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MESSAGE 

FROM THE CHAIRP$RSION

A s South Africa enters into the second
decade of democracy, JET has the
opportunity to reflect on this period, and

indeed, the two years of its existence prior to
1994.

How has JET fared through this period of rapid
change? Initially, a grant-making organisation
with R500 million in funds to support locally-
grown educational service providers, JET has
succeeded in supporting transformation in the
education system and providing needed start-
up resources for smaller NGOs.

However, with the 'funding climate having
changed over the last ten years, not all of
these benefits have bleen sustained. The NGO
environment has bec;ome highly competitive
with many NGOs cornpeting for both tenders
and donor funds.

Without doubt, despite the anged climate,
the space occupied by NGO like JET is an
important one. JET's sound track record for
high quality delivery and rformance in
promoting a more equitabl and enabled
society is a solid base fr, m which new
research and policy dire nons can be
informed. JET programmes! ntinue to help
us better understand how system
improvements can be be r effected and
implemented for the benefit a both the learner
and the adult in the world of work. These
services are of value theA to partners in
government, the private sect ,the NGO world
and civil society, more broadl .

What this has meant for some is nothing short
of closure. For others, it has meant a change
in practices. For, at the same time that there is
increased competition within the sector, there
is also the need for increased co-operation
and collaboration bet\~een service providers in
order to complete lar~le projects. JET has seen
these changes as a positive opportunity for
redefinition and is now coming into its own as
a new entity JET Education Services.

Having achieved accreditation status as an
education and training service provider
through the ETDP SETA, and registered as a
Public Benefit Orga'nisation, JET Education
Services is flourishing as a leader within the
sector. JET will continue to fulfil its mission, in
alignment with the need to address the key
human resource priorities in the country, by
supporting quality learning outcomes and
results in the schooling sector. Importantly, this
work is an important contributor towards the
development of a more highly skilled
workforce able to compete in global and local

markets.
Thandiwe January McLean

Chairperson
JET Education Services

Financially, in the year under review, JET has
recorded a solid performa and is in a
strong position to continue to expand on niche
activities, explore new ventu and enter the
second decade of democra with a clear role

still to play.



O ver the last eleven years, in the context
of rapid change, JET has been one of
the few really successful NGOs to

respond and adapt to a dramatically
transformed educational landscape and a
highly complex environment, where the
boundaries between the local and the global
have become blurred.

JET has strengthened its position as a key
player in the development of policy, the
application of relevant theory to practice, the
dissemination of leading-edge research on
what really makes schools tick, and advocacy
for the effective institutionalisation of
accountability measures that will support
quality learning outcomes. The portfolio of
projects under JET's management, on behalf
of national and provincial Departments of
Education and a number of local and
international donors, gives testimony to the
quality of our work.

challenges in the sector also means that we
will continue to emphasise t e importance of
effective leadership and go ernance, at all
levels of the system, to ensu that resources
are effectively allocated to im rove the quality
of teaching and learning in cI ssrooms.

As well, as a strong proponent of best practice
in workforce advising and counselling, JET is
distinguishing itself anew. This is in response
to both the needs of industry and adults
learning to sustain their livelihoods, achieve
their human aspirational goals and attain new
levels of skill. Importantly, JET's programmes
articulate with the req'uirements of the National
Qualifications Frame'Nork. Our work with the
Department of LabolJr and the SETAs show
JET's capacity to irrtegrate and deliver on
multiple demands across key sectors in the

economy.

We remain committed to a ing value to the
realisation of transformatory goals. And, in
working with other NGO, civil society
members, the private and pu lic sectors, JET
Education Services continu to foster co-
operative alliances that opem up new spaces
for action, debate and partici ion in a robust
and emergent market econo y.

With a solid track record for delivery and a
sound reputation for fund-holding and project
management, JET Education Services enters
a new phase of implementation coinciding with
South Africa's entry into the second decade of
democracy. Our efforts will be directed to
making this decade one of meaningful
inclusion, participation and capability
enhancement for learners of all ages. Our
holistic approach to addressing key

,c~
Nick Taylor ]1

CEO
JET Education Services
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SCHOOLDEVELOPMENTANDSVP:qORT

T he School Development and Support

Division continues to enjoy direct

involvement with a number of high
quality projects that ultimately seek to benefit
the South African learner by providing access
to a 21st century education in the context of
rapid change. Changing expectations of the
school delivery system are positive aspects of
demand that serve to make the system more
accountable for measurable outcomes along
the dimensions of quality, quantity, efficiency,
effectiveness and equity. Historically a supply-
led system, the School Development and
Support Division seeks to meaningfully
engage with the South African education
system, at all levels, in order to promote and
facilitate delivery that is more responsive and
relevant to the broader world of work,
community and global citizenship.

Mahlahle

Implemented in 86 schools in the Giyani and
Phalaborwa districts of Limpa 0 province, the
year under review saw this project shift its
emphasis towards consoli ation and the
establishment of systems 0 ensure that
activities begun in 2000 wli be sustained
beyond the projecfs four-year life span.

The final external evalUati~O indicates that

learners in project schools how significant
improvement in learner pe ance over the

life of the project. I I

Below is a brief description of the projects
managed by the School Development and
Support Division.

