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MISSION

# To provide market driven and knowledge-based education and training programmes
of a high standard in research and evaluation, project management and capacity
building of people and organisations most in need.
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December 2005 proved to be anotherBoard for their continuing dedication tandEfbr the
successful year for Hducation Services. valuable range of perspectives that they bring to bear on the
The organisation continues to influenceorganisatianbperations and direction.
transformation across the education sectc
through the implementation of a range olt was with regret that we bade farewell to our Chairperson,
significant projects — from schools to furtheThandiwe January-McLean, at the end dh20@4we left
education and training colleges, other higheSouttAfrica to take up her posting in Lisbon aAfGcath
education institutions and in workforceambassador to Portuga.Wish her every success in this
development. new challenge.

Iam pleased to report that the year endecl would like to extend my appreciation to my colleagues on the

On the research and evaluation front too, whictNewly appointed to the Boakddge PhalisAs a former
has always been one ofsJE&énest strengths, community activist and currently Chair of the Corporate
it continues to draw together valuable lessons Governance Committee at the Gauteng Education
support ongoing and future projects JET’ Developmenfrust, she is sure to strengthers J#in
expertise in programme evaluation is also beircorporate governance systems further
recognised by a growing number of privat
sector foundations who have called on thiMy thanks also go to the management aadJ&atho,
organisation to assess their own corporate socin the face of the enormous challenges confronting our
responsibility programmes in the educatioeducation system, continue undaunted in their commitment to
arena. make a real fdifence in the lives of some of Sbids

poorest citizensithVour colleagues and partners, we can
Essential to the project design, implementaticcontinue to learn from and build on the successes we have
and management work thatuiértakes in achieved to date.
association with a range of international donot
private sector development agencies and th
national and provincial Departments ofYunus Ballim
Education, is a strict programme of regulaActing Chair
reporting, project accounting and financis
managementhis is a key element of SJET’
success that has gone a long way to supportir
the reputation the organisation maintains
internationally and locally in its focused areas
operation.

MESSAGE FROM THE ACTING CHAIR

Since its inception, 3Edperations have been underpinned

by an ethos of sound corporate goveifirtaadég supported

by the reporting structures and procedures within the
organisation and by the separation of executive and non-
executive duties. On the Board of 12 directors, only three are
executive directofhie Board-appointed Finance\adid
Committee meets quarterlynore often if the need arises, to
review project accounts and management reports, among
other items.
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s the Southfrican economy is beginning

‘ Nto grow at levels last seen decades ago
is clear that a lack of skills is exerting ¢

brake on both national development and th
social mobility of poor Sd\fticans. JET
brings a 14-year track record to bear on th
problem, continuing its work in two broac
sectors: improving the quality of Afoigtis
poorest schools, and providing skills training
adults in the workplace.

Schooling is key to the quality of skills in eve
sphere of social and economicTlites, a
sound foundation in reading, writing anc
calculating is as important to workers' ability
absorb training on the factory floor as it is t
prospective engineers entering university; it
as important to a junior constable taking a

statement from a rape victim as it is to a citizen . . .
attempting to make sense of party manifestos funded by the Soutfrican Businedsust, achieved far

preparation for voting. greater improv_ements tha_n a cont_rol gro_up_of sc_hools in the
numbers of children passing matric, achieving Higher Grade
Mathematics and qualifying to enter unhs=sdyd, more
sobering lesson is that the bulk of this improvement was
achieved by only one third of the 524 schools participating in
the QLP: the remainder lack the fundamental management
conditions which would enable them to absorb the
interventions. In short, the majority of the country's schools
cannot benefit from non-government training programmes.
International experience indicates that these schools require a
diferent kind of intervention in the form of a government-led
organisational development and restructuring initiatives.

Around the world schools are under two kinc
of social demands: the pressure for increase
access to schooling, and the demand tha
schools produce graduates with ever mor
sophisticated cognitive skillsadedb

between these two pressures may be require
under conditions of rapid expansion, and th
certainly seems to have been the case in Sou
Africa. While the country has done very well
providing school places to close to 100% c
children of primary school age and an
increasing proportion of children of high scho
age, there is also evidence that we have dor

In the field of adult skills, JE®ikfovce Development
Division has established itself as a serious contender since its
far less well on the quality dimeAkioough es_tgb_lishment in 2002. P_articulgrly notewor'th is the work the
the lack of jobs can't be blamed directly on trD'V'Sf'qn _h_as been doing with a growing _nulmber of
poor quality of schooling, the latter iSmun|C|paI|t|es around the qo_uABy SouthAfrica's _
responsible for the low numbers and Skewe_democr_acy_ matures the mummpgl level of ‘government is
racial profile of graduates in high leve|NCréasing in mportar)@m, as President Mbeki and other
professions, low levels of trainability of manmemb_ers Qf the cabinet have remarked on a numb_er of
workers, and the fioigncy of employees in occasions in the last yaalacl_< of capacity at th!s level is _
every sector placing a damper on the delivery of basn_: services. Focusing

on corporate governance, work ethics, bfasic of
management and a systematic, career-oriented approach to
individual development, B&3 begun to make significant
inroads into this daunting task.

MESSAGE FROM THE CHIEF EXECUTIVE OFFICER

JEThas sought to address this problem throug

school development programmes which targ

the poorest schools in the co&itige JET's
inception in 1992 the organisation has been involved
programmes which hafectdd over 5000 schools. Rigorous
evaluations constitute an essential element of ti&is worl
number of these multi-level evaluation studies have com
fruition over the last year and the results are very informa
providing insightful lessons for improving the quality
schooling.

