication of a career pathway      
 within the education systeP"

  

Yes No

�� 'id you ǌnd the selI�eYaluation actiYity in Tuestion � to � aEoYe useIul"   

Yes No

��   :ere you aEle to identiIy Iurther traininJ�deYeloSPent needs throuJh this      
       eYaluation"

  

Yes No

���  $re the standards releYant�aSSlicaEle to your iPPediate teachinJ enYironPent"   

��� :hat do you consider to Ee the characteristics oI a SroIessional teacher"
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Yes No

14.  In your opinion, do you think any of the professional standards listed in the PFS can be  
 iPSroYed" ,I yes� which are they and why"

  

Yes No

��� $re the ǌYe cateJories oI SroIessional standards aSSroSriate"   

Yes No

��� 'o you Ieel conǌdent that you can achieYe Post oI the standards in the 36)"   
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Principals and HODs Validation Instrument (PHOD)

Completed by: Principal/HOD

Please answer these preliminary questions correctly:

e� :hich country are you IroP"�

I� 7ySe oI school� +iJh�3riPary�&oPSrehensiYe�2ther �sSeciIy��

J� 1uPEer oI years teachinJ in total�

h� 1uPEer oI years as 3rinciSal�+2' at you current school �sSeciIy��

Additional Information on questionnaire. 

'eǌnitions oI ,nitial� Sroǌcient or distinJuished

• Initial Ş you haYe with liPited e[Serience in this reJard� (ither as a newly Tualiǌed teacher or 
experienced teacher with limited professional development.

• Proficient Ş you are Tualiǌed and aEle to dePonstrate these SroIessional sNills and attriEutes�

• Distinguished Ş you are Tualiǌed and aEle to dePonstrate adYanced leYels oI SroIessional ethics and 
Yalues� leadershiS as well as own SroIessional learninJ�
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Refer to Appendix 1 for detailed description of standards

Please indicate which level descriptor you believe applies to your abilities for each standard.

DistinguishedProficientInitial

1. Professional Knowledge

3.� Ş  .nowledJe and 8nderstandinJ oI the curriculuP

3.� Ş  .nowledJe oI suEMect Patter

3.� Ş  .nowledJe oI the learner

3.� Ş  .nowledJe oI the teachinJ and learninJ enYironPent

3.� Ş  .nowledJe oI the teachinJ 3ractice

3.� Ş  .nowledJe oI SlanninJ sNills

3.� Ş  .nowledJe oI the education related Solicies and leJislation 

includinJ the riJhts oI children

3.� Ş  .nowledJe oI Pethods oI coPPunication

3.� Ş  .nowledJe oI assessPent PonitorinJ and eYaluation oI 

the learners

3.�� Ş .nowledJe oI Tuality assessPent� PonitorinJ and 

feedback procedures.

3.�� Ş .nowledJe oI inIorPation and coPPunication technoloJy 

�,&7� includinJ a wide ranJe oI new technoloJies�

2. Professional Skills and Practices

363� Ş .nowledJe oI the conte[t in which teachinJ strateJies are 

developed.

363� Ş .nowledJe oI Tuality assessPent� PonitorinJ and 

feedback procedures.

363� Ş (ǋectiYely reYiew and reǍect on teachinJ and learninJ 

practices.

363� Ş $ saIe and suSSortiYe learninJ enYironPent�

PSP5 – Team spirit and collaboration

363� Ş &oPPunicate SroIessionally

3. Professional Ethics, Values and Attributes

3(9$� Ş 5esSect Ior learnersš riJhts and diJnity�

PEVA2 – Role model to learners.

3(9$� Ş 7reat Sarents and Juardians wit utPost resSect and 

courtesy.

PEVA4 – Respect contract(s) duly entered into with employer and 

other parties.
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4. Professional Leadership Community and Relationships

3/&5� Ş (nJaJinJ in SroPotinJ

3/&5� Ş &oPPitted to a Yision Ior their students� colleaJues and 

coPPunities and SlayinJ an actiYe role in SroPotinJ a 

distinctiYe school culture and�or ethos�

3/&5� Ş 3reserYe and SroPote local and national culture�

3/&5� Ş 3artnershiSs Eetween the coPPunity and staNeholders�

3/&5� Ş 1urturinJ� PentorinJ and coachinJ�

3/&5� Ş 2utstandinJ interSersonal sNills to ePSower colleaJues 

and communities.

3/&5� Ş $SSly critical analysis and SroEleP�solYinJ sNills to 

educational matters.

3/&5� Ş &reate conduciYe learninJ enYironPent throuJh the 

incorSoration oI new technoloJies�

5. Professional Learning

3/� Ş  $ssess and identiIy own SroIessional needs Ior selI�

development.

PL2 –  Participate in professional development opportunities.

3/� Ş  (nJaJe in a continuuP oI SroIessional Jrowth to iPSroYe 

practice.

3/� Ş  ,ncorSorate new sNills in the teachinJ and learninJ 

processes.

3/� Ş  5eǍect on the suEMect tauJht and how to teach the suEMect 

to students.