;~~

",:t;;

Learners with S~ci1 Education Needs (LSE): Inclusive

Education Proje t

This project was implementJ in the Eastern
Cape, Northwest and KwaZul -Natal as a pilot
for the implementation 0 an inclusive

educat on system in
South Africa. Funded
throug the Danish
International
Devel pment Agency
(DANI A), in excess of
iR15 illion, the final
year the project in
!2003 as focused on
iconsol dating project
!gains. rogress reports
idocu ent successful

i imple entation and

I lare a aluable source
!of Jq owledge and
Ilesson learned from a
!proje that has
assis d the

,depa ent to optimise
I the rticipation of

leame s with special
edu ion needs in the

I mains eam schooling

syste .Delegates parlicipating in the Management for De~t FoundaOOn (MDF) capacity-bui/ding for education
managers in Limpopo province



The Inslitutional RPL Team from EsaykJi FET College, Port Shepstone, KwaZuIu-Nalal

Khanyisa Edufati~ Support
Programme I

Managed as a joint venture b tween JET and
Cambridge Education Consul nts (CEC), this
programme, funded through the Department
for International Developm t (DflD) in the
amount of R240-million, see to support the
Limpopo Department of Edu ion. Begun in
May 2003 and running for a period of seven
years, the programme's ain objectives
include: capacity-building at II levels of the
Department; improving the q ality of schools
in 750 primary and 250 s ndary schools;
and the enhancement of Ii e and learning
opportunities for out-of-scb 01 youth from
disadvantaged and marginali ed communities.

Co-operation in Education
between the Netherlands and SA

(CENESA II)

-See the Focus section on CENESA II.

Support to Education and Skills

Development (SESD) Programme
This 3-year programme started in January
2003 and funded through DANIDA in the
amount of R100-million, seeks to increase the
employability of male and female youth and
adults, through the delivery of practical and
labour-oriented education and skills training
programmes. With a focus mainly on the FET
band, the programme is being run in the
Western Cape, the Northwest and KwaZulu-
Natal, in conjunction with the National
Department of Education, the Department of
Labour and the South African Qualifications

Authority (SAQA).

Mveledzandivho Sch~ol Support

Project II

Known as the 'knowledge Cf1~ tion' project, the Mveledzandivho School upport Project,

funded by the BHP Billit (South Africa)
Development Trust, aims I 0 improve the



quality of teaching and learning in 29 schools,
across six provinces, in areas where BHP
Billiton has mining interests. This project,
worth R30 million, is managed by JET as
project fund-holder and management support

agency.

Education in the roll-out! of its district
decentralisation strategy. Th programme will
run for 3 years, at an estim ted cost of R20
million, with the purpose 0 supporting the
devolution of decisions and fu ctions to district
level. JET has partnered th Copenhagen
Development Consultants I 0 manage the

programme.

Eastern Cape Education

Management Support
Funded by the Swedish International
Development Agency (SIDA), the project
supports the Eastern Cape Department of

NoI11I West ~tes partX:ipaling in the Ma~t for Qewlopment Foundation (MDF) capacifY-buikiing for edUCf'oon managers



FOCUS: CENESA II NORTH-SOUTH CO-ppjRATION

AND LEARNING

T he five-year contract to manage and co-
ordinate the activities of CENESA II was
awar(jed to JET and NUFFIC, a

Netherlands-based NGO, in 2000. The aims of
the co-operative venture are:

In the FET sector, the hared learning

approach has been particu arty successful.
The experience of ROGs i.e., the Dutch
equivalent of South African F1 T colleges) has
been shared to adv~ tage through
mentorships, networks I nd exchange

programmes that have bee organised for
Chief Executive Officers and other FET staff
members between 2001 andl 003.

The high level of govemme involvement in
the programme through pa icipation in the
Steering Committee has ens red that senior
management is involved in Str' tegic decisions.
The space given to thle DO~ to manage and
give direction to the pr gramme has,
therefore, been an impo~ t factor in the
programme's success.

.To strengthen and sustain the development
of human and organisational capacity in the
formal education sector at national,
provincial and institutional levels;

.To create opportunities for mutual learning
between the two countries in the field of

education;
.To provide support for curriculum

development and implementation,
especially in the General Education and
Training (GET), Further Education and
Training (FET) and Higher Education
bands.

Within the CENESA II ~ r ogramme, the

following nine operatin~ projects are

underway: I IProgramme implementation
The programme, jointly funded by the
Department of Developmental Co-operation
and the Department of Education and Culture
in the Netherlands, is valued at R48-million.
The programme is being implemented at
national le\l'el in the Department of Education
(DoE) and the Northwest, Limpopo and
KwaZulu-N,atal provinces.

.Baswa at Risk Project
The partnership between e University of
the North and the Unive ity of Groningen
seeks to develop th capacity of
approximately 100 out-of school youth in
the Mahwelereng District, okopane.

Activities are delivered by a partnership
between the relevant departments of
education and Dutch and South African

implementing agencies.

.Curriculum Deve/fJpmerl & Assessment
in primary schools
This project is implemen in partnership
with the SLO and CITO, 0 Netherlands-
based development orga isations and the
Limpopo, Northwest an KwaZulu-Natal
provinces to capacitat 1 provincial and

district-level officials.

Programm e approach

The programme is aimed at contributing to
transitional processes in the South African
education sector. Special attention is given to

formerly disadvantaged population groups,
such as women, as well as historically under-
resourced institutions and regions.