With operating costs of over R15 million for thetalear
turnover of R86 million and reserves of nearly R23 million, JET
remains one of the largest players in the Public Benefit sector
contributing to the deepening of our democracy and the slow
but steady development of @dritha's poorest citizdie

fact that this was achieved with an operating surplus of just
R104 776, indicates the slim margins to which we have

The first, very positive lesson to emerge from these studi«become accustomed in the development world.

that non-government programmes can and do have a pos
effect on increasing educational opportunities for pc
childrenThus, for example, the Quality Learning Projec

Nick Bylor
CEO
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SDS) Division saw the continuation of éwas spelt out as: to ‘increase the learning outcomes and life
number of internationally and locally opportunities for young people and marginalisedngroups’
funded projects through 2005 and the start of its purpose: as ‘to support the Limpopo Department of
new pilot project, Sisonke, in the field of Inclusi€ducation to improve service delivery across the education
Educatiort the end of 2005, all school related System’. During 2005 the Programme pursued this goal in the

projects in JET’portfolio — including the best ways possible. In addition to its Belns@rmation
Integrated Education Programme (IEP) fundeProgrammes it is envisaged that Khanyisa will continue to
by USAID, the Support Programme for thisupport the Department in the implementation of the following
National Department of Education funded by ttactivities during the next programme period:

British Department  for  International

Development, Intsika funded by the Swedis# College recapitalisation by assisting in the set up of the

Te School Development and SupportAt the conception of the Khanyisa Programme in 2002, its goal
(

International Developmagency and the project management systétms Department is facing

administrative support services for the Gauter  a risk of significant under-expenditure if proper systems

Education Developmémnist (GEDT) — were are not in place.

brought under the management of the SDi# | . L . .
mplementation learnerships including continued support

Division. in the implementation of the motor mechanisc learnership

as a pilot from which all colleges can learn.
SDS acts as a developmental change agent - P g

improve the management, administration, over# Support the department in the development of learner
functionality and, ultimatéhe quality of support systems and programmes, including a strategy for
education in public schools, Gdi€ges and dealing with HIV/AIDS at E&lleges, as well as

other learning institutions and organisations. assisting in the development and implementation of a
focuses on developing the capacity and skills ~ monitoring and evaluation strategy foolfeges.

ofice and classroom-based educdimalf
managers and governing botiles. division
works closely and in partnership with . .
government, Y mtemaﬂomﬁ’l deveﬁjpmemSupport to Education and Skills Development
agencies, the private sector and non-(SESD)

governmental organisations, mainly in poor ar

. . The SESD Programme, funded by the Danish International
developing communities.

DevelopmeAgency (DANIDA) to a total of R100 million, was
planned as a three-year programme. Begun in January 2003,
. . it entered its third year of implementation /At gé&5end,
Khanyisa Education Support the contract was extended to June 2006 and indications are
Programme that the project will continue for a further three years.

SCHOOL DEVELOPMENT AND SUPPORT

2005 began the third year of Jhifial three-year joint
contract with Cambridge Education Consultants to man di tin th ¢ ¢ q
the DfID funded Khanyisa Education Support ProgrammprOVI Ing support In the areas of management an

Limpopo. Khanyisa is planned as a seven-year prograr,nn_governance, curriculum development, and alignment and

support to the Limpopo Department of Education, with fun!mplementation of learnerships. It seeks to contribute to
of some R240 milion committed by the United SKingdomcreasmg employment levels among youth and adults by

Department for International Development (DfID) over th(supportmg the delivery of relevant, practical, labour-oriented

term.The initial management contract is currently beieducauo_n and sk|II_s training in treeBl he programme
extended. works with the National Department of Education, the National

Department of Labour and the 8éthn Qualifications
Authorityit is being implemented at nin€é&li€Qes, each
with several campuses, @stg¥n Cape, Nortledtvand
KwaZulu-Natal.

SESD is focused on the development afsEtilions,

The overall aim of the programme is to improve t
operational fefiency and service delivery of the provincii
education system at all levels: from Province and District ti
schools (primary and secondary) ar@bH&ges.
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Through 2005 the SESD Programme continued to assist tha

colleges in setting up and maintaining college-industry li
marketing and communications programmes and stuc

support unit$hese interventions contribute to an improved

understanding and alignment between sdesilg’ and
college curricula — particularly in relation to local econc
development — and support students in choosing approp
skills training courses that will enable them to earn an inc
and become economically active members of society

Mveledzandivho School Support Project

Mveledzandivho is a project of the Department of Educe
(DoE) and is funded by BHRon through its Development
Trust in the amount of approximately R30 million over a 1
year period, 2004 to 200&: project aims to improve the
quality of learning and teaching in 29 schools that w
selected by the employees of BiiEbn (SA) in six
provinces: Northe®Y, Gauteng, Limpopo, Northern Cape
KwaZulu-Natal and Mpumalanga.

Mveledzandivho is an integrated school support proj
addressing: management and governance; curricul
development from Grade 1 to Grade 12; support for Grac
classes where they are available at project schools; provi
of educational resources; and refurbishment of scho
physical infrastructure where required. In 2005 the project
introduced a youth and social development component.

Implementation of the school management and governe
programmes and the curriculum support work begun in 2
continued through 2005 in the 28 'mainsithanis.
KaMagugu Inclusive School was supported in the ongc
presentation of sign language classes for parents and
community and ramps at the school were repaired ¢
refurbished.

The youth and social development component was
started in two provinces, KwaZulu-Natal and Gauteng.

An Early Childhood Development (ECD) service provider
contracted in September and recognition of prior learr
(RPL) assessments were conducted among ECD practitio
in all provinces. ECD practitioners have been plac
according to their levels of qualification. ECD training beg:
some of the provinces and will be intensified across all
project provinces through 2006.

Following on from the establishmeiaofurking Groups

in five of the six provinces in 20@geanbrking Group
was set up in Limpopo in 2005, to oversee the planning
ongoing implementation of the prajeet.Wrking Group
meetings were held in all the provinces as planned.

In addition, educational resources were supplied to all scr
and refurbishment work was carried out on school build
and facilities at all needy schools.

Feedback from Beneficiaries indicates that

Mveledzandivho is already making a positive impact

Mr Nsele, the Circuit Manager for Mahlabathini Circuit in
KwaZulu-Natal reported that the project has benefited all
schools in Mahlabathini Circuit with the refurbishment of
classrooms and provision of chalkboards creating
environments that are conducive to learning and
supportive of both learners and educators. Educators
have been skilled to prepare lessons and assessment
tasks propertyhus enabling learners to receive well-
planned lessons and assessment tasks. Educational
resources provided to the schools make teaching and
learning much easier and mietieé. Special
attention is also being given to #cbnology
programme — a new learning area that was previously

problematic to learners and educators.