3/� Ş  5ecoJnise the interdeSendence oI teacher learninJ and 

student learninJ�

Yes/No Comment

  

a. A task team appointed by the education ministry

b. With members from other schools

c. Within your school

d. Other, please specify

6.  +aYe you enJaJed in discussions on the 
&oPPonwealth SroIessional standards 
IraPeworN with the IollowinJ JrouSinJs"
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Yes No

9.  Would you recommend this activity to help improve the quality of teachers in  
     your country"

  

Yes No

��� $re you aware oI the &oPPonwealth 3roIessional 6tandards )raPeworN"   

Yes No

���  'o you thinN the &oPPonwealth 3roIessional 6tandards IraPeworN is aSSlicaEle in  
 your country"

  

Yes No

��� +aYe discussions Eeen held with your teachers to discuss the &oPPonwealth     
3roIessional 6tandards )raPeworN" 3lease elaEorate�

  

Yes No

�� 'id you ǌnd the selI�eYaluation actiYity in Tuestion � to � aEoYe useIul"   

Yes No

��   :ere you aEle to identiIy Iurther traininJ�deYeloSPent needs throuJh this      
       eYaluation"

  

��� ,I yes� how were you inIorPed aEout the &oPPonwealth 3roIessional 6tandards )raPeworN"
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Yes No

��� ,s staǋ SerIorPance at your school eYaluated on the Easis oI the standards" ,I yes� 
please describe how.

  

Yes No

��� +aYe the standards Eeen incorSorated into your schoolšs iPSroYePent Slans" 3lease 
elaborate.

  

Yes No

��� +as the school PanaJePent Eody �SrinciSal�+2'šs� collaEorated with other 
staNeholders and schools to iPSlePent the standards" 3lease e[Slain how�

  

Yes No

18. In your opinion, do you think any of the professional standards listed in the PFS can be 
iPSroYed" ,I yes� which are they� and why"

  

Yes No

��� $re the ǌYe cateJories oI SroIessional standards aSSroSriate"   
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Yes No

19. Do you think the application of the professional framework has impacted on the 
learnersš SerIorPance in your school" +ow"
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Policy-makers and Ministry Instrument (PM)

Please answer these preliminary questions correctly:

a� &ountry in which you worN�

E� 3osition within the Pinistry�institution�

This section is to be completed by policy makers (education ministry representatives) (PI)

Yes No

�� +as your 0inistry SarticiSated in the deYeloSPent oI the 3&6)" ,) so� Slease SroYide a 
brief overview of the ministries involvement.

  

�� :hat strateJy has Eeen Iollowed to increase awareness oI the 3&6)"
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Yes No

�� 'oes your country haYe reJulatory Eodies Ior teachers" ,I yes� Slease SroYide the 
name(s).

  

Yes No

�� +as this strateJy Eeen successIul"�   

�� :hat is the role oI these reJulatory Eodies"

�� 'o you ǌnd the aEsence or Sresence oI these Eodies useIul in your country"

�� 7o what e[tent are they inYolYed in deYeloSinJ SroIessional standards"
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�� :hat is the role oI teacher associations in the country"

��� :hich asSects do you looN at when you Peasure teacher SerIorPance in your country"

Yes No

�� +aYe the &oPPonwealth SroIessional standards Eeen incorSorated in national 
Solicy"

  

Yes No

��� +aYe the SroIessional standards in your country Eeen reYiewed in liJht oI the 
&oPPonwealth 3roIessional standards IraPeworN" �,�

  

Yes No

��� 'o you haYe a way in which you Peasure teacheršs SerIorPance" ,I yes� Slease e[Slain�   
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13. What are the minimum standards in your country for:
a. school leaders

b. experienced teachers

c. new teachers
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c. No, the 
process has not 
started.

b. The process is 
in the beginning 
stages

a. Yes, the 
process is well 
underway

Please tick the applicable response for each of the 
questions below. 

��� $re there Srocesses in Slace Ior PonitorinJ the 

iPSlePentation oI the IraPeworN" �e�J� $ SerIorPance 

aSSraisal and PanaJePent systeP linNed to the 

professional standards) 

��� +as a Pinisterial Eody Eeen created Ior the PonitorinJ 

oI the iPSlePentation oI the standards" 

��� $re there PechanisPs�coordinatinJ Eodies�tasN teaPs 

which haYe Eeen Sut in Slace to worN on iPSlePentinJ 

the reYiewed standards" 

17. Which of these processes have been undertaken 

in iPSlePentinJ the &oPPonwealth standards 

IraPeworN" 

����� 'iscussions with Eroader staNeholders e�J� 

Ministry, universities, teachers and school leaders, 

laEour orJanisations and SroIessional Eodies� 

����� 5eYision oI national Solicy and adoStion�

adaStation oI &oPPonwealth SroIessional 

Standards framework. 

����� 5eYision and aliJnPent oI teacher Tualiǌcations� 

����� 'eYeloSPent oI in�serYice teacher uSJradinJ 

courses�SroJraPPes that will address aliJnPent 

to the professional standards framework. 

17.5. Other, please specify: 

18. Please add any other comments

Yes No

��� 'id you ǌnd the &oPPonwealth 6tandards )raPeworN useIul"   
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��� :hich oI the standards can Ee iPSroYed" 3lease SroYide soPe suJJestions�

Yes No

��� $re the ǌYe cateJories oI SroIessional standards aSSroSriate"   
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