.Implementing RPL in Sq th Africa
A four-year pilot project in olving 2 clusters
of FET colleges in each 0 the 3 provinces
seeks, in partnership with CINOP/EVC, to
set up effective and efficie t RPL admission

processes. I



Services at Vrije unive ~ ity, research is being conducted to dev lop appropriate

strategies to increase en Iment and pass

rates in Maths and Scien .

.Capacity DevelO f men for EMD Co-

ordinators and ircui managers at

District level
Implemented by 3 ind pendent Dutch
consultants and the MDF, Dutch agency.
the purpose of this projecf s to develop the
capacity of EMD co-ordin ors and District
and Circuit Managers: to implement
education policies ~ d legislative

requirements effectively.

.CHE-HE Branch Resear~ Evaluation
Implemented by the cd. ncil on Higher
Education (CHE) and the Quality
Committee (HEQQ), in artnership with
Twente University, this roject seeks to
assess the quality' of po t-graduate and
other research activities in HEls.

The nine CEOs of the FET Colleges on training in the Netherlands

.Instructional Leadership and
Management Project
Begun in 2002, the training of 20 district
officials, as facilitators, and 45 SMT
members in each of the 3 provinces is
underway to promote the support of quality
teaching and learning in schools.

In each of the above prOject~ a high premium

is placed on opening spa s for dialogue,

exchange and shared learni g, in alignment
with the CENESA framewo~ ocument.

.National Qualifications Framework and
RPL
Selected SETAs are assisted to develop
RPL standards and instruments through
this project.

.Capacity-Building and Quality
Assurance Framework (FET Institutions
and the Netherlands-based FET-
equivalent)
CEOs managing the change and merger
processes in FET institutions are mentored
and trained through this exchange
programme that is followed by on-site

support.

.Mathematics, Science and Technology
Education Centre, in the Northwest
Province
Implemented by the Northwest Department
of Education and the Maths, Science and
Technology Education (MSTE) Centre, in
partnership with the Development Unit of
the Centre for Development Co-operation Mr Narend Singh: KwaZulu-Na~1 MEC for E(Jucation, with Matrien van

Ossendolk: Management for De\f9bpl1NHlt Foundatkm (MDF) facilitator



T his project, funded by the Business Trust
in the! amount of R 139 million over 5
years, has focused on producing

systemic educational change at classroom,
school and district level. Learner performance
in reading, writing and mathematics, in over
500 secomjary schools, has been the key
focus. SU~lport to district officials, school
governing bodies, school management teams
and educators within the classroom has
served to improve school and district
functionality and create conducive learning
environments for improved learner results.

a new demographic diStribf on of schools
came into being.

I I

Given that the focus on distric t development is
an essential part of the (!lP model, the
restructuring process in t~ese provinces
greatly diluted the QlP ,ntervention. A
disappointing set of matriCl lation results in
2003 reflected this. For thc se provinces in
which restructuring did rlbt take place,
improvements in the matricu ation results for
QlP schools continued to be significantly
higher than those for non-QlFj> schools.

With projec:t close-out being effected at the
end of June! 2004 after five years of sustained
implementation, the Human Sciences
Research Council (HRSC), as external
evaluator, is contracted to conduct the final
impact study and consolidate findings from the
earlier mid-term and baseline evaluations.

:bpacity-building

:ompleted within
Ian, but the real
1 comes when
3ctices learned
easures in place

limplementation

The implementation ot (
projects like the alP may be
the project's prescribed lites!
challenge to implementatic
seeking to sustain the pr
through the project. Having rr
to ensure that quality
continues is vitally important.

Achievements Therefore, a key question ~ at the annual
provincial bosberaads wa: How would
schools and districts sustai best practicesThe project has produced marked gains in

learner peliormance. In 2002, QlP
schools, as a whole, out-performed the
national mean by significant margins
for:

.Increases in the absolute numbers
of candidates passing the

examination;
.The numbers of learners obtaining

exemptions; and
.The nurnbers of learners passing

Mathematics, on both the Standard
Grade and Higher Grade.

In 2003, alP activities were disrupted
by provincial restructuring in four
provinces. As a result, the landscape in
which the alP operated changed
dramatically. Entirely new district
offices were created and staffed by
new persorlnel. Under their jurisdiction,



~

"

and the levels of learner performance attained
through thE~ project intervention, beyond the
project's close-out?

Conclusion

The alP model of school dE
in particular, its emphasis
accountability through its cril
with the content and outc
learning in classrooms, has
far beyond the 524 schools re
the project.

velopment, 

and,
)n a culture of
cal engagement
)mes of actual
)egun to spread

~ched directly by

These "makgotla" culminated in sustainability
plans being developed for district and school
officials in all nine provinces. Participants
concluded the bosberaad proceedings with
the understanding that what mattered most,
post the project's close-out in 2004, was not
whether sustainability plans existed, but
whether they were going to be implemented.
The mood was summed up by Ms Mashimbye:
Central Region Executive Manager. In her
address to the 2003 North West Province
lekgotla, she said the

following:

The modalities Pioneered ~ bY the project provide concrete exemplars r the rest of the

schooling system. This is th i lasting legacy of

the QlP's success. I

We expect to see all the
districts in the central region

following the sterling example
of QLP districts and schools.