Mr Wchoemang, the Institutional Supficet i
Mothibistad District in Northern Cape, reported that the
attitude of the learners towards education in general is

gradually beginning to change as they are now
beginning to value education and to view it as a positive
aspect of their lives. Educators are beginning to
approach their teaching with more confidence. For
exampleAkanyang educators appear to be ahead with
regard to the National Curriculum Statements and
assessment is handled more professitratiypply

of science equipment is beginning to bear fruit as the
subject matter becomes more meaningful, practical and

interesting for both learners and educators. It is also

easier to achieve the teaching objectives when
experiments are performed and the results are observed
by learners, rather than their just being taught the

theoretical concepts, as was the case previously
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Sisonke Inclusive Education Pilot Project The main components of the project include:
# Teacher development through a sustainable model of

During 2005, SDS won the tender for the management c training;

Inclusive Education pilot project for the National Departme
EducatiorThe purpose of the project is to prepare a humi
resources development strategy for Inclusive Educal
(White Paper 6). It entails research and training in ident
districts and schools over a two-year period and is be
managed by JHEm partnership with a consortium of 12
specialist organisatioftsiough 2005 the focus was on the
initial research component and development of train
materials.

Development of School Governing Bodies and School
Managemeiiéams;

Teacher upgrading and further education in maths and
science;

# Testing of Grade 3 and Grade dEters in Maths,
Language and Science / Sciefieeh&ology

Intsika NDoE / DfID Support Programme

Intsika is one of the four projects (reported below) that vOngoing since 2002, this programme of support for the
brought under the wing of the SDS Division at the end of 2National Department of Education is funded by the British
It is a three-year project, begun in 2004, which is pilotirDepartment for International Development (DfID) with an
decentralisation model in three districts of the Eastern Camount £4,5 million provided in the form of an ‘accountable’
Department of Education — Idutywa, Fort Beaufort egrant that is administered byTdgTprogramme is planned
GrahamstowriThe Department is aiming to devolveto run through to November 2006.
administrative decisions and functions from the provin
ofiice to district level and Intsika was set up, with fundinThe project assists with a range of interventions in the life skills
R20 million from the Swedish International Developrnrsectar Council for Higher Education, Higher Education and
Agency (SIDA), to support this strémégiia is jointly  Further Education dnaining sectors, the development of
managed by JET partnership with Copenhagen learning and teaching materials, whole school evaluation,
Development Consultants.sJi&Volvement in the project values and race and evaluation.
also entails involves providing long- and shiextheital
Assistants.

Gauteng Education Developmensil

The GEDIE a partnership between the Gauteng Department
of Education, National Department of Education and a number
The Integrated Education Programme (IEP), which begaof Soutifrican private sector funding agencies. It was set up
2004, is a continuation of the District Development Supas a mechanism to channel funds from the private sector and
Programme and is planned as a four-year programme aithe GDE to education development projects in the province.
at improving learner performance in language, mathem:Since 1999 JHEiBs provided accounting and administrative
and science. It works in the provinces of Limpopo, Nortiservices to the GEDTis contract is managed under a
Cape, Eastern Cape and KwaZulu-Natal, targeting tservice level agreement which is renewable annually by
schools in its first y&&0 schools in the second year (2005) negotiation.

736 schools in year three and 732 schools in.yBae four

IEPis funded by USAID with a sum of US $24 milli

committed over the full term of the project. It isTled by

International and J&$ubcontracted bl B deliver project

management and monitoring and evaluation services.

Integrated Education Programme
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ring 2005 theovkforce Development
I_ Division (WFD), established in 2001 witt
Z dedicated funding from the Ford WFD SERCES
L] Foundation, was incorporated as an operation
S division into JEEHucation Services. Management of Retrenchments (Social Plaf)
all WFD was set up originally to provide the Sou | skillsAudits and dkkplace Skills Plans
O African workforce with innovative learning
~ options, the main objectives being to: RPLPolicy anddvice
LLJ # Facilitate access to quality learning oppor SMME Development
> tunities;
LL Bursary and Learnership Management
D # Contribute to sustainable livelihoods for

workers and their communities by providin Project Managemeritrafning Initiatives
LLJ relevant advising and counselling pro
@) grammes;
X # Assist in building adult workafstoni WEFD SKILLS PROGRAMMES
O dence and skills to manage the challenges
LXL of returning to formal schooling; and Work Ethics and Customer Service Orientatjon
_ . (KgateloPele)
D: # Use education and training as part of a
O comprehensive plan to support sustainable RPLandAssessofraining
income generation and givefédt &
; their citizenship. Personal Money Management
In line with these objectives W& afrange of services: An adult learner induction and preparation

to the retrenched warltezse include life skills and technical | Workshop (Dipaakanyo)
skills and a comprehensive plan for income generation; tc
self-help/poverty alleviation projects, strategies for dea [ Workplace Readiness — an induction courseg
with challenges of sustainahbititging of small business on
how to develop a professional and customer-orieni | Developing and designing outcomes-based
approach to business and a sound and productive work ¢ Instruments

in the company is also a key servidelEETs through this
division.

WFD delivers its services and programmes through an aWMthin JETWFD has championed the development and
network of consultants across the cohesy consultants ~ Maintenance of quality management systems and protocols
are skilled and experienced in sectors such as skWhich are important for operating within the new skills
deve|opment, project management, human resources, p¢deve|opment dispensation and required of all accredited
development, small business management, and managertraining providers.

of learnerships.
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Community-Higher Education Serviceits Criteria for Institutidnalits, including criteria on service-
artnerships (CHESP) initiative, extendinilearning (Criterion 7) and community engagement (Criterion
the lessons learned from pilot programme 18). In November 2004 the HEQC released its Criteria for
undertaken since the project began in 1999 to Programm@ccreditation, including minimum requirements
wider field of higher education institutions arfor service-learning (Criterion 1).
academic sfaf

205 marked a turning point for the quality assurance systems. In June 2004 the HEQC released

Since the release of the HEQ@@it and Programme
The CHESHRitiative was created withinddET  Accreditation Criteria the focus of the @titla8%e has
1999, with funding from the Ford Foundation, shifted from a pilot initiative, exploring the feasibility of
response to governnselthite Paper on the community engagement in higher education, to:
Transformation of Higher Education (1997); consolidating the lessons learnt since the inception of the
which called for pilot programmes and feasibili  jnjtiative:
studies on the potential of community

engagement in higher education. GHEG&" disseminating this information to Higher Education