We expect to see them
implementing the same best
practices and enhancing the

quality and efficiency of
learner results. We want to

see achievements sustained,
replicated and brought to

scale.



I n seeking to provide accessible, quality

workforce development services to South

African viorkers, the Joint Education Trust
and Ford Foundation provided funds to enable
JET Education Services to develop the
necessary model and infrastructure. The end
of 2003 saw the Workforce Development
Division (WFD) well on its way to achieving full

self-sustainability.

Adapted from a successful Council for Adult
and Experiential Learning (CAEL) programme
in the USA, the WFD model follows a holistic
approach in bringing together the following
elements:

.It is an effective tool for (
related skills deficit challer

.Employers' may claim bac
costs from the Skills Deve

ddressing work-
ges; and

~ implementation

:>pment Levy.

.Company needs assessment
.Career path advice for individual workers
.Holistic plans to bring these together
.Brokering training to make it happen

through formal learnerships or specially

targeted programmes

Given the priority placed on raising the skills-
base in SI:>uth Africa, the WFD model is
recognised as being particularly valid. Wth an
application across the twenty-five Sector
Education and Training Authorities (SET As) ,
benefits that flow from the model for
employers are twofold:

Major projects ~.20

Gauteng Departme t of ansport Taxi
Industry Training ogra me

Begun in January 200G, the rogramme is to
run for 16 months. 777 exec "ve members of
taxi associations have i completed 46
Dipaakanyo workshops a begun skills
training towards the provi ion of a more
responsive, client-oriented taxi service. A
special focus on this progr mme is found
below, on page 14. I

~

Computershare -~ew H, rizons

Project
Computers hare, the world largest stock
transfer company, retrench employees at its
local offices, after pressure e erted by broader
global rationalisation proce eso In order to
minimise the negativ impact of
retrenchments, the New rizons Project,
begun in July 2003, trained Computershare
employees. Entrepreneu' I and self-



sufficiency ,courses have focused on a variety
of topics in<:luding:

.Tourism

.Educator training

.Marketing management

.Estate agency work

.Small bulsiness management

.Childcarl3

.Financial management

.Motor ml3chanics

.Call-centre operations

~~

First National Bank

Completed in June 2003, 956, out of an
original 1000, First National Bank (FNB)
employees completed a nationwide assessor
training programme. Activities included:

.The provision of computerised on-line
assessor training for workplace assessors

.The training of staff facilitators of on-line

learning programmes
.Techniccil assistance to trainee assessors

throughout the pilot project.



provided by thE

Entrepreneurs
on topics suc
service, conflic
and first aid.

JR School of
)ffering courses
') as customeri 

management

Background
Plans to recapitalise the taxi
industry alEio include plans to
promote the democratisation of
207 taxi associations in
Gauteng, equitably allocate
routes and train taxi leaders.
The implementation of these
plans is intended to help reduce
violence within the industry and
improve commuter safety.

Demonstrated c
provided cour~
national dipl<

Operation Mar
level 4). I

)mpetence in all
es leads to a
ma in Taxi

agement (NQF

Driving Transformation

To assist with this transformatory project, the
Workforce Development Division (WFD) of
JET, in partnership with Gautrans, has
implemented fully monitored skills training
programmes for 1800 taxi association leaders.

JET's role

In addition to learner prepari tion through the

Dipaakanyo workshops, JE1 was contracted

to monitor learner progress. :ach learner has

been registered on the JE'. Skills Enabler

programme and is tracked through his or her

chosen training programme. ,j,~T has provided

quality assurance monitorin ~ and an impact study of the project wil establish the

programme's usefulness or programme

participants and Gautrans.

Dipaakanyo workshops, offered to groups of
25 at a time, are an important aspect of the
retum-to-learning programme. These three-
day workshops help participants to adapt to
changing circumstances and gain control of
their lives through greater self-awareness.
Practical themes are covered
with partic:ipants to promote
shifts in attitude, skills and

knowledge.

As a testimony to the succe
Gautrans is currently in

securing addit
support the tr.
non-executive
Gauteng. It is
provinces with
have the oppo
their taxi associ
and dynamic pi

is of the project,
:ne process of
)nal funding to

ining of 40,000
taxi-drivers in

loped that other
iimilar needs will

tunity to expose
~tions to this vital)gramme.

The Dipaak.anyo workshops are
then followed by skills training
courses which run for two to
four days each. These are



Projects in 2003 National Departme~t Of
j ucation

(NDoE) Support prcl»gra e -Phase 2

This programme is a five-y r project funded
by the Department f International
Development (DflD) to pr >mote effective
policy-making and develop implementation
capacity within the DoE and Provincial
Education Departments. JETI~; function is to:

Gauteng Education Development Trust
(GEDT)
The GEDT, a partnership between the private
sector and the Gauteng Department of
Education (GDE), was set up to fast-track the
delivery of innovative projects. The Trust aims
to help the GDE achieve its strategic
priorities through the provision of
creative technical expertise and
financial assistance. JET has been
appointed as the administrator of the
Trust to:

.Hold fun,ds

.Manage finances

.Manage projects

.Provide 1technical assistance

Gauteng Provincial
Government Bursary Fund

(GPGBF)

The purpose of the Gauteng
Provincial C~overnment Bursary Fund
(GPGBF) is; to provide bursaries to deserving
learners frclm disadvantaged communities to

access furttler learning opportunities at tertiary
institutions, technikons or colleges. To
augment graduates' possibilities for

employmerlt within the public sector, the

provincial departments are encouraged to

provide learners with relevant workplace

exposure.

.Assist with planning

.Provide financial manage ent

.Provide logistical and administrative
support (i.e., including mo itoring, reporting
and other functions rei ted to general

project administration)
.Provide an effective proj management

service

.Procure and manage te I expertise

Prior to the project being transferred to the
Gauteng Shared Services Centre (GSSC) in
May 2004, JET has played the role of bursary
fund-holder and manager, responsible for all
administratiive, logistical and financial services
associated with the maintenance of a well-
managed b,ursary scheme.



T he Recognition of Prior Learning (RPL)

Unit, at the forefront of developments in

the field, has focused in the period under
review on advocacy, research and leading-
edge contract work.

of Education's EGO Oirectora e to upgrade the
skills of 4,500 EGO practiti( ners from NQF
Level 1 to NQF Level 4. The )rocess included
an intensive RPL phase, wt1 ~re practitioners
were assisted to developll a portfolio of
evidence of their prior le~lrning. Several
practitioners were found to Ie competent in
the full EGO Level 4 qualificat Dn through RPL,
while others were found to Ie competent in
specific EGO-related unit star dards.

Research and development

Following 1:he development of policies for
SAQA, the unit was commissioned by the
ETDP SETP\ to develop RPL policy, conduct an
environmental scan of RPL practices and
processes among ETD providers and develop
an RPL Handbook/Guidelines Document for
the benefit of ETD providers. Currently, the
RPL Handbook is distributed to newly
accredited f::TD providers by ETDP SETA.

Conference

In July 2003, the RPL Unit hc
RPL conference attended by
Local and international speak
impact of RPL implementatiol
stakeholders to increase thei
RPL processes. A key c
conference was the establist
research and development ru

sted a three-day
)ver 200 people.
~rs analysed the
and challenged
commitment to

Jtcome of the
ment of an RPL
twork.

Contracted work

Recently, the RPL Unit, as part of a
consortium, was contracted to the Department



I n the YE~ar under review, the CD-ROM-
based RPL and Assessor Training course
was completed for the technikon sector.

The course was then introduced to technikon
lecturers. 22 lecturers across the sector are
enrolled in the pilot and are mentored by eight
RPL expert:;.

rules and best practices that govern
assessment in South Afri .This section
prepares the learner for th implementation
of RPL with real candidat .

.The fourth section f uses on the
implementation of the R L process and
doing an assessment of candidates'
competencies. Learners rk with actual
candidates to apply knlowledge, skills,
attitudes and values learred through the
course. II

The cour~)e, developed by local and
international experts, is divided into four main
sections. A synopsis of the course content
follows:

\M1ile technikon lecturers ar4
the course, positive CI
participants indicate the valul
had for their personal al

development. One partic
following to say: I

still completing
Imments from
ithe course has
Id professional

Dant had the

"There is a lot of depth to tJ
although completing the ta~

been difficult, the readings aJ

extremely interesting anc
enhancing. I did not realise

be beneficial, until I began pc

course."

'is 

course, and
f<S on time hasId 

resources are

knowledge-
that RPL could
rticipating in this

.The first section is devoted to a focus on
adult learning: What are the different styles
of learnling adopted by adults? What
contributes to effective adult learning?

.The seicond section delineates the
historical trajectory that RPL in South Africa
has followed.

.The thirdl section provides learners with the
opportunity to engage with different
theories of assessment and highlights the
centralit:~ of having a comprehensive
understanding of assessment. Generated
understandings are aligned to the current



II:

I nternationally, service-learning is

recognisled as a strategy that links the

curricula of Higher Education Institutions
(HEls) to the development priorities and
needs of lolcal communities. It also provides
learners w'ith opportunities to apply the
theory of their discipline to identified
community needs. It enhances their civic
learning and opens new research
opportunitie~s for academic staff.

The aim of 1the Community Higher Education
Service Partnerships (CHESP) project is
two-fold. It :5eeks to:

.Develop and research pilot academic
programlmes that make higher education
curricula more relevant and responsive to
community needs; and

The diversity of concerns c
courses indicates that curl
developed in consultation wit
order to be more responsive
needs and demands.

)vered 

by theseicula 
has been

I communities in
to communities'

.Use dat,a generated from these pilots to
influence higher education policy and
practice, at a national, institutional and
programlmatic level.

In 2003, in collaboration with eight HEls, JET
supported 1:he development of 51 accredited
service-learning courses in 29 academic

disciplines.

All service-learning courses f1
subject to a comprehen~
evaluation and research pro~
include in-depth response~
academic staff, communi'
agencies. Generated data
develop indicators for the quc
service-learning in collabc
Higher Education Quality Cc
of the Council on Higher Ed
draft policy on service-leamir
Department of Education (Dc

developed.

nded by JET are
ve monitoring,"amme. 