Institutions (HEIS) throughout Afrigh; and

focus was:
# to support the development of pilot uni # building t_he capa(_:ity of HEIs for community engagement
versity-community engagement pro and service-learning.
grammes;
During 2005 much of this work was undertaken through a
# to monitpevaluate and research these strong collaborative partnership with the Quality Promotion
programmes; and Unit of the HEQC. Key activities during 2005 are summarised
below
# to use the data generated through this

process to influence higher education
policy and practice at a nationalrinstitu Regional \Wkshops on Community

tional and programmatic level. Engagement and Service-Learning

The HEQC and JEHESPco-hosted four regional

with the National Department of Education (Do workshops on Community Engagement z_ind Service-Learning.
and the Higher Education Qualty Commitey, Fo8 B2 S50 B B Natal and the
(HEQC) of the Council on Higher EducatloUniversity of Stellenbo3tie aims of the workshops were:

(i) to introduce HElIs to the concept of community engagement
and service-learning; (ii) to explore strategies for the

The Founding Document (2001) of the HEanstltutlonahsann of service-learning; and (iii) to introduce

identified “knowledge based community servicEElSt_tO z(i;nq dm\;lte ;eed_bacllf on _the drzft_tHEQt@(:E'll' ¢
as one of three areas — along with teaching ar ractice Guide for Service-Learning and its potential use to

learning, and research —to be taken into accoyManage the quality of service-learning.
in the accreditation and quality assurance ¢

higher education. Following the publication of | . . . .
Founding Document, the HEQC requested th/* G00d Practice Guide for Service-Learning

the results generated through the CHESHhe HEQC and JERESReleased a draft Good Practice
initiative be used to inform the development Gyjde and self-assessment instruments to manage the quality
criteria for the accreditation and qualitysf service-learning for comifieatGuide is based on data
assurance of higher education in terms Ogenerated through the monitoring and evaluation of CHESP
community engagement. Subsequémly ot service-learning courses between 2001 and 2004. Most
HEQC incorporated community engagement aiHE|s participating in the HEQQ/§idnal workshops

its service-learning component into its nationyelcomed the Guide as a potentially useful resource to assist

Over the past six years l3&Tworked closely

(CHE) to advance community engagement i
SouthAfrican higher education.




them with the setting up of quality management systems# Quality Management and Enhancement of Service-
service-learninfhe Good Practice Guide is due to be Learning
published by the HEQC andni&ay 2006.

It is anticipated that the book will be published in June 2006
) ) ) ~and will include a PowerPoint presentation on each chapter for
Publication on Exemplar Service-Learning yse by HEIs.

Case Studies

Eurmg the HEQC/JEa'glon_al workshops on CommunltyA national conference on Community
ngagement and Service-Learning, numerous HE . ) .

requested the development of a publication that woEngagement in Higher Education

illustrate the implementation of the criteria for good pracOver the past year the HEQC andCHE$Pbegan
identified in the HEQC/@6dd Practice Guide for Service- planning a national conference on community engagement in
Learning. Consequent§ET commissioned several higher educatiofhe conference is planned for September
academics across a range of disciplines to write up tI2006 and a number of local and international scholars in the
service-learning courses as case studies to be published ifield have already confirmed their participation.
HEQC/JEpublication on Service-Learning in the Discipline

Lessons from the Figlie case studies aréAnthitecture

(WITS); Botany (UWC); Education (WITS); Geographic Support for Institutionalised Service-Learning

Environmental_ Science_s (ucm; Industrial_ Esychology (UCapacity Building Programmes
Law (WITS); Library Science (UWC); Medicine (UFS); Nui ) )
(UFS); Pharmacy (UWC):; Political Science (UKZI'” 2005 JECHESmosted two national workshops designed

Psychology (UFS & UKZN); and Socka(WKZNJhe to assist HEIs to develop semester-long service-learning
publication will be designed to accommodate additional (c@Pacity building programmes (SLCBPs) for acaflemic staf

studies from other disciplines. It is due to be published by‘wanting to include service-learning into their curricula. In
2006. March and July 2005 -@HESRFssued a Request for

Proposals for SLCBRs. a result, JESupported five
SLCBPs during 200Bese programmes were implemented

at the Central Universiffechnologythe University of the

Free State, the University of Pretoria, the University of
A Resource foAcademic Staff Stellenbosch, and the University oéstermCape.

During 2005 JEHESPRormed dask Group to develop a
service.-learning resource book for acadérfﬂcgsmfn is Support for the development of Service-
to provide academicfsiath a resource that will tell them .

everything they need to know about service-learning an<Leam'ng Courses

incorporation into the curriculum. In addition, the book cOver the past 5 years -GEESPhas supported the

be used by people responsible for building capacity conceptualization, implementation, monitoring and evaluation
academic sfato include service-learning in the curriculunof 218 accredited academic courakle (I) across 39

Service-Learning in the Curriculum:

Chapters included in the book are: diferent academic disciplines involving 6 930 students ranging
# National Policies on Community Engagement and ~ [T0M 1styear to Masters leaele(2) inlIHEISAll courses
Service-Learning embraced the principles and practice of service-learning,
i . linking teaching and research to local community development
# ATheoretical and Conceptual Framework for Service- priorities
Learning '
Service-Learning in the Curriculum During 2005 JESupported the development of 36 new
Developing Partnerships for Service-Learning courses. i the exception of courstesenf at UCHII

courses were subject to a semester-long planning process,
) o ] facilitated through the SLCBPs supporteddiERRII
Service-Learning in Practice courses are subject to a monitoring and evaluation process.
Institutionalisation of Service-Learning

Risk Management &mgpleements for Service-Learning

H OH OH OH R




Table 1: Service-learning courses supported BWCHESPer HEI and year

HEI YEAR

2001 2002 2008 2004 2005 TOTRAL
Central Universitylethnology 7 8 15
Cape Peninsula Universitgatnology 7 7
University of Johannesburg 5 5
University of Cafimvn 6 6 12
University of the Free State 12 18 4 8 42
University of KwaZulu Natal 17 21 2 1 41
University of Pretoria 8 8
University of Stellenbosch 9 9
University of thee¥tern Cape 2 6 9 7 5 29
University of thetWéatersrand 5 15 6 2 28
Walter Sisulu University 4 7 6 5 22
TOTAL 40 67 27 48 36 218

Table 2: Service-learning courses supported by JET per HEI and student level

HEI STUDENT LEVEL

1st year 2nd year3rd yean] 4th yeaf Masters| TOTAL
Central Universityfethnology 25 8 109 10 152
Cape Peninsula Universitgafnology] 175 140 60 61 436
University of Johannesburg 542 542
University of Cafiavn 120 259 101 480
University of the Free State 864 432 256 449 232 2233
University of KwaZulu Natal 196 182 477 106 32 993
University of thee¥tern Cape 51 567 18 636
University of thetWéatersrand 76 187 204 93 40 600
Walter Sisulu University 241 144 322 151 858
TOTAL 1577 | 1093 | 1599 2238 423 6 930

NOTE: University of Pretoria and University of Stellenbosch will only be implementing the courses in 2006.