Surveys
from learners,

( and service5 
then used to

lity assurance ofration 
with thellmittee 

(HEQC)
lcation (CHE). A
~ for the national=) 

has also been

Some of thE~ development priorities addressed
by these CQlurses included:

During 2003, the program was extended
with and four new HEls in th technikon sector
participated in CHESR

, I



FOCUS: INDUSTRIAL ENGINEERIN(; 1 ETS

SERVICE LEARNING I

A t V\fits University, the Industrial
Engineering degree has taken on a new
direction with the introduction of a

service-learning course, introduced as a pilot
exercise in the fourth and (final) year of the

Operations Management course, first in 2002
and then rl9peated in 2003. 2004 sees the
service-learning course becoming a formal
part of the Operations Management
curriculum.

The course is comprised of 14 weeks of
lectures, w,ork experience and independent
study. Thirty-percent of total course time is
devoted ito service-learning. Learners
complete a relevant service-learning exercise
as a final a~isignment.

Implementation I 1,

At the start of the module, Ie ~ers processed
information about the works~pp through site-
visits. The requirement to he p the workshop
improve its efficiency, the saw learners
playing the role of 'would be' consultants
responding professionally to e needs of their
clients.

Outcomes r

Through the course, learners
studies and recommendel
realise productivity improverr
global best practices for simil

performed work-
strategies to

ants, in line withar 
operations.

The mutual benefits of the course -to both
learners and community participants -are
recognised by the EngineerirJg Council of SA
(ECSA) which now accretJlits engineering
degrees on the basis O~ a number of
out~mes.' inclu.ding a !fOCUS n the role of the
engineer In society.

Planning and conceptualisation

The value of the service-learning component
within an Industrial Engineering degree is
recognised as an innovative way to address
the practical component of the programme.
The aim is to optimise management processes
for productivity and quality improvement. In
2002, the Wits CHESP office contacted
managers of self-help centres employing
physically disabled people. Discussions led to
the selection of Casa do Sol Enterprises -a
Johannesblurg-based workshop offering work
opportunitiE~s to intellectually disabled persons
-as the pilot service-learning site.

Looking to the future, the I introduction of
additional service-learning modules to
complement other engineerlihg degrees will
further enhance the relevan 'fof the discipline

and the quality of teachi and learning

conducted at this level.



Major research initia "Yes

The largest of JET's resea initiatives is the

Pupil Progress Project (PR " conducted in
partnership with the Weste Cape Education
Department (WCED). The P uses a sample
of 90 schools, chosen to r, present the full
spectrum of variation in rms of socio-
economic status and lea r performance,
across the province. The prqject is guided by
the conclusions of the JET PUblication Getting
Schools Working, a surve~ of research on
schooling, both in Sou~h Africa and
internationally (See the FocliJS section). Data
has been collected on princip~ls' management
practices and educators' cla$sroom practices
and the results will be correlated with learner
performance, as measured !by the Grade 6
literacy and numeracy tests 1 ministered to all

schools in the province at the nd of 2003 (see

next page). !

Research into factors that
influence the quality of schooling

The Evaluation and Research Division seeks
to understand, as one of its central projects,
why the ~,outh African schooling sector,
continues to show results in learning
outcomes of poor quality. Despite relatively
high levels IDf expenditure, the evidence at our
disposal incjicates that our schools are highly
ineffective c~t teaching children to read, write
and perform the four arithmetic operations.
'Mly this is so is one of the most intractable
questions of the new South Africa and reflects
one of tnle most enduring legacies of

apartheid.

These over.3.rching questions drive the work of
the Division and are at the core of the baseline
studies and impact evaluations of the many
school development projects with which JET is

involved, inl:luding:
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The largest of JET's

initiati es in this field is

the Longitudinal

Eval tion of the

Colt Collaboration

Fund, a Business

Trus -sponsored

proje managed by

the N tional Business

Initiati~e. The fund was

established to assist

the m~rger process of

the ! FET colleges into 50 Further

Edu .on and

Train !.g Institutions.
! This ve-year project

concl es in 2004,

when a final evaluation will a$sess its impact.

~

learners like these

The rVEr (Technical $Ind Vocational
Education and Training) R~"onal Study is a
comparative study of the ET systems in
seven Southern African coun .es. The project
is a partnership between ET, the British
Council and the Human ~ences Research
Council (HSRC). Case studi~$ from the seven
countries will form the basis I~r a dialogue on
emerging best practice a ross the sub-
continent.

Assessment of learner
performance
The JET literacy and numeracy tests at Grade
3 and 6 levl~ls, developed in 2001, have been
in demand 'from a variety of clients interested
in designing, school development interventions
and trackirlg their impact. To date, these
instruments have been administered to well
over 25,000 learners in 5 provinces.

An important advance in the field of learner
assessmenlt is the decision by the WCED to
administer diagnostic instruments in all
primary schools in the province. JET was
awarded thle contracts for the development of
the tests for Grade 3 in 2002 and Grade 6 in
2003. The WCED instruments allow for the
assessment of each school in terms of specific
literacy and! numeracy outcomes and level of
pe rformance.

The FEr Responsiveness Phase II is a
follow-up to the 2001 JET/H RC project, and
aims to gain a more in-depth nderstanding of
the factors that impact on th employability of
college graduates across ifferent labour
market contexts. The proje is tracking 1000
graduates in Engineering and Business
Studies from colleges in Gauteng, Durban, the
Cape Metropole and Limpop().

Research in the field of Further
Education and Training

1ft Digital ViI/ages
late the extent to

viding IT access
in townships

An Evaluation of the Microsc
was commissioned to investi!
which these facilities are prc
to disadvantaged communit
and rural areas.