Development of a Community Engagementand service-learning an imperative for akf8cathHEIs

(CE) and Service-Learning (SL) Consultinga”d paved the way for extending the lessons learned through
the CHESRPilot phase to HEIls throughout the cdtmetry

Group work of CHES®m 1999 to 2004, the publications initiated in
Until the beginning of 2005 Jdtttan universities were 2005, and the range of programmes and expertise developed
almost totally reliant on consultants from abroad to assist during this period have set the stage for taking community
the development of community engagement and servengagement and service-learning to scalehigh&A
learning programmeéhlrough the work of CHBG® the education.

past five years, numerous individuals within universities w

CHESPhas been active have acquired the necessall goking ahead to 2006, the focus of activities will be on:
knowledge and skills to assist other universities that have; the dissemination of lessons learnt during the CHESP
benefited from the CHHSfative to dafehese people pilot phase with the finalisation of publications initiated in
have been invited to be part of thReHESFCommunity 2005:

Engagement and Service Learning Consulting Group. Dt
2005 several members of this group assisted programir
activities at the University of Stellenbosch, the Universit
the Weéstern Cape,alter Sisulu Universityd at regional
workshops organised by the HEQC.

# the development of recommendations for the implemen
tation of community engagemenhigt&h education
through the HEQC/#6mference on community
engagement; and

# building the capacity of HEIs throughoutrfpdement

In summaryhe release of the HEQ@it and Programme community engagement and service-learning.
Accreditation Criteria in 2004 made community engager




esearch Division (ERD) ath#gdling a below
ange of ongoing projects as well as nev
commissions. WFD Skilla&uditAnalysis
This project entails analysis of data from WFD completed

instruments, report writing, as well as presentation of the
report to WFD

205 was a busy year for the Evaluation an A summary of the projects undertaken in 2005 is reported

The Division renders evaluation, research ar
learner testing services to clients internal to JE
Education Services - theorkfdrce

Development Division and the School
Development and Support Division — as well
to external clients such as the national an

provincial Departments of Education and dono Studies
involved in educational reform socialAs a follow up to the evaluation of MicrosokfiSzth

responsibility programmes. It operates acrosDigital Mages which was conducted bynJ2004, the

the education spectrum, handling evaluation aicompany commissioned a series of case studies of four of its
research in the school reform, educatoiDigital Mages.The case studies looked at Chiawelo
development, higher education, furthetCommunity Centre dbkologo Digitalll¥ge in Gauteng,
education and training, and worker and aduKoinonia Community Centre inekteNV Cape, and Kwa-
education sectofie ERD undertakes projects Dukuza Resource Centre in KwaZulu-Natal. Each case study
in Soutifrica and oth&frican countries, in the  included an evaluation of the Fapepéct.

SADC region and beyond.

Microsoft SA Digital Wlages: Case

Fieldwork was carried fAgril 2005 and the report was
One of the Divisiokey achievements in 2005 completed and presented to MicrosoftNg#ember 2005.
was the finalisation of its revised Grades 3 and
Literacy and Numeracy/Mathem&gts.
Revisions began during 2004, in consultaticCOUNT Impact Evaluation: Uitenhage

with dfcials from the National Department oicoynt is one of the school improvement projects funded by the
Educatios’Systemic Evaluation Directorate, t10zenex Foundation. In 2005, ERD was commissioned by the
ensure that the JESts are aligned with those administere(zanex Foundation to conduct an impact evaluation of the
by the DepartmeFitis alignment gives a8y advantage  count project in eight schools in the Uitenhagearea.

in literacy and numeracy testing. Following the piloting ofgy5iyation comprised a baseline studiucted in March,
revised tests at the end of 2004 and an assessment of 5nq an impact studpnducted in Octobmalysis and

findings of the pilot study early in 2005, the Literacy ireporting of the evaluation was completed by the year-end.
Numeracyests were used for the first time in March 2005

the Integrated Education Programme (IEP) and the Khan
Education Support Programme.

EVALUATION AND RESEARCH

Supedi Impact Evaluation: Gauteng

Another ERD initiative in 2005 saw the establishment (Supedi is another Zenex Foundation funded school
Research Consortium which was set up as a discussion f(mprovement project. In Gauteng it reaches 21T$enools.

to consider the design of evaluation and research instrumdMpact evaluation was conducted byvéE® two-year

share research experiences and identify key criteria for P€rod, with the baseline study completegish 2004 and
practice in the research fiélelidea for this forum arose out the impact study in September/0dlysis and reporting of
of the ERB'ongoing participation in an international team the impact evaluation was delivered to the Zenex Foundation
researchers who are involved in documenting good teac @S Scheduled before the end of 2005.

practices in 16 countries.




Supedi Impact Evaluation: Northern Cape the first phase in order to inform the next phasel JET
Cambridge Education tendered for the project and won the

The ERD was also commissioned to conduct an im o
lccontract to undertake the evaluation jointly

evaluation of the Supedi project in the Northeirh€ape.
evaluation focused on Grades 3 and 6 in six schools in
province. It was carried out between February and Decer . .
2005, with the report completed and submitted to the ZeMveledzand'VhO Indicator Development
Foundation. Mveledzandivho is a Department of Education project funded
by the BHBiIlliton Developme@ntst and is managed by the
School Development and Support Division (SDSO8 JET
Telkom Foundation Evaluation resourced the Evaluation and Research Division to develop
evaluation indicators, targets and means of verification for the
project, and to set up a monitoring database for the project.
ERD completed this within the first half of 2005 and assisted
SDS with training of the disfizalsf— who are responsible
for the 29 project schoolsfaralit provinces — to maintain
the database.

During 2005 tielkom Foundation commissioned the ERD t
undertake an evaluation of its seven educationTirejects.
projects are focused on improving mathematics and scie
teaching and learning at secondary school level.

The evaluation entailed fieldwork, data analysis and repo
and was completed betwgail and July 2005, with a final
report submitted to Talkkom Foundation. Khanyisa Baseline Study
Khanyisa is a programme of support for the Department of
EduSolutions Evaluation Education in Limpopo, funded by DfID, and is also one of the
projects managed by §ESEhool Development and Support
Division. In 2005, the ERD was involved in the project in
conducting a sequence of Grades 3 and 6 Tessimmger
Baseline Studid$e Baseline Studies were conducted in 50
schools in each of the Sekhukhune and Vhembe Districts.
Reports on the studies were completed during the year

EduSolutions commissioned HRD to evaluate its own
internal monitoring and evaluation data on the procureme
LTSM (Learning afehching Support Materials) in Gauteng
This evaluation was carried out by the ERD in a sample ¢
schools across the 12 education districts in Qéugteng.
report was completed and submitted to EduSolutions.

Center for Development Enterprise (CDE)!Ntegrated Education Programme:
Maths and Science intervention strategy Learner Results Measurement Study

This was an unusual commission for the ERD. CIJETS work with TR on the USAID funded Integrated
approached the Division to develop a concept paper for a Education Programme (IEP) has spawned a number of testing
intervention strategy to improve learner performanceand evaluation projects.

mathematics and science. ERD prepared the concept pi

between July and October 2005 and submitted it to CDE. Through February and March 2005, the ERD conducted
learner testing in Grades 3 and 6, using Lliter#ey and

Numeracyests, in a sample of 67 project schools in four
BESPOR: Learneesfing Framework, provinces — Limpopo, Eastern _Cape, KwaZyIu—NataI and
G . Northern Capghe test results provided a baseline reference

ambia i

_ _ o for measuring IEPMpact on learnepErformance. In
On the international front the ERD was commissioned by September and October 2005, learner testing was again
(the UK Department for International Development) to assconducted across the same sample of St®oésults of
its programme of support for the government of Gambia hoth rounds of testing were written up and reported by the
the development of learner assessmentTkestERD ERD and the findings of this measurement study were
developed a framework of literacy and numeracy tespresented to the liEr-provincial meetings.
instruments and submitted this framework to DfID in .
2005.

Integrated Education Programmeacher
Testing

Evaluation of NSBS _ _ ,

) The baseline learner testing results were also used in the IEP
The Royal Netherlands Embasy has been funding thép,chefesting. Rl approached the ERD to conduct testing
National Department of Education through the Netherlanc ¢ yheir master teachers in the same sample of schools and to

Sectoral Budget Support Programme for the past thret.,e|ate the results of the teacher testing withsieameers'
years.The NSBS came to an end in MarchT2@04. recorded in the baseline study

Embassy intends to renew the programme, but first
commissioned an evaluation in order to derive lessons froi




Teacher testing fieldwork, data capturing, analysis &# resources, such as school buildings, pupil: teacher ratios
reporting were completed in two of the four targeted provii  and others;
in 2005Teacher testing in the remaining two provinces v,

- management practices throughout the schooling system
continue through 2006.

and particularly at school and district levels; and
# teaching practices in the classroom.

Integrated Education Programme: .
) The study focused on a representative sample of 90 schools

RTI MasterehchersAnalysis in three districts in thesWwrn CapeThe ERD was
Another |IEfesearch project entailed the analysis and writiiresponsible for devising the instruments for collecting relevant
up of a consolidated report on baseline data collfdted bydata; collecting the data; analysing it and correlating the data
on all their master teachers participating in thevéEP ~ against the results of Literacy and Nufesta@onducted
undertaken by the ERD thrAughst and September 2005 at Grade 6 lev@lfurther component of the project entailed
and the final report was submittdd.to R disaggregating the influences offeérerdifactors on pupil

learning and synthesizing an understanding of the

relationships between them.

FET Tacer Study: StudentShoices

Why do graduates make decisions the way Tiey @a?
the focus of the FlE&acer Study commissioned within JET
and conducted from 2003 to 2005. It was conceived a

follow up to the 2001 JET/HSRTr&e&€F Study which had A | d p f L
sought to gain a more in-depth understanding of grad/‘CC€l€rate rogramme 1or Language,

employability Literacy and Communication

MalLlele PeTje, Head of Department at the Gauteng
The project encompassed a sample of @3llEGas (those  Department of Education (GDE), announdél Lz at
colleges that had participated in the Colleges Collaboré JETS Annual Report Back Meeting in October 2005. It is an
Fund Project) and entailed in-college surveys, reported (ambitious seven-year programme conceived as a partnership
national and college-specific basis, as well as a literalbetween the GDE, READ anddiiprove reading, writing
review and literacy skills in all public schools in GauengeJ&T’

the partnership will be to conduct an external evaluation of the

programme, starting with a literacy profile for every school,
Pupil Progress Project continuing with annual monitoring and assessments over the

The Pupil Progress Project has been ongoing since Jduration of the project, and closing with a final evaluation.

2003. It was commissioned by tH&o#ed ofrustees and )
the DG Murrajrust with the aim of gaining a better Towards the end of 2005 a Memorandum of Understanding

understanding of how various factors interact in shapingVas prepared as a framework for the project partnership and

learning experiences and learning results of school childr@greement on the roles and responsibilities of the respective
parties was concludéde JETEducation Services Board

Four categories of factors were considered in study: approved a R3 million contribution for the baseline study
# socio-economic conditions;

The project was completed in 2005 and the findings are to be
presented to theegtern Cape Department of Education.




FINANCE AND ADMINISTRATION

e Finance anmtldministration Divigion’ withTax Exemption under section 30 and 10(1)(cN) and
I main areas of responsibility are internal8A(1)(a) of the IncommeAct.
financial management and accounting fo
external projecthe Division works with all other JEToperates as a non-profit organisation recouping its
JET divisions. It is therefore involved in evencosts according to the services it is contracted to provide
project managed by Hellication Services and on individual projects that are funded, or specifically

deals with all donors that work with JET commissioned, by donor agencies, government, non-
governmental organisations or private sector institutions.
In the second half of 2005, toekfdrce Where recoveries exceed costg)sHsTits income to

Development Division, which was set up originainvest in strengthening and growing its organisational

in 2001 as an independent unit withimitBET  capacity and pursuing public benefit activities.

dedicated funding from the Ford Foundation, w

incorporated as an operational division.into JETThe Operations of the organisation as a whole recorded a
surplus of R105 000 in 200&re is a distinctadénce
between Projects and Operations. Projects relate to

Internal Financial Management specific donor funded projects and Operations refers to

In terms of internal financial management, trthe organisatisrictivities.