Research in this important sector of the
education and training system is relatively
undevelopE~d, and, in recent years, JET has



FOCUS: JET LAUNCHES GEtTING ~CHPoLS

WORKING I j jcc

O n the 13th August 2003, at the Centre
of 1the Book in Cape Town, JET

laurlched its new work: Getting
Schools ~i(orking, by authors Nick Taylor,
Johan Muller and Penny Vinjevold. Key
speakers ,3t the event were: Ms Naledi
Pandor, wh,o was Chairperson of the National
Council of F>rovinces, at the time, Mr Mosibudi
Mangena, Deputy Minister of Education, and
Mr Ismail Vadi, member of the Portfolio
Committee on Education.

Forthright and to the point, Getting Schools
Working provides an an ysis of school
improvement efforts betwee 1998 and 2002.
Importantly, a theoretical mo el of the factors
which influence learning is nstructed and
the detailed discussion of tr d data serves to
reveal systemic implicati ns for future
research and school reform qrogrammes.

Guests at the launch concurrE
and the model brought tog!
Schools Working constitl
resource for researchers, p<
practitioners in the field of ea

d that the review
,ther in Getting
Ite a valuable
licy-makers anducation.Commendirlg the work for its topicality, Naledi

Pandor said the following:

"It is impon~ant to acknowledge that resource
input has a place, but without the fonn of

qualitative and theoretical shift suggested in
the book, South Africa will fail to Get

School:; Working. That is a failure we
cannot a/ford. The book and the practical

examples from outside South Africa, should
be made e~;sential reading and practice for all

those \t\fho dare to lead South Africa's
educational transfonnation."

Naledi's own reading of the WOrk underscores
its value for a post-apartheid I~uth Africa:

liThe model that Taylor et Isl., use is the
following: There is a cyclical relation between

social background, succes at school, and
position in the labour mark t. This means

there is a systemic tendency 0 reproduce the
poverty cycle in society. B some schools
have the capacity to break of this cycle.



"1. Language and ea1fy ex sure to reading
and writing;

2. Mechanisms that ensure coverage of the
curriculum and clear pad g;

3. Explicit, regular and syst atic evaluation
and assessment; and

4. Administration and m agement that
values high attainment fo lal/."

However, change will not be ~ustained if there
is not integration of purpos~ at the various
levels of delivery within the s~stem.

"The evidence is that sub~cts are weakly
covered in all our schools. ~ood educators

are able to vary the pace of ~,arning so as to

Parliamentary Porlfolio Committee membets: Mr Ismail Vad (lVht) and
Mr LM Kg\\eie

And the lJook focuses on the factors that
c~l/ow for such a break. II

The work poses a number of critical questions.
For example:

"VVhat is it about background that makes a
difference? The answer the authors suggest is
a particular orientation to meaning, the
possession of a particular code. How do we
then solve the equity problem? How do we
allow all our learners access to this code? A
new systemlic policy is required."

Ultimately, it seeks to identify what makes

effective schools tick: " ,

match the variab/~ lpace at which
learners learn withoUt compromising

coverage. The (Wri~ ~ suggest that

learning will be en nced through a

tighter regulation 0 pacing through
co-ordination at dis Oct, school and

classroom vels."

In seeking to support the construction

of a quality educatioh system and the

attainment of p~~itive learning

outcomes, this publitBtion by JET is a

valuable resource W ~ ose significance will yet be appreci ed for years to

come. I

The authors ~~re availabkJ at the launch to sign cop~ of Getting Schools Worlcing.
Here the book is proudly placed on display



T he Finance and Administration Division
of JET continued to deliver service to its
clients in 2003, both internally and

externally, meeting high standards in
alignment y/ith its policy for good governance
and accountability.

under section 30 and 10(1) q1 the Income Tax
Act, was finally granted earlyl In 2004.

prOjects ~l
During the year under revi ,the company
entered into a number of new ntracts. These
include:

Divisional :services focus on the following
areas:

.The Oft D-funded Kha yisa Education

Support Programme
.The Education Managem nt Development

programme in support of e Eastern Cape
Provincial Administration nded by SIDA

.The Support to Educa on and Skills
Development (SESD) Da i a Programme

.The Mveledzandivho chool Support
project funded! by BHP Billiton
Development Trust.!

The Gauteng Department of ducation (GDE)
Health and Wellness proj lis a four-month
project to investigate the im of health and
wellness problems in the ucation sector.
The contract, signed at the e of 2003, will be
executed at the start of 20 for a value of

R279,662.

.Fund-holding and management I r 1

.Financiall management

.The preparation of contracts for staff at1d
service f:lroviders

.The proc:urement of goods and services

.Project administration and logistical
arrangen1ents for workshops

.The pref:laration of procedure manuals

.Accounti ng services

.The pref:laration of financial reports

.Budget preparation and the costing of
planned project activities

.Recruitment and consultancy work for

projects
.The malnagement of Human Resources

within the company

.Office aclministration and management I I'

In support of the Lesotho Min ftry of Education
and Training, the Lesotho I Schools Board
project seeks to evalua ~ the training
programme for sd1ool co mittees, over a
period of 9 months. The ntract value is

R475,660.