Finance anddministration Divisoduties
include the preparation of: monthly manageme
accounts, statutory financial statements, contrac
for stdfand service providers, company financie
policies and procedures, and company budgel
forecasts and financial business plans.

A summary of project funds administered ly JET
presented on page 19.

The Joint Educationust

The Joint Educatibast, the agency that was set up by
In addition, the Division handles the procuremethe Private Sector Initiative (PSI) in 1992 and that led to
of goods and services, human resource:the formation of JEducation Services, is to be wound
management, fisE administration and up during 2006. Having committed the original funds
management. It is also responsible for managiicontributed to it by the PSI and having successfully met its
JETS external audit process. main objectives, flriast is to be wound up after settling

all outstanding liabilifidse residudtust funds will be

disbursed to JEHducation Services to administer

Financial Management for External Projects maths, science and literacy projects.
Financial management for external projects involves: f

holding and management, preparation and monitoring
project budgets and related expenditure, and the productis

Projects completed in 2005

Project Management accotlihesDivision also handles the 2005 saw the completion and closure of a number of
preparation of contracts with project service provideprojects:

administration of project logistics (where necessary anty; The Quality Learning Project (QLP), furitleel by
requested), the preparation of project procedure manuals,  g,sines3rust ’

recruitment services for projects when required. It
responsible for managing and coordinating external audit

The Yyheid Resources Project, funde@ihéy
Netherlands Government

projects where these are required.

# The RBEB Project which was implemented by the
Workforce Development Division for the Royal

A Public Benefit Organisation Bafokeng Economic Board
JETEducation Services is approved by theASmath # The original three-year contract for the Support to

Revenue Service (SARS) as a Public Benefit Organisa

Education and Skills Development (SESD)
Programme, funded by DANIDA, came to a close on




31 December 2005 but has been extended to 30 Ji# Reviewing and analysind\timeial Financial Statements
2006The Programme is to be extended for a further thr  and recommending them to the Board for approval;

years. # Driving the process and the legalities for the winding up of

the Joint Educatibust;
Corporate Governance # Reviewing and analysing the 2006 business plans and

The Company continues to place a strong emphasis on ¢ '€commending them to the Board for approval;
corporate governandas is evidenced by the composition 0# Meeting external auditors, reviewing and approving their
the Board of Directors which is comprised of three exect  annual audit plans and fees;

directors and nine non-executive directors, one of whom ity Reviewing the Risk Management Policies of the company
Chair of the Board.

The JEBoard meets quarterly and retains full control ov . .
the comparsy’ business. It monitors the executive Remuneration Committee

management through a structured approach to reporting The Remuneration Committee, appointed by the Board, met
accountability once during the year with a charter to:

# Review annual remuneration increases in line with mar
ket trends;

Board of Directors # Review the level of the merit and bonus award structure;

training and development of curréntoswiit both the

Jim Vétherspoon compang’requirements and the growth needs of individuals.

Angie Phaliso

# Thandiwe January-McLean (Chair) # Review the Performance Management System.

# Yunus Ballim (Acting-Chair)

# Saeed@nis-Prew The reviews were presented to the Finandeidiind

# Brian Figaji Committee for recommendation to the Board.

# Ngabomzi Gawe

# Margie Keeton _ Employment Equity

#  Jennifer Njelgsamrgéer (resigned 31 July 2005) The employee profile of B&iication Services, at all levels,

# Jeremy Radtif continues to reflect the demographics of the Tasntry

# Mike Rosholt achievement is supported and maintained by JET’
# NickTaylor (Chief Executiviicer) established employment equity recruitment plan and by
#

#

JET has submitted its Employment Equity Plan to the
The Board is supported by two sub-committees: the Fin:Department of Labour
andAudit Committee and the Remuneration Committee.

In 2005, the comparstaf profile reflected an employment

equity ratio of 84 : 16 and a ratio of male to female employees
Finance andudit Committee at 25 : 75At Board level, 50% of the directors are Black and

The Finance aAdidit Committee met five times during th1the ratio of male to female directors is 62 : 38.

yearThe major issues dealt with by the Committee includ:




PROJECT FUNDS ADMINISTERED

TOTRLPROJECTALUE
COMMUNITMIGHER EDUTI®N SERCE RRTNERSHIPS (CHESP) Rand 16.0 Million
Funded by the Ford Foundation
GAUTENG EDUTUAN DEVELOPMENT TRUST (GEDT) Rand 65.0 Million
Funded by the Gauteng Developrosnt
GAUTENG JOINT SCHBOLLDING TRUST Rand 1.7 Million

Funded by Gauteng Department of Education

NATIONAIDERRARRTMENT OF EDUTAN SUPPORT PROGRAMME Pound Sterling 4.5 Million
Funded by the Department for International Development

INTEGRPED EDUJAON PROGRAME (IEP) US Dollars 24.0 Million
Funded by USAID

KHANYISEDUCAION SUPPORT PROGRAMME Pound Sterling 3.6 Million
Funded by the Department for International Development

RECOGNITION OF PRIOR LEARNING (RPL) Rand 1.6 Million
Funded by the Ford Foundation

SCHOOEDUCAIONAND SUPPORT PROGRAMME (SESD) D Kroner 80.0 Million
Funded by the Danish International Devekgement(DANIDA)

WORKFORCE DEVELOPMENT usD 1.5 Million
Funded by the Ford Foundation

EASTERN CAPE SIDA Sek  12.0 Million
Funded by the Royal Swedish Embassy

MUNICWRL SUPPORT PROJECT Rand 1.9 Million
Funded by the Ford Foundation

MVELEDZANDIVO PROJECT Rand 29.9 Million
Funded by BHB#liton

SISONKE INCLUSIVE EDUGN PILOT PROJECT Rand 24.0 Million
Funded by the National Department of Education

PUPILPROGRESS PROJECT Rand 1.8 Million

Funded by JET




REPORT OF THE INDEPENBEINTORS

We have audited the financial statemente d?rivate our audit, the summarized financial statements should be read
Sector Initiative Joint Educd@tiest for the year ended 31 in conjunction with the financial statements from which the
December 2005, from which the summarized financisummarized financial statements were derived and our audit
statements were derived, in accordance with Internaticreport thereon.
Standards dhuditing. In our report dated 26 May 2006 w
expressed an unqualified opinion on the financial statem
from which the summarized financial statements were der
Deliotte &ouche 26 May 2006
In our opinion, the accompanying summarized finanRegistereduditors
statements are consistent, in all material respects, with Audit - Johannesburg
financial statements from which they were derived. Buildings 1 and 2, Deliotte Place
The Wdodlands
For a better understanding dfukés financial position and Woodmead, Sandton
the results of its operations for the period and of the scopDocex 10 Johannesburg

JOINT EDUGFON TRUST
ABRIDGED INCOMEAEHMENT

for the year ended 31 December 2005 2005 2004
R R

INCOME

Interest on funds invested 395 617 2 358 736

Total Income 395 617 2 358 736

EXPENDITURE

Disbursements on approved projects

- JETEducation Services - 23 000 000

Disbursements on JjEdjects - 6 447 868

Administration expenses net of recoveries - 6 466 880

Total Expenditure - 35914 748

Surplus (deficit) for the year 395 617 (33 556 012)

Accumulated surplus at the beginning of the year 7 980 306 41 536 318

Accumulated surplus at the end of the year 8 375 923 7 980 306

Represented by

Special Institution Funds 7 362 061 6 966 444

Primary and Secondary Education Fund 1013 862 1013 862
8 375 923 7 980 306

JOINT EDUCAMON TRUST —

ABRIDGED BALANCE SHEET 2005 2004

31 December 2005 R R

ASSETS

Non CurrenAssets

Plant and equipment - -

CurrentAssets

Funds on call at the bank 8 371 215 9 244 538

Trade and other receivable 4 708 1887 182

Total Assets 8 375 923 11 131 720

RESERESAND LIABILITIES

Reserves

Special Institutions Fund 7 362 061 6 966 444

Primary and Secondary Education Fund 1013 862 1013 862
8 375 923 7 980 306

Current Liabilities

Trade and other payables - 3151 414
8 375 923

11 131 720



REPORT OF THE INDEPENBEINTORS

We have audited the annual financial statements of Jconfirm that an unqualified audit report was issued on these
Education Services for the year ended 31 December 200 gnnual financial statements.

extract is set out on this p@b& extract of the annual

financial statements is the responsibility of the compa
directors. Our responsibility is to express an opinion on
extract of the annual financial statements based on our a

GOBODO INCORPORB 23 May 2006
We confirm that this extract has been properly compiled fRregistereficcountants aAdditors
the annual financial statements of Jet Education Service:Charteredccountants (SA)
the year ended 31 December Z06@Se annual financial 1st FlogBlock B
statements have been prepared in accordance WEmpire Park, 55 Empire Road
statements of Generatlgeptedccounting Practice, and in - parktown, Johannesburg, 2001
the manner required by the CompahiasSouifrica. &
JET EDUCAON SERCES
(Association incorporated under Section 21)
ABRIDGED INCOMEABHMENT
For the year ended 31 December 2005
2005 2004
R R R R R R
Projects | Operations| Total Projects | Operations Total
Income 70792594 15239162 86031 168 227 270 11 372 363 123 599 633
Funds Received 69 628 457 -1 169 628 457|110 521 335 -| 1110 521 335
Interest Received 113687B| 1681454 2818(%32 153 40347 149 | 1820552
Management Fees -1 112 65815| |12 65815 - {10 703 70R| 10 703 [f02
Share of Profits - (Joart\fre) - 899 393 899 393 - 421 513 421 5013
Other Income 27 254 - 27 259 132 53p - 132 53p
Expenditure 72833304 1516312 87996416 89615348 3316641 92931989
Project Disbursements 72 040 619 -1 172040 619| 89 573 B48 -1 1 89573 848
Administration andicaf Expenditurg 792 68b | 15 163 12| |15 955 791 41 500 | 3 316 64[L 3358 141
Total unutilised funds for the year (2 040 710) 76 050 (1964 66Q@p 611 922 8 055722 30667 644
Unutilised funds for the year (2040 710 -1 |(2 040 710Q)| 22 611 932 -| | 22 611 942
(Projects)
Net Surplus for the year - 76 05( 76 050 -| | 805572 8 055 722
(Operations)
Transfer to operations/ (450 604) 28 726 (421 878) (13 193 649) 13 193 649 -
refund to donor
Surplus (Deficit) for the year (2491 314) 104776 (2386538) 9418273 21249371 30667 644




JET EDUCAON SERCES

(Association incorporated under Section 21)

ABRIDGED BALANCE SHEET
at 31 December 2005

ASSETS

Non current assest
Property plant & equipment
CurrentAssets

Cash & cash equivalent
Accounts/Project Receivables

Total Assets

EQUITX LIABILITIES
Reserves

Funds held for projects
Accumulated funds

Current liabilities
Accounts payable

2005 2004
R R R R R R
Projects | Operations| Total Projects Operations  Total
- 156 199 156 199 - 145 672 145 672
38995539 28332722 67328261 37017815 27030759 64048574
31299428 19603040 50902498 33649918 21002692 (54 692 610
769611 [ 8 729 65 16 425 168 3327897 60p4 067 9|355 964
38995539 28488921 67484460 37017815 27176431 64 194 246
28545780 22904347 51450127 31037094 22799571 53836665
28 545 780 -1 28 545 780 31 037 P94 -| |31 037 0K
-| |22 904 34f7| 22 904 347 -1122799571| 22799 571
10449759 5584574 16 034 333 59080721 4376860 10 357 581
38995539 28488921 67484460 37017815 27176431 64 194 246







JETis acknowledged as one of
the leading NGO's who provide a
range of specialist educational
services. Among your founding
objectives we note with appreciation
that you stand for quality access to
education, inclusijvite promotion of
sound learning outcomes and
programmes for employment security
which are central to guiding the
organization's purpddee JEmenu
of services includes the production of
leading-edge research, the ability to
manage and implement large scale
projects and programmes, training for
workforce  development, policy
advocacy and fund holding. My
department is a proud beneficiary of

these services. , ’

Mallele PeTje
CEO
Gauteng Department of Education
JETAGM 2005




The genesis of Jilthe early
1990s was a groundbreaking initiative
by the non-governmental sector and it
has made an enormous contribution to
generating attention to informed
innovation and quality performance in
education. This is an unusual
characteristic for an organisation that
came into being under the cloud of
apartheid. Few organisations in the
early 1990s paid attention to issues of
quality research, performance criteria
for NGOs and the development of
responsive and implementable

solutions in educati?,

Minister Naledi Pandor

Minister of Education