The year under review r.,. ! lit

At the end of 2003, JET takes leave of Jim
Wotherspoon who has served the organisation
for 8 years. He oversaw the transition of JET
from a TrlJst to a new organization, JET
Education Services. He remains a non-
executive member of the Board. JET
welcomes .Jennifer Njelesani-Vergeer, as the
new Divisional Manager for Finance and
Administration.

The Pupil Progress Project ~ded by JET and
the D G Murray Trust to .total value of
R1,763,617 studies how socio-economic
conditions, resources, m nagement and
teaching practices impact lin shaping the
learning experiences of child n.

Importantly, the company's long-standing
application to the South African Revenue
Services (~)ARS) for exemption from income
tax, as a Public Benefit Organisation (PBO)

With 2003 being the penultimate year of the
alP project, the Business Trust renewed its
contract with JET in respect I~f a R139 million



grant to m.3nage and implement educational
change, ovler five years, in South Africa.

of Directors which is COt riSed of three

executive directors and sev n non-executive

directors. I
In addition to these major contracts, JET
received a number of grants in 2003. Of these,
the major ones are from:

The Board meets quarterly and retains full
control of the company' business by
monitoring the executiv management
through a structured approa to reporting and
accountability. This is do via two sub-
committees: the audit co ittee and the
remuneration committee.

The Ford Foundation -$1 million (Workforce

Development)
-R1.2 millionTeba Bank

The Ford Foundation
for CHESP $750,000

Employment EQrity r'
The company places sir, emphasis on
Employment Equity plans. T e organisation's
demographics, at all staff I vels, mirror the
demographics of the country.

Corporate Governance ];[1 r I l

The company continues to place a strong
emphasis on good corporate governance. This
is evidence,d by the composition of the Board





REPORT OF THE I~EPENDENT A UD~TO~S

We have audited the annual financial
statement~; of JET Education Services for the
year ended 31 December 2003, an extract is
set out or! this page. This extract of annual
financial statements is the responsibility of the
company's directors. Our responsibility is to
express ar! opinion on this extract of the
annual financial statements based on our
audit.

Accounting Practice and
required by the Companies AI
We confirm that an unqualif

was issued on these istatements. I

in 

the manner
:t in South Africa.ed 

audit opinionnnual 

financial

Gobodo Incorporated
~Registered Accountants and uditors

Chartered Accountants (SA)We confirm that this extract has been properly
compiled from the annual financial statements
of JET Edulcation Services for the year ended
31 Decemlber 2002. These annual financial
statements have been prepared in accordance
with the s1:atements of Generally Accepted

Johannesburg
25 June 2004

JET Education Services

(Association incorporated under Section 21)

ABRIDGED INCOME STATEMENT
Ifor the year ended 31 December 2003

2003

R

2002

R

Total Inconrle

Funding rec;eived

Interest re,c,eived

Managemelnt fees

Other inconne

87381 510Total expenditure

Project dist)ursements

Administration and office expenditure

3 ~94 0367 749 096

(292 204)

15712131 121t18 095

1Slf12131

Surplus for the year I
Distribution to joint venture partner j

Unutilised funds at the beginning of the year

23 169 023Unutilisecj funds at the end of the year





opinion was issued o~ thes~annual financial statements.In addition, at the request of he Trustees, thedisbursements on approved p cts were subjectto a high degree of audit lification and weconfirm that no exceptions we Inoted.
b ~ .:t... ~-

Deliotte & Touche :

Chartered Accountants ($A)

We have au(jited the annual financial statements of
the Private :Sector Initiative Joint Education Trust
for the year ended 31 December 2003, an extract
of which is set out on this page. This extract of the
annual financial statements is the responsibility of
the Trustees. Our responsibility is to report on this
extract of the annual financial statements based on
our audit.

We confirm that this extract has been properly
compiled from the annual financial statements of
the Private Sector Initiative Joint Education Trust
for the year ended 31 December 2003. These
annual finamGial statements have been prepared in
accordance with generally accepted accounting
practice. We confirm that an unqualified audit

Johannesburg
24 June 2004

ABRIDGED INCOME STATEMENT
for the year ended 31 December 2003

Gross contributions received
Interest on funds received
Other income

Total inconr1e

2003
R

2002
R

8, 1,351
4, ,715

11,619

,685

-
4,208,834

767

4,209,601

4,508,463
3,706,515
(723,081)

7,491,897

J' 3,

10,

~88,861i93,15926,457)

155,563

DisburselTlents on approved projects
Disbursements on internal projects
Administration expenses net of recoveries

Total expenditure

(3,282,296)
44,818,614

41,536,318

2 ~,~
42.
44.

176, 

122142,492

118,614

(Loss) surf)lus for the year
Accumulated surplus at beginning of the year

Accumulated surplus at end of the year

39,915
43,316,581

43,350,4~o

£: ,697 45, 74,821

, ,

ABRIDGED BALANCE SHEET
31 Decemtler 2003

ASSETS
Non-current assets
Current assiets

Total asse1:s

36,$64,294
1, 13,454
6 0,866

33,174,993
1,013,862
7,347,463

41,b~,;..slti
1,820,178

43,356,496

EQUITY Ar~D LIABILITIES
Reserves
Speciallns1titutions' Fund
Primary anl:t Secondary Education Fund
General Fund

Current liat)ilities

Total equity and liabilities
